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ABSTRACT  
 
The research on homework since the 19th century in the United Kingdom (UK) 
shows that there are considerable issues to be addressed in this area.  
Governments have discussed it and the media have reported on it and it is 
still a contentious issue for schools and homes alike.  This study shows that 
there has been very little change in the issues surrounding homework for over 
a hundred years and that no political party in office will take a stand on it.  
Even though schools would like to see a change in policy it is not on the 
government agenda.   
 
The study worked with six secondary schools in one town over a fixed time 
period to collect information to discuss some of those questions being asked 
around the issues related to homework.   
  
The literature review looked at documents dating back to 1880 when similar 
questions were being asked about the relevance of "keeping in" and in 1881 
"home lessons" was a newspaper article.  A teacher training manual in 1885 
contained a chapter on home lessons and those advantages and 
disadvantages described in the book are very similar to the advantages and 
disadvantages described in 2004.  Hansard recorded discussions in 
parliament from 1884 about the overpressure put on pupils.  Home conditions 
and the support given by parents in completing homework have been 
discussed both in the media and in parliament.  Comparisons are made 
between homework in the UK and other similar countries using internationally 
collected data.   
 
The mixed method research included questioning students, families, teachers 
and governors.  Interviews were conducted with senior teachers at the 
schools, with responsibility for implementing the homework policy.  School 
documents were scrutinised including the home-school agreement, 
homework policies and homework guidelines for students, families and 
teachers. 
 
The findings of this study showed that there are differences between the main 
stakeholders, students, families, teachers and governors, in the knowledge, 
views and opinions of homework.  Students, families, teachers and governors 
differed in their opinions, with many students and families, although seeing 
some benefits, opposing the setting of homework due to the impact on family 
time and the stress caused by it.  While teachers and governors supported 
the setting of homework and the important contribution it made in school.  
There are differences between different types of schools and those with lower 
and higher ability students and the influence that homework has on the stress 
levels of those students in higher performing schools.  Homework is seen as 
a marketing tool for some schools to use in selling themselves on the 
competing educational market place. 
  
The findings of this study continue to ask the questions related to homework 
and in particular What is the purpose of homework?, What type of homework 
is seen as most effective in supporting students' learning in the various areas 
of the curriculum?, Does the home environment always support students 
completing homework and what kind of resources do students need to 
complete homework and do they have access to these resources at home? 
and What political, economic, social and educational factors (Hallam, 2004) 
are important in understanding the context in which homework policies and 
practices are developed?  
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Chapter 1 INTRODUCTION   
 
Introduction 
As a Class Teacher, Head of Department, Senior Teacher and School 
Governor, homework has long been a concern of the researcher.  As a 
teacher the researcher was required to follow school policy in setting 
homework.  As a Head of Department and Senior Teacher the researcher 
was expected to monitor both whether, and what, homework was set.  As a 
School Governor the researcher was responsible for reviewing school policy. 
From all these experiences the researcher was left with the fundamental 
question about whether homework was necessary in the first place and, if so, 
whether it was always relevant and appropriate.   
 
Research on homework in the UK since the 19th century shows a great deal 
of uncertainty in relation to this question.  This thesis investigates a number of 
questions that recur throughout the literature from 1870 to 2015.    
 
 What is the purpose of homework?   
 What type of homework is seen as most effective in supporting 
students' learning in the various areas of the curriculum? 
 Does the home environment always support students completing 
homework and what kind of resources do students need to complete 
homework and do they have access to these resources at home?   
 What political, economic, social and educational factors (Hallam, 2004) 
are important in understanding the context in which homework policies 
and practices are developed?  
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The intention of this study was to address these questions as they relate to 
the purpose and relevance of homework in state secondary education at the 
current time in six secondary schools in one urban area, from the position of 
stakeholders: students, teachers, governors and families, and to compare 
their views.  The study showed how these questions are not only relevant to 
issues around homework currently but that they may also pertain to future 
research given the paucity of any fixed clear guidelines being set down by 
government(s).  Findings related to each question have been addressed 
separately and then together.    
 
Homework, according to Gordon (1980), has been an unchanging fact of 
school life for over one hundred years and that it "reflects the changing views 
of childhood and leisure and raises the question of the relationship between 
school and home".   
 
The current study adopts Hallam’s (2006) view of homework as any work set 
by the school which was undertaken out of school hours.  Homework can be 
completed at home, or in some schools, at homework clubs.   It can be 
completed alone or with others, including friends and family members (Sharp 
et al, 2001). 
 
Context for the study 
This study was carried out at a time when particular factors in the national 
context had very clear implications for schools and homework.  These factors 
include: 
  
 the effect of the marketization of education following the 1988 
Education Act and the issues that such marketisation has brought 
about: competition between schools to achieve the highest possible 
examination results on league tables, accountability mechanisms, free 
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parental choice of school for their offspring, and as a consequence the 
desire of schools to present themselves publically in the most 
favourable light, pressure on school during inspection through the 
government inspection arm, the Office for Standards in Education 
(Ofsted), to achieve the highest possible grading, and so on;  
 the increased encouragement of private provision and autonomy within 
the state system.  With so many schools changing status, with the 
greater freedoms that changed status may bring but at the same time a 
sustained level of accountability for students’ progress and 
achievement, this is an appropriate time to review the rationale 
underpinning the place of homework in the curriculum;  
 ambivalence over parental rights and responsibilities with regard to 
education.  On the one hand parents and families have considerable 
rights in terms of decision making about their children’s education for 
example choice of schools, and so on.  On the other hand there are 
particular expectations placed on families, as exemplified in the home-
school agreement which may appear to be legal requirements, as 
discussed further in the literature review below.  Homework is one of 
those areas which seems to have no basis in law, although mention of 
it appears in the home-school agreement. 
 
Effect of the marketization of education 
The current approach to homework, both from the government guidance 
documents and also in the way that schools manage this aspect of the school 
curriculum should be seen in light of other education law that, following the 
Education Reform Act of 1988, encouraged a neo-liberal market-driven 
approach to education which led to competition, consumer choice and 
pressure on resources.  Features of the 1988 Act that are potentially relevant 
to homework include the introduction of the National Curriculum, local 
management of schools, Grant Maintained Status and open enrolment in 
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schools.  Examples of curriculum requirements that had far-reaching 
consequences for schools’ homework policies and practices are the 
introduction of the compulsory, subject-based curricular framework  and a 
national system of assessment based on norms and focused on results which 
could be used to evaluate the 'effectiveness' of schools.  The increasing focus 
on 'norms' inevitably led to a greater emphasis on raising achievement.  The 
consequence of open enrolment meant schools used their websites and 
public policy documents to present themselves in the best possible light. 
 
Private provision and autonomy 
Although government guidelines relating to homework are in place, with more 
academies and free schools setting up and dictating their own curriculum, 
these can only be guidelines.  With this changing context within state schools, 
the school can be independent in setting homework and this may induce 
schools to start questioning the purpose of it and why they are including it in 
the curriculum.  Some schools are now extending the school day instead of 
sending work home.  
 
Parental rights and entitlements 
A number of terms have been used to describe the relationship between 
families and schools. As Wearmouth (2016) comments, parental 
‘involvement’, ‘engagement’ and ‘partnership’ can refer to a whole range of 
activities: good parenting, helping with homework, talking to teachers, 
attending school functions and other activities including school PTA and 
school governor (Hallgarten, 2000).  Some researchers have suggested that 
parental involvement can have a significant effect on achievement and 
wellbeing when it occurs at home (Desforges & Abouchaar, 2003).  ‘Parental 
engagement’ implies engagement in the child’s learning process (Goodall et 
al., 2011).  Research has shown that such engagement can have a 
significantly positive impact on achievement and wellbeing (Deforges & 
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Abouchaar, 2003, Campbell 2011, Shah, 2001, Wearmouth and Berryman, 
2011).  Parent partnership involves a ‘full sharing of knowledge, skills and 
experiences’ between families and the school and, ideally, ‘must be equal’ 
(Jones, 2004, p. 39).  It seems logical, therefore, that schools might aim to 
encourage parental/family involvement in the child’s education with 
engagement and partnership in order that the information families have as 
experts about their children combined with the information teachers have 
about learning and the curriculum may work together in the interests of all 
young people (Wearmouth, 2016). 
 
Parents and carers have not always had a statutory entitlement to be 
consulted over decisions about their children’s education in state 
schools/colleges.  For a long time after education for (almost) all children 
became compulsory, families had obligations not entitlements. In the 1870 
Elementary Education Act (p.471), School Boards were empowered, with the 
approval of the Education Department, to make byelaws that required:  
 
[…] the parents of children of such age, not less than five 
years nor more than thirteen years, as may be fixed by the 
byelaws, to cause such children (unless there is some 
reasonable excuse) to attend school.  
 
Much more recently, however, parental engagement in children’s education 
has been a key issue in education policy in the UK with discussion of this in, 
for example, the Plowden Report (1967), the Taylor Report (DES 1977), the 
Warnock Report (DES, 1978) and then the 1981 Education Act.  
 
Official government views of the rights and entitlements of families to have 
their opinions taken into account with regard to the education of their children 
are exemplified in Section 19 of Part 3 of the Children and Families Act 2014 
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which requires that the views, wishes and feelings of parents, and their 
participation, must be central to every decision the Local Authority makes.  As 
further evidence of the government’s intention that the wishes of families 
should play a central role in the education system the government has 
published a series of new guides for parents and carers (DfE, 2014e). In the 
guide related to the 2014 Act, for example, parents and families (p.11)  
 
[…] should have a real say in decisions that affect their 
children, should have access to impartial information, advice 
and support and know how to challenge decisions they 
disagree with. 
 
There is some ambivalence in expressed government policy around the issue 
of families’ rights of decision-making about their children’s education, 
however.  Sections 110 and 111 of the School Standards and Framework Act 
1998 required schools to publish a Home-School Agreement (DfEE, 1998b).  
Such an agreement is defined as a statement (DfE, 2013:3) that explains: 
 
 the school’s aims and values; 
 the school’s responsibilities towards its pupils who are of compulsory 
school age; 
 the responsibility of each pupil’s parents; and 
 what the school expects of its pupils 
 
Whilst schools are required to take ‘reasonable’ steps (ibid.) to ensure that 
parents understand and sign this agreement, there is no absolute 
requirement to do so. Further (ibid., p. 4): 
 
Breaches of the terms of the agreement will not be actionable 
through the courts. Furthermore, a child must not be excluded 
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from school, or face punishment, as a result of a parent’s 
failure to sign the agreement or abide by their declaration. 
Furthermore parents should not face any sanction for either 
not signing the home-school agreement or failing to abide by 
its requirements. 
 
The implications here, therefore, are that whilst certain expectations are 
placed on families in relation to their children’s attendance and behaviour at a 
particular school, these expectations are not legally enforceable. This is an 
especially important point here given that homework is a suggested topic for 
inclusion in these agreements but there is no legal way in which the terms of 
the agreement are binding on families. 
 
Pilot study 
In preparation for the main research a pilot (feasibility) study was conducted 
with one secondary school to test out the data collecting tool.  It was therefore 
important to select a school that would be accessible to undertake this.  The 
school was chosen as a result of personal contact and was located in a large 
town in the East of England.  The four stakeholder groups, students, families, 
teachers and governors, were chosen to take part in the study as they had 
some involvement in homework.  Students are now encouraged to have a 
'voice' in their education.  Parents have a choice as to which school they send 
their children.  Teachers are accountable for students' academic 
achievement.  Governors have legal responsibility for the running of the 
school.  It was therefore important to hear their views on this issue in 
education.  It also investigated the school homework policy to see how well it 
matched the expectations of all involved.  As a result of the pilot the data 
collection tools were amended slightly for the main study.   
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Main study 
The six secondary schools involved in the main study were from different 
areas of one town and covered most catchment areas.  The town was in 
South East England and chosen as it had a range of schools located within it. 
This school sample included a faith school, a new school, an academy, a 
school with an Ofsted grading of ‘notice to improve’, one with a grading of 
‘outstanding’ and a school with teaching school status.   
 
The schools were chosen through professional and personal contact.  In each 
school one Year Ten tutor group was selected by the school to participate in 
the research.  The study included students from a diverse range of 
backgrounds and abilities, their families, all teaching staff at the schools and 
all governors.  Interviews took place with members of the senior leadership 
team who had responsibility for the curriculum and homework.  Key 
documents related to homework were analysed, including homework policy, 
and the home-school agreement.   
 
Structure of the thesis 
The thesis is structured as follows: 
Chapter 2, ‘Literature review’, reviews a range of research studies and 
published commentaries related to the purpose of homework as viewed at 
different points in time from 1870 to 2015, largely in the UK with some 
references to international contacts; 
Chapter 3, ‘Methodology’, justifies and describes the research methodology 
appropriate to collecting and collating data relevant to addressing the 
research questions; 
Chapter 4: ‘Context of the Study The Town and the Schools’, describes the 
demographics of the schools included in the main study as the context in 
which to understand the findings from each one; 
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Chapter 5: ‘Findings: school documents and interviews’, sets out a thematic 
analysis of the findings from the documentary analysis and the interviews, 
and relates these themes to the main questions; 
Chapter 6, ‘Findings: questionnaires’, analyses findings by theme and relates 
these to the questions that have been asked; 
Chapter 7: ‘Discussion’, discusses the findings in relation to the main, and 
three other key, questions; 
Chapter 8: ‘Implications, evaluation of study and conclusions’, draws out 
implications of the study as a whole, although there is no attempt to 
generalise from data drawn from a limited number of schools.  It goes on to 
offer a discussion of the strengths and constraints of this particular study, and 
the contribution to knowledge, offers an overall conclusion, and concludes 
with suggestions for possible further research in the area of homework.   
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Chapter 2 LITERATURE REVIEW 
 
This chapter overviews academic and other literature relevant to the current 
research study.  It is organised in chronological order and within each period 
of time the main themes that emerged from the literature have been drawn 
out.  It can be seen all the way through from 1880 that the recurring themes 
include home-school agreements, school policies, homework guidelines, 
parental involvement and home environments.  The future of homework and 
new ways of working in schools and at home is also discussed.  Included in 
this will be the findings of Educational Trusts in the UK and international data 
comparisons.   
 
2.1 Overview of Literature Review  
The initial search of literature focused solely on the term "homework" and 
yielded over 500,000 sources, therefore the search needed to focus on more 
specific key terms, these being, Homework AND England AND Purpose 
AND/OR reasons AND/OR advantages AND/OR policy AND/OR history 
AND/OR parents AND/OR families AND/OR governor AND/OR governing 
body AND/OR teachers AND/OR school AND/OR pupils AND/OR student.  
Any sources prior to 1870 when (almost) universal primary education was 
introduced were excluded.  The search engines for the initial search included 
Google Scholar, Hansard, Lexis, Newsbank, Resource Discovery Tool 
(Discovery) and EBSCOhost.    
  
From each search, where relevant sources were found, they were used to 
"snowball" further references.  This "snowball" approach also meant that 
when a reference cited another author the original resource was sourced.  
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For example, the systematic review of literature carried out by Hallam (2004) 
focussed on the questions surrounding the purposes, advantages, 
disadvantages, support and impact of homework in the school curriculum, 
namely Gordon (1980), MacBeath and Turner (1990), Sharp et al (2001) and 
Weston (1999).  These research studies included different aspects of interest 
to the current study and some questions asked in these studies have been 
included in the current study.  These studies also referenced other work and 
these too have been researched and found to include information which has 
been incorporated in the current study, in particular Department of Education 
publications on homework guidelines, policies and reports.  These included 
the Board of Education Educational Pamphlet No. 110 on homework 
published in 1937 and the Crichton-Browne's Report on Elementary Schools 
in 1884.  Another example of "snowballing" was "School Work" by Gladman 
(1885), a text book for training teachers.  After reading an article online about 
homework in Australia in March 2015, Horsely and Walker, the authors of 
"Reforming Homework", were contacted at their universities in Australia 
asking about homework guidelines and policies in Australia.  They sent a 
copy of their book and in it was found a quote by Gladman in 1898 referring 
to the purposes of homework.  The original 1885 textbook was found and this 
has been referenced in the literature review.     
 
A search of newspaper articles was carried out using Lexis Newspapers and 
Newsbank data banks dating back to 1880 when home lessons were 
discussed as issues of the time.  These newspapers included The Children's 
Newspaper (1936), The School Guardian (1880, 1881 and 1884), The 
Schoolmaster (1880), The Spectator (1884), The Sunday Times (2008), The 
Telegraph (2013a) and The Times Educational Supplement (1929, 1935 and 
2013) each giving a view of homework at the time.   
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Government reports and transcripts of Parliamentary discussion regarding 
homework were searched through Hansard (1884, 1934, 1936, 1937, 1961 
and 2005) from the website https://hansard.parliament.uk 
http://hansard.millbanksystems.com/commons).  Information about 
government policy regarding homework policy, school agreement and 
guidelines were received through discussion with the past Secretaries of 
State for Education, Estelle Morris and Nicky Morgan.   
 
The search for parental views led to the Joseph Rowntree Trust and the 
works of Solomon et al (2002) and Barn et al (2006).  United Kingdom (UK) 
data was compared with other countries using the Organisation for Economic 
Cooperation and Development (OECD) 2013 data, OECD Programme for 
International Student Assessment (PISA) 2012 data.   
 
The education of socio-economic groups was investigated through the Sutton 
Trust (2009, 2015a and 2015b) data.  The documents, publications and 
reports which were directly relevant to homework in England were the main 
area of focus with reference made to international comparisons if they were 
related to the study.   
 
Homework has been discussed since “payment by results” for teachers was 
introduced in 1883 following the Education Acts between 1870 and 1880.  
The Elementary Education Act 1870 was introduced by William Forster on 17 
February 1870 during the Liberal Government of William Gladstone.  This Act 
set up school boards to establish supervision of schools.  Ten years later on 
26 August 1880, again under a Gladstone government, the Elementary 
Education Act was introduced stating that all children were to attend school 
until they were 10 years old.  An important argument for establishing universal 
education was to enable Britain to remain in the frontline of manufacturing 
and industry with an educated workforce.   
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Homework is still discussed today.  Although there are Government 
guidelines on setting homework they are still only recommendations as 
homework has never been made compulsory by law.   
 
A number of issues surrounding homework are examined in this literature 
review.  Arguments for and against homework vary.  Research has included 
investigating the benefits of homework, the academic achievement of 
students and preparing them for either examinations or employment or both.  
This became apparent in the United States during the "Cold War" and "Space 
Race" of the 1950s.  Part of the discussion focussed on the amount and 
range of homework set and alongside this, the introduction of homework 
policies and government guidelines.  Some researchers have looked at the 
value of homework and campaigns have taken place for a reduction in the 
amount of it as it is perceived to have had a detrimental effect on home life.  
Campaigns have also focussed on health concerns and in particular the 
mental and physical effects on students.  The necessity for extra resources 
and homework clubs has been introduced into some schools to support 
students in completing homework.    
 
The literature review here will illustrate that it is clear that more recent 
research and discussion of homework could be classified under Hallam's four 
key headings, political, economic, social and educational. 
 
“Homework is not new. It has a long and controversial history.  
Since the mid-nineteenth century it has been used to 
supplement the school curriculum, and in the UK as 
elsewhere, it has been more or less fashionable depending 
on the political, economic, social and educational factors.”  
(Hallam 2004, p1) 
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In summary and as noted above on pages 28 and 29, a number of questions 
recur throughout the history of homework in the UK,   
 What is the purpose of homework?   
 What type of homework is seen as most effective in supporting 
students' learning in the various areas of the curriculum? 
 Does the home environment always support students completing 
homework and what kind of resources do students need to complete 
homework and do they have access to these resources at home?   
 What political, economic, social and educational factors (Hallam, 2004) 
are important in understanding the context in which homework policies 
and practices are developed?  
 
2.2 Homework in England after 1870 
The literature review starts in 1870 when attendance at school was made 
compulsory in the Elementary Education Act, known as the Forster Act after 
William Edward Forster, the Vice-president of the Council, who was 
responsible for the Act.  As explained by McClure (1986), Forster, on 17 
February 1870 in the House of Commons, introduced the Elementary 
Education Bill and he stated that there were about 1.5 million children 
educated in schools at the time, or at least on the registers of schools.  Two-
fifths of the children of working class families between the ages of six and ten 
years were registered and one-third of those between ten and twelve years of 
age.  Forster estimated that of all children between six and twelve years of 
age, 950,000 had been helped and 1,500,000 had not been educationally 
supported.  His concern was that there were not enough schools and that the 
quality was not of a high enough standard.  He also stated that there were a 
large number of parents who either could not or would not send their children 
to school and that it was the duty of parents to make sure their children 
attended.  Education was now compulsory for all children aged between five 
42 
 
and thirteen years.  However if there was not a school within three miles of 
the child's house they were excused attending and those living in rural areas 
could be absent from school for up to six weeks to help with agricultural work.  
He stated that the country would be mapped so that all areas of the country 
were included in the newly formed school districts.  This Act also saw the 
setting up of the School Board through the development of those school 
districts.  Each district throughout the country would be responsible for 
evaluating the state of education in their area.  Based on the findings School 
Board schools would be set up in those areas where there was a need for 
efficient education.  The School Board would establish and run the 
elementary school and they would finance this through local and government 
funding and through school fees, the "school pence".  Church schools had 
already been set up, however the growth of Board Schools soon overtook 
them with new schools built.  Martin (1979) explained that in 1870 one million 
pupils were in inspected schools and this had risen to six million in 1900.  
Martin also stated that in the six months after the 1870 Act, 3342 building 
grant applications were made.  The curriculum at this time was designed to 
support the needs of the working population and children would be instructed 
in the skills required for future employment in manual work such as shipyards, 
mines and factories, whereas girls received training in domestic service and 
retailing.  Although attendance was compulsory it was not free and parents 
not only had to pay for their children to be educated but they were also losing 
the valuable family income their children would have been earning.  The 
Liberal government under Gladstone was taking the education of children 
seriously, as it was seen that if the country was to be able to compete 
internationally in the growing economic market place, it would need a 
workforce to support it.  However it was not until the 1880 Elementary 
Education Act that compulsory education was enforced from five to ten years 
of age. This Act would be criticised later by Balfour when he introduced his 
1902 Education Act, as it was disorganised in the way schools were set up 
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with board schools and voluntary schools in competition with each other and 
that the cost of compulsory education had been underestimated. 
 
Hallam (2004) outlined the history of homework in the UK and showed that 
attitudes towards homework reflected political and economic issues as well as 
dominant philosophies of education and that homework went in and out of 
fashion depending on these factors. 
 
Gordon (1980) stated that the recognition of homework for well over the past 
one hundred years was that it did support and supplement the school 
curriculum.  ‘A Lady’ (c.1870) cited in Gordon (1980) explained that it was 
reasonable for teachers to be concerned about the academic development of 
their pupils with so few hours at school and thirty to forty hours was given as 
the example at that time.  This was supported 100 years later by Rutter et al 
(1979) in their report, which examined the effects of schooling on secondary 
age children, they found that homework strengthened the work carried out in 
school.   
 
According to Gordon (1980) by the early 1900s homework was regarded as a 
valuable aid to learning.  Gordon (1980) went on to explain that entry to 
professions such as the civil service and universities looked at academic 
results as entry to these institutions and caused external pressure on schools.  
The practice of "keeping in" was introduced when pupils who required 
additional support would remain at school for extra coaching.  In 1880 this 
was condemned by school boards and parents even though it was seen to 
support the country economically.  
  
A School Board Assistant, remaining anonymous, wrote in “The 
Schoolmaster” in October 1880 about the pressure put on pupils and 
teachers at that time (Appendix 1).  In order to achieve the required standard 
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the scholar was "kept in" and this was seen by the School Board Assistant as 
having a disregard for the health of the scholar, the inconvenience to the 
family and the health of the teacher.  They concluded their piece by stating 
that the school inspector, manager and board insisted on measuring the 
value of their work by the results in the annual exams therefore putting 
pressure on the teachers and keeping both teacher and scholar at “studies 
after school hours”.  At the same time parents were showing their concern 
about the amount of homework being set and one subscriber, writing 
anonymously, in “The School Guardian” in March 1881 explained that parents 
at his school did not want their children to be given extra coaching or 
homework (Appendix 2).  The subscriber explained in the letter to the editor 
that parents had objected to their children taking work home or being kept in 
after school to complete any work and that the discipline at the school was 
being affected.   "Payment by Results" in 1882 meant that salaries of 
teachers depended on the academic outcomes of their pupils putting 
pressure on teachers to give pupils extra work outside the school day.   
 
Pressure on children to complete homework led to questions in the House of 
Lords from July 1883 (Gordon, 1980).  Questions were around whether the 
Education Department could make homework compulsory in elementary 
schools.  Discussions centred on the mental and physical strain put on pupils 
by giving them excessive school work.  Arguments included the burden put 
on students and teachers by the payments by results system.  In 1884 the 
legal side of home lessons was brought to the forefront when a headmaster 
was sued for a minor assault when a pupil was detained at lunch time for not 
completing the home lessons.   
 
Dr. James Crichton Browne, a leading psychiatrist and psychologist of the 
time, delivered a report on the 19 June 1884 to the Education Department on 
the alleged over-pressure of work in elementary schools.  This report, known 
45 
 
as the Elementary Schools Dr Crichton-Browne's Report, was initiated 
following a discussion on the 16 February 1884 between Dr Crichton-Browne 
and the Right Honourable Anthony J. Mundella, the Vice President of the 
Council (Crichton-Browne, 1884).  Crichton-Browne was tasked with 
investigating the health of children in elementary schools.  He was 
accompanied by J.G. Fitch, Her Majesty's Principal Inspector of schools, and 
visited fourteen schools in London, both board and denominational school.  
Discussion took place in Parliament on 16 June 1884 over this report and it 
was remarked that overpressure existed in schools and if left unchecked 
could result in serious consequences for future generations.  Crichton-
Browne (1884) stated that this overpressure included homework which he 
saw as a worry and sometimes a torment for the pupils.   On the 16 July 1884 
it was stated that the Education Acts did not authorise the enforcement of the 
preparation of lessons at home by children attending a board school.  
Crichton-Browne later wrote in The School Guardian (1884) (Appendix 3) 
explaining that parents would forbid home lessons and that they would put 
books on the fire.  He also saw home lessons as bad in principle and that 
young children needed time for rest.  He explained that in schools in London 
where the lowest class children attended it would be no use setting 
homework as the children had to help at home or work in another way.  In 
some homes parents did not object to “home lessons” but the children found 
it difficult to complete their work due to the overcrowding in the home and 
social conditions.  
 
“A one roomed house with five or six restless and noisy 
inmates is not the best place for the calm exercise of the  
intellect.”  
 (The School Guardian, 1884 p646) 
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Crichton-Browne in The School Guardian (1884) continued to say that even in 
the homes of the "better classes" the principle of homework was bad.  
Homework was seen to stir up and irritate an exhausted and feeble brain and 
also interfered with sleep.  He described physical signs in the children of eye 
strains and rounded backs over their work.  The homework environment was 
beginning to be discussed and concern was raised about it.  Crichton-Browne 
questioned whether the correct curriculum was undertaken in school if it 
meant that work had to continue at home as there was not enough time to 
complete the work during the school day.  Child development and the welfare 
of the child was a concern at the time but again no government or political 
party would take a lead on suggesting that homework should not take place. 
 
In the same School Guardian (1884) (Appendix 3) the Nottingham School 
Board reported on a meeting of the board in relation to home lessons.  The 
Association of Head Teachers in that board was requesting guidance 
regarding home lessons.  The guidance stated that home lessons should be 
graded and suit the children’s ability and the length of time to be spent on 
homework was given as half an hour.  Head teachers were also instructed to 
supervise the homework set by the school assistants and junior teachers to 
ensure that appropriate homework was given.  Home lessons would not be 
given to pupils in the infants classes or those pupils who had health issues or 
mental strain.  Home lessons were not to be set if parents objected but 
schools should encourage the cooperation of parents.  Following the election 
of the conservative government in 1885, the Royal Commission on 
Elementary Education was established and the report of the findings of the 
commission was published in 1886.  The Royal Commission examined the 
issues around homework but made no recommendations (Parliamentary 
Papers, 1886).  This will be repeated later when guidelines are recommended 
but not made statutory by any political party. 
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During 1884 articles and responses were published in The Spectator entitled 
"Home lessons in elementary schools".  The original article was submitted by 
Edith Lupton, a member of the Bradford School Board, and published on 19 
January 1884 (Appendix 4).  Edith Lupton described a court case which 
concerned a number of pupils and their families.  Homework was being set to 
young children who were suffering through ill health, had to support their 
families and often had little space to study due to overcrowding.  The article 
quoted Section Nine of the Education Acts and stated that parents could 
employ their child in any suitable way provided the child attended school 
during the hours school was open.  Unfortunately as children were working 
for their parents they were not able to complete their home lessons and were 
therefore punished by their teacher.  The following week there was a 
response in the paper from "Alpha" (Appendix 5) in which they stated that 
home lessons were "universal and beneficial use" in other schools in England 
including secondary, primary and some elementary schools and also in 
elementary schools in France, Germany, Switzerland, Italy and the United 
States.  The article went on to say that home lessons had not been an issue 
and were welcomed by parents who saw home lessons as making school 
work "more real and more interesting" and that there had been no health 
issues seen.  Standards in education should not be lowered but school 
managers and teachers should be aware of any concern regarding home 
lesson and should take appropriate action.  The response went on to describe 
and quote a letter published by the Education Department to the Secretary of 
the National Union of Elementary Teachers explaining that best practice 
showed that home lessons, if well planned and tasks suitable, would have 
valuable effect in the educational progress of the pupil and the interest of the 
parents in their child's school work.   
 
On 21 June 1884 (Appendix 6) the issue was once again raised by the Editor 
responding to a statement made by A J Mandella, the Vice President of the 
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Committee on Education in Gladstone's Liberal Government.  Mandella had 
said that for progress to be made in education, pupils had to attend school 
and grades in examinations should increase.  The Editor stated that in order 
for results to increase then home lessons had to take place, as the amount of 
work needed in order to achieve higher grades could not be completed during 
the school hours.  He was referring to the court case in Bradford and 
explained that teachers did not have the power under any law to insist on 
home lessons being completed and therefore the pupil could not be punished 
as no law had been broken.  The Editor also explained that Bradford schools 
had extended their school day to take into account those pupils who needed 
to complete their home lessons in school time.  This was perhaps one of the 
first examples of a homework club.  London schools gave their parents the 
opportunity of opting out of home lessons and their teachers were instructed 
to be aware of any pupils with health issues and to adapt any home lessons 
accordingly.  A week later Edith later once again wrote defending her position 
on home lessons, (Appendix 7), and gave two reasons why pupils in 
Germany showed more progress than pupils in England, they had shorter 
school hours and therefore home lessons did not have an impact of the 
health of the pupil and that teachers in Germany were trained and more 
efficient teachers.  In response to this the Editor wrote 
 
"We have never doubted that for very young children home 
lessons should not be enforced.  We have no doubt that for 
elder children they ought to be enforced." 
     (The Spectator, 28 June 1884, p.850) 
 
Fredrick John Gladman was born in London in 1839.  After attending a 
Lancastrian school he become a pupil-teacher and eventually trained to 
become a teacher and later a head teacher.  After co-editing one book, he 
wrote School Method in 1877 and School Work Series in 1885.  In the 
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publication School Work, Gladman (1885) advised teachers and student 
teachers on the purposes and advantages of homework or home lessons, as 
they were called at the time, including the problems associated with home 
lessons. 
 Advantages 
 1.  Recapitulation 
 2.  Preparation 
 3.  Independent work 
 4.  Useful evening employment 
 5.  Preparation for inspection 
 6.  Co-operation of parents 
 
 Possible abuses 
 1.  Mal-preparation 
 2.  Unfair work 
 3.  Non co-operation of parents 
 4.  Too much 
 5.  Mal-examination 
     (Gladman, 1885 p162) 
 
These purposes, advantages and disadvantages of homework will be 
revisited later when they are described by Hallam (2004) and it will be seen 
that very little changed in the one hundred years between 1898 and 2004. 
 
Gladman described the advantages as recapitulating the lessons covered 
during the day so that they are fixed in the pupil's mind and so that the 
teacher could assess whether the pupil had understood the work and to give 
feedback on future planning.  Home lessons were a preparation for the next 
day and ground work could be made.  Independent thinking and working was 
seen as a useful discipline.  The pupil was usefully employed in the evening.  
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Home lessons prepared the pupil for the inspection as they may be similar to 
parts of the test.  Home lessons helped parents to understand what their child 
had done at school and their level of achievement and in so doing had 
increased the parents interest in school and the support they would give to 
their child.  It was seen that those pupils who received support from home 
achieved more at school.  If work was too difficult for the pupils they could ask 
for help but the teacher needed to be able to see what the pupil could achieve 
and what he needed to teach them in the future.  Cooperation of parents was 
important and Gladman suggested that some parents would have been 
supportive but others saw school as the environment for learning and not 
home.  At home their children should be able to play or be at their disposal.  It 
was also thought that children would require rest and play after the strain of 
school work and that "home lessons therefore should not take up too much 
time nor be too difficult" Gladman (1885:164).  The final suggested 
disadvantage of home lessons was that if pupils were undertaking home 
lessons that there should be "careful examination" and "careful correction of 
mistakes".  Marking should be thorough and time taken over it so that pupils 
can correct any mistakes they had made.  Gladman also quoted Dr Crichton 
Browne's The School Guardian article of 1884 as an example of the problems 
associated with home lessons.  Gladman suggested that home lessons were 
written on the blackboard during the last half hour of the morning session and 
that marking should take place during the corresponding lesson the next day 
and that time should be devoted to this.  Gladman also suggested the subject 
for home lessons and that "As a rule, there should be something to learn, and 
something to write; something to prepare, and something by way of 
recapitulation" Gladman (1885:165).  Every pupil had a reading book and this 
was used at home for memorising extracts, copying words and learning to 
spell words.  Independent writing was encouraged and arithmetic was 
expected to be completed every evening.  Map drawing was used as 
preparation for the geography lesson the following day and texts learned by 
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heart and tested by the teacher.  Preparation for history lessons was along 
similar lines with the lessons based on the work prepared the previous night 
as home lessons.  Difficult aspects of grammar were first undertaken at 
school before pupils could attempt them as home lessons and these included 
identifying nouns, verbs or adjectives on a given page in a text book.  
Gladman suggested that teachers should plan home lessons each week 
allotting time for each subject.  Sanctions for non-completion of home lessons 
was also suggested and detention was the recommend course of action 
"requiring delinquents to complete what they have neglected to do" Gladman 
(1885:166).   
 
"It should be known, however, that teachers have no right to 
enforce the preparation of lessons at home, however 
desirable such preparation may be.  Teachers would 
therefore do well to have a friendly understanding with 
parents when admitting children to their school." 
        (Gladman, 1885 p166) 
 
Following the 1891 Elementary Education Act primary education was to be 
provided free for all.  Two years later in the 1893 Elementary (School 
Attendance) Act the school leaving age was raised to eleven years and this 
was raised again in 1899 to twelve years.  This compulsory attendance of 
children between the ages of five and twelve years put an added strain on 
some poorer families who relied on the children to go out to work.  Although 
Attendance Officers were employed they found it difficult to enforce 
attendance.  Children under the age of thirteen could only be employed if they 
could demonstrate that they had reached the required educational standards. 
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It was this 1899 Board of Education Act that established the Board of 
Education, the government department with responsibility for education.  
Politically there was an indication of structure in education 
 
According to Bolton (2012) in 1900 there were 34,300 elementary schools 
with an average of 154 pupils in each and an aggregate attendance of 5.3 
million pupils.  The pupil to teacher ratio was 42:1.  The average annual 
salary of a male teacher was £128 and for a female teacher was £86 and the 
education budget was 5.9 per cent of the central government revenue. 
 
2.3 Homework in England after 1902 
During the first twenty-five years of the twentieth century a number of 
proposals and acts were put forward by the governments of the time.  Firstly, 
under the conservative government, the Arthur Balfour Education Act 1902 
abolished the 2,568 school boards and set up 328 Local Education 
Authorities (LEA) to oversee education in their areas.  The LEAs could 
establish and develop technical, secondary and the existing elementary 
schools.  It would be their responsibility to pay teachers, ensure teachers 
were qualified and provide teaching and learning resources.  Although 
secondary schools were being established in the form of grammar schools or 
county secondary schools children still attended elementary schools until they 
left at thirteen years of age to start work.   
 
In 1905 there were 35,083 primary or elementary schools with 5,940,000 
pupils attending and 157,000 full time teachers.  The average was 169 pupils 
per school and the pupil to teacher ratio was 37:9.  There were 630 
secondary schools with 113,000 pupils attending and with an average per 
school of 179 pupils.  There were no figures available for how many teachers 
were in secondary schools at the time.  As stated in the Board of Education, 
Acland Report, 1909 cited in Gillard (2011) it was estimated that there were 
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590,768 children between the ages of twelve and thirteen, 402,350 between 
thirteen and fourteen and 61,820 between fourteen and fifteen attending 
elementary schools who could be attending secondary schools.   It was also 
estimated in the report that of the children eligible to attend school 99.2 per 
cent between the ages of eleven and twelve, 87.64 per cent between twelve 
and fourteen years of age and only 25.91 per cent between the ages of 
fourteen and seventeen were attending.    
 
In 1907 Robert Morant, Board of Education Permanent Secretary, appointed 
George Newman to the position of Chief Medical officer to the Board of 
Education to oversee the health of children in school.  Morant had been 
concerned that some children were not able to take full advantage of the 
education offered to them due to the lack of food, so he gave the LEAs the 
power to provide school meals for those children affected.  The following year 
school doctors reported that 70 per cent of children inspected were dirty and 
many had defects of eyes, throat and teeth Martin (1979).  Schools were not 
only taking on the education of children but also the health and welfare of 
them too. 
 
From 1907, under the free place scheme and scholarships, more children 
could attend grammar schools and those who failed the entrance exam at the 
age of eleven or twelve would attend a central school where a more practical 
education was offered. 
 
The Liberal government of David Lloyd George introduced two education 
Acts.  The Education Act 1918 took onboard some recommendations made 
by the Lewis report in 1917 and raised the school leaving age from twelve to 
fourteen.   
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Following the First World War this act of 1918 was welcomed and aimed to 
"repair the war's intellectual wastage" and to limit "industrial pressure on the 
child life of this country" Martin (1979:86).  According to Martin, the Act 
claimed that "ordinary families valued education not merely to help earn more 
but because "they know that in the treasures of the mind they can find… a 
refuge from the necessary hardships of a life spend in the midst of clanging 
machinery."" 
 
The Education Act 1921 consolidated the leaving age at fourteen years and 
the local education authorities were given the duty to enforce this.  The 
leaving age would rise again following the Education Act 1936 to fifteen 
years.  At this time very few were entitled to a discrete secondary education 
as more were attending straight through schools. 
 
By 1924 secondary schools were still for the minority.  Martin (1979) stated 
that Public schools were charging around £250 per year and grammar 
schools £13 per year, although 25 per cent of grammar school pupils were 
scholarship winners, this meant that in some grammar schools two thirds of 
their pupils were from the lower-middle class.  In 1924 the number of free 
places to grammar schools was increased as the government saw the need 
to for more "white collared" workers.  
 
In 1925 there were 35,901 primary or elementary schools and 1,602 
secondary schools with 5,683,000 pupils in primary or elementary schools 
and 510,00 in secondary schools.  There were 187,000 teachers in primary or 
elementary schools (pupil to staff ratio 30.4:1) and 25,000 in secondary 
schools (pupil to staff ratio 20.3:1) Bolton (2012). 
 
Hallam (2004) explains that one of the first investigations into homework was 
conducted during the time of a conservative government by the West Kent 
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Branch of the Incorporated Association of Assistant Masters.  This survey 
was carried out in January 1928 and published in October of the same year in 
response to public debate in that there were no official statistics relating to 
homework.  Gordon (1980) described how 355 replies were received from 
questionnaires which had been distributed to 225 secondary schools, 
although the report does not say where these schools were located only that 
they were either boys' schools or mixed schools.  The study showed the 
range and amount of homework set and also the lack of policy to support it.  
The amount of homework set for boys of eleven years of age varied from one 
to twelve hours each week.  Over eleven years of age it ranged between 7.5 
and twenty hours each week.  The report on this survey showed that many 
teachers were uneasy about the system of homework and that homework 
should be regulated.  The report also stated that the home environment and 
social conditions should be taken in to consideration.  Many parents who had 
responded to the questionnaire expressed their concern that they were not 
consulted about the amount of homework set and they were not invited 
express their opinion in relation to the effects of homework on their children 
and families.  Following this research the Times Education Supplement 
published a special article on the 19 January 1929 asking the question “Is 
homework necessary?”  (Appendix 8).  This article was written following the 
annual general meeting of the Assistant Masters' Association at which a 
resolution was carried. 
 
 "While affirming the value and necessity of homework  
as a means of study free from the restriction of class work,  
it should be limited in amount and definitely apportioned  
among the various subjects."  
     (The Times Educational Supplement, 1929) 
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The article explained that parents welcomed the discussion raised by the 
Assistant Masters' Association and the resolution, as up to that point teachers 
had appeared to show a "contemptuous or supercilious attitude" when the 
issue of the abolition of homework was raised.   
 
The article makes clear that the defenders of homework had a number of 
arguments to keep it.  They saw homework as valuable as long as home 
conditions supported it and the child was healthy and not overburdened.  It 
did however ask the question "is it necessary for the child's training or in order 
for that child to pass an exam?”.  The defenders also argued that the school 
syllabus could not be covered during the school day and therefore homework 
had to be set in order to meet the demands of the syllabus and to pass the 
school certificate examination.  Here the argument is again raised whether 
the curriculum is suitable. 
 
 "If the examinations are of such a standard that success  
in them involves several years of systematic overworking,  
then the proper course is not to pile on homework, but to  
work for a complete remodelling of the examination system." 
     (The Times Educational Supplement, 1929) 
 
A third argument was around repetition and that a certain amount of repetition 
of work could be carried out at home without the teacher supervising.  This 
repetition would take the form of memorising and practising what was learnt 
so that the time in school could be used to acquire new skills and knowledge.  
Another argument put forward by those defending homework was that after 
tea a child was refreshed having completed a day at school and travelled 
home and would therefore be able to continue working.  This did not however 
take into consideration the social conditions or the home environment.   
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Arguments against homework were just as strong.  Psychologists of the time 
saw that five and a half hours in school was long enough for growing children.  
Although they did not say what this figure was based on.  Parents argued that 
those children with some distance to travel to and from school would be 
missing out on valuable family life and social interaction at home.  Not all 
children would be fortunate in their home environment and for some, 
completing homework at home would be very difficult.  Again the discussion 
around the home environment was taking place and whether the child had a 
quiet place to work at home.  Another argument identified in the article was 
concerned with the health of children.  Homework was seen as putting too 
much strain on "delicate" or "backward" children causing some to have 
sleepless nights and nervous problems.  However there was no evidence to 
support this, only newspaper correspondence, but once again the social 
welfare of the child was being discussed.  The article asked the question "Is 
there a case for its abolition?" and was it for the convenience of schools or for 
pupils to make progress?  If homework had to be given by teachers in order 
for the children to achieve a certain standard then why was the examination 
system not remodelled? The article concluded that homework had to have an 
educational value if it was to take time out of children’s family life.  The 
welfare of the child was once again raised. 
 
According to Hansard, on 11 December 1934, Edmund Radford the 
Conservative MP for Manchester Rusholme asked the Conservative 
Parliamentary Secretary to the Board of Education, Herwald Ramsbotham, 
whether he would set up a committee to look into homework.  He had 
concerns over the excessive amount of homework some children were 
receiving.  The reply came that excessive homework was a matter best left to 
local education authorities, governing bodies, teachers and school inspectors.  
This survey was to take three years to complete and would be published as 
Board of Education Educational Pamphlet no. 110 in 1937.  
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On 3 July 1935, during a Parliamentary debate, the Ministry of Health, 
Fielding Reginald West (Labour MP for Hammersmith North) asked Sir Hilton 
Young, the Conservative Minster of Health and MP for Sevenoaks, how 
children could do their homework in homes where there was no sanitary 
conveniences and water had to be carried up three or four storeys.  The 
Minister of Health did not give a specific reply to this but discussion took place 
about sanitary conditions in homes and the social conditions children were 
living in.  
 
The Assistant Mistresses Association reported in the Times Education 
Supplement on 13 April 1935 (Appendix 9) that following questionnaires sent 
to schools the association's education committee found that again there was 
an issue surrounding homework.  The concerns of the association centred on 
the necessity for the cooperation between the school and home and the most 
effective ways of setting homework.  It was also concerned about 
accommodating after school sessions for children to complete their homework 
as their home conditions were not suitable for the work to be carried out 
there.  This would increase the work load for teachers so that they would be 
less fresh and their teaching would suffer.  The same environment issues 
raised fifty years after Crichton-Browne writing in The School Guardian.  
Discussion was now not only concerning the welfare of the child but also the 
welfare of the teacher.  
 
Homework and the effect on children was again brought up in Parliament in 
February 1936 when Radford tabled a motion to the House of Commons and 
resolved. 
 
"That in the opinion of this House, it is undesirable that school  
children should have  their evenings occupied with homework,  
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to the exclusion of rest and recreation; and that, whenever  
practicable, preparation on the school premises should be  
substituted for homework."       
      (Hansard,1936 col. 1045) 
 
Edmund Radford once again declared “that homework is as unpopular with 
parents as it is with pupils” in the Children’s Newspaper in February 1936, 
and in response to this, the President of the Board of Education stated that an 
official inquiry was in progress.  The findings of this inquiry were published in 
the Board of Education Educational Pamphlet no. 110 in 1937.  The survey 
had taken three years to complete and had investigated issues around the 
homework tasks set, and the time spent on homework.  In total 290 schools 
were involved in the 1935 survey including secondary schools, technical 
schools and elementary schools in all areas of the country including rural and 
urban.  Questionnaires were sent to parents, and views of head teachers 
were taken from the discussion at their Annual General Meeting.  The report 
stated in its conclusion and recommendations that all pupils should have time 
after school for leisure activities, recreation and fresh air without losing time 
for sleep.  There was no evidence in elementary schools that homework was 
set because there was not enough time during the school day to complete all 
the necessary work, however, it was felt by both parents and schools involved 
in the survey that due to the pressures of the Scholarship or School 
Certificate examinations extra work was needed to be carried out.  Therefore 
the recommendation was to change the examination system.  In secondary 
schools the report identified some defects including the lack of control by 
head teachers of the type of task, the time required to spend on it, parents not 
cooperating and there were, once again, unsuitable home and social 
conditions.  The report went on to say that the most drastic remedy to all of 
this would be to abolish homework completely.  The report also gave 
arguments for homework and these included the fact that pupils would be 
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living in a competitive economic world and in order to compete they would 
need to have well trained intelligence and the development of self-reliance 
and initiative.  The report recommended that the head teacher ensured that 
all teachers gave the right amount of homework and that subject teachers 
were to set suitable tasks.  These tasks were classified as practising the work 
carried out in class, memorising work, for example, poems or facts, revision 
and preparation, and that they should not involve too much writing.  Schools 
should gain the support of parents and may undertake this by involving 
parents’ associations.  This showed that parents were seen as a key partner 
in the issue of homework.  
 
Following the publication of this report on the 14 June 1937, homework was 
again discussed in Parliament during the debate of the Board of Education.  
Hansard (1937) stated that the Parliamentary Secretary to the Board of 
Education, Kenneth Lindsay, Labour MP for Kilmarnock, referred to the 1931 
Hadow Report on ‘The Primary School’ and to a report issued after a previous 
debate on 12 February 1936.  A recommendation from this report was that 
pupils under the age of twelve years should not have any homework and that 
if homework was set it was limited to only four nights each week. A second 
recommendation was that for those pupils between the ages of twelve and 
fourteen years, homework should not exceed one hour each night and after 
fourteen years should be limited to one and a half hours each night.   Mr 
Pierce Creagh Loftus, the Conservative MP for Lowestoft, actually questioned 
the need for homework at all as there were no examinations in elementary 
schools for children between the ages of eleven and fourteen years.  Lindsay 
responded by saying that the elimination of examinations may not remove the 
need for homework.  The MP for Kilmarnock went on to say that independent 
study and working alone was valuable, as was the support given by parents.  
It was not the amount of homework but the type of homework that was 
important and that teachers should be setting imaginative work.  Hastings 
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Lees-Smith, Labour MP for Keighly and former President of the Board of 
Education, commented that excessive homework was spreading into junior 
schools due to the competition amongst children and parents and therefore 
depriving them of their childhood and social activities.  As long as this system 
continued then pressure on children would continue.   Lees-Smith also stated 
that there was little point in reports on homework telling children to do less 
homework as parents insisted on it and that pupils, teachers, parents and 
school administrators were “prisoners of the same system”.  The debate on 
14 June 1937 continued with no solution to the issue of homework.  
 
Although the report stated recommendations, this was, once again, not put 
into practice.  However, as a result of this survey some schools and Boards of 
Education (London County Council, 1937) set up the early foundations of 
homework clubs and in some schools reduced the amount of homework.  
This illustrated that some local authorities were taking a lead on this as they 
were aware of the problems associated with pupils completing homework at 
home and were attempting to address and respond to these issues.  The 
report yet again opened up the discussion on homework which included 
teaching unions who canvassed their members and held conferences on the 
subject and the educational media writing about it.   
 
The 1937 report and the subsequent discussion in Parliament clearly 
illustrated the debate taking place in relation to homework and the themes of 
social needs and the home environment of the pupils, the educational value 
of homework and the place of homework in the academic success of the 
pupils.  Once again, no political party would make a decision about homework 
but they are leaving it to schools and local authorities based on 
recommendations. 
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In 1938 Will Spens chaired the Consultative Committee on Secondary 
Education, a section of the report focussed on homework.  The report 
explained that homework was carried out in all schools to a greater or lesser 
degree and pupils in day schools were encountering problems in completing 
homework due a range of social and cultural backgrounds, the distances they 
travelled to and from school and by distractions at home from the "wireless".  
The report stated that some of these problems could be overcome by 
"sympathetic support" from parents.  The report made reference to 1937 
Board of Education Educational Pamphlet no. 110 in confirming the necessity 
of homework in supporting the school curriculum and the work carried out in 
school and that it was possible to regulate homework to secure the 
achievement of academic results without encroaching on pupils' home life.  
This regulation of homework included the suggestion of different teachers 
setting homework on different nights and that a tutorial system in a school 
would monitor this.  The amount of homework set should be differentiated 
according to the age group, no additional homework should be set over the 
weekend so that pupils could spend time with their families.  It also stated that 
one evening during the week should be homework free so that the pupil could 
refresh and be able to give full attention to homework on the other evenings.  
The report also considered the home environment and the social conditions 
the pupils lived in and suggested that teachers should take these factors into 
account.  The report also suggested that there should be a National 
Curriculum although this was not going to be implemented for another fifty 
years. 
 
Scorgie (1938) cited in Gordon (1990) highlighted the fact that discussion 
around homework was still not evidence based and that this should change. 
 
“Homework deserves, because of its importance, to be the  
great topic of Press and conversation that it is. But it deserves  
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better. It should be the subject of investigation as scientific and 
objective as possible, not merely popular or professional oratory.”  
     (Scrogie, 1938 p 513 cited in Gordon, 1980)  
 
In 1940 the new Conservative-led Coalition Government Board of Education 
led by Ramsbotham proposed changes to education in a Green Book 
“Education after the War” (Gillard, 2011).  Proposals in the Green Paper were 
to form the basis of the future 1944 Education Act.  These included abolishing 
elementary schools and to have three stages of education, primary, 
secondary and further education.  
 
2.4 Homework in England after 1944 
Eleanor Wilkinson as Minister of Education in the Labour government 
introduced the 1944 Education Act, also known as the Butler Act after R. A. 
Butler, the President of the Board of Education.  The Act included universal 
free education and included the split between primary and secondary 
education at the age of eleven, with the school leaving age rising to fifteen.  
The scholarship exam was replaced by the eleven plus exam and those who 
passed the eleven plus attended a grammar school and were regarded as the 
more gifted students, while others attended the secondary modern school. 
This consolidated the opportunity for students to attend grammar schools on 
merit rather than on income.  The Act also replaced the Board of Education 
with the Ministry of Education.   This Tripartite Education System had first 
been suggested in the 1943 Norwood Report when three different types of 
curriculum had been identified to suit needs of the pupils.  Secondary 
education was to include three different types of schools, grammar, 
secondary modern and technical.  The curriculum at these schools up to the 
age of thirteen should be similar to enable transfer to take place should it be 
necessary.  It was envisaged that academically minded pupils would attend 
grammar schools, scientifically minded would attend technical schools and 
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the rest would attend secondary modern schools and these schools would 
support pupils in employment related work.  However, due to the cost 
involved in this, very few technical schools were established so pupils, after 
taking the eleven plus exam, transferred from primary schools to either 
grammar schools or secondary modern schools.  Education was now freely 
available, with no discrimination to boys and girls equally from all social 
backgrounds.  In 1947 following the establishment of secondary modern 
schools in 1944 a survey was conducted entitled “Children out of School”.  
The survey by Ward (1948) as cited in Hallam (2004) explained that 
homework continued to vary between schools with those boys in grammar 
schools being set and completing more homework than those in secondary 
modern schools and that this was an acceptable part of the curriculum.  The 
1947 survey showed that 24 per cent of secondary modern boys were set 
one hour of homework each evening with 5 per cent set more that the hour 
and 71 per cent set no homework.  Those surveyed in grammar schools 
showed 43 per cent set one hour of homework each evening, 55 per cent set 
more than one hour and 2 per cent set no homework.  This led to local 
authorities questioning what advice should be given to headmasters on 
homework (Gordon, 1980).  Academically the UK had to be able to compete 
with the rest of the world.  However, socially, there was a widening lifestyle 
gap between secondary modern students and those attending grammar 
schools.   
 
By 1955 there were 3,500 secondary modern schools, 1,180 grammar 
schools, 302 technical schools and sixteen comprehensive schools (ninety-six 
schools were listed as other) totalling 5,144 schools.  Attending these schools 
were 1,914,000 pupils and the estimated percentage of pupils at the time 
achieving the equivalent of five A* to C grades or O level grades was 10.7 per 
cent compared with 2012 of 81.1 per cent, Bolton (2012). 
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In 1963 the Central Advisory Council (Ministry of Education 1963) advised  
 
“Some form of 'homework' - liberally interpreted - should be  
required of all pupils.” 
 (Ministry of Education, 1963 p51) 
 
The Council, chaired by John Newsom, the Scottish born educationalist, also 
advised that all children would benefit from work outside school in the form of 
homework.  In particular the less able students would benefit from homework 
in the final two years at school.  To support the less able students the Council 
suggested that extra resources would be needed which included quiet rooms, 
public libraries and staffing. The 1963 report by John Newsom, also known as 
"Half our Future", went in to detail about the type of work which could be 
completed outside school and the benefits of it.  The recurring theme of 
environmental conditions appeared when the report also stated... 
 
 "[...]especially of schools in difficult urban areas, leave us in no  
doubt at all that under the conditions in which some families  
are obliged to live, it is asking the impossible of parents and of  
children to expect homework to be done satisfactorily.  
Even where housing conditions are good, large families and  
small living rooms, or the open-plan design of many modern  
houses and flats, may make it extremely difficult for boys and  
girls to have reasonable privacy and quiet in which to concentrate  
on their work." 
(Ministry of Education, 1963 p42) 
 
The Labour Government Circular 10/65, issued in 1965 by the Department of 
Education and Science, requested Local Education Authorities to move away 
from the grammar school and secondary modern school model of education 
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and introduced the comprehensive education system.  The 1968 Education 
Act laid down the rules outlining the comprehensive system.  However in 
1970 when the Conservative government came back into power, under 
Edward Heath with Margaret Thatcher as Secretary of State for Education, it 
withdrew the pressure to become comprehensive and allowed the Local 
Education Authorities to determine the future of secondary education under 
their control. 
 
The Education Act 1964 was introduced on the 31 July by the Conservative 
Minister of Education, Sir Edward Boyle.  A year earlier the Chief Education 
Officer for the West Riding of Yorkshire, Sir Alec Clegg proposed the 
introduction of middle schools and the organisation of schools into three tiers 
based on age five to nine years, nine to thirteen years and thirteen to 
eighteen years.  The middle schools were established to take the pressure off 
the overcrowding of upper schools rather than for an academic benefit.  In the 
late 1960s and early 1970s the three tiers were introduced by many Local 
Education Authorities.  By 1983 there were 1400 middle schools in the 
country but this started to decline after the Plowden report in 1967 when there 
was a focus on primary education, to just 163 middle schools in 2014. 
 
The Plowden report was published in 1967.  This report was instigated by the 
Sir Edward Boyle, the Conservative Government Minster of Education, in 
1963 when he asked the Central Advisory Council of Education in England to 
investigate primary education and the transition into secondary schools.  This 
was to be the first report on primary education since the Hadow Report of 
1931.  The report was chaired by Bridget Plowden and reported to Anthony 
Crosland, the Labour Government Secretary of State for Education and 
Science, in 1966.  The recommendations from the report included parents 
having more choice in their children's primary school, more contact with home 
and the involvement of parents in the school.  The ratio of teachers to 
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students should be increased and class sizes reduced with an increase in 
teachers' aides and more male teachers.  Primary education should be 
surveyed every ten years and local authority advisers appointed with specific 
knowledge of primary education.  There should be nursery provision available 
for children for the year before they start school and children should start 
school the September following their fifth birthday.  There should be a three 
year course in the first school (infant school) and a four year course in their 
second school (junior or middle school).  The curriculum should involve 
individual group and whole class work. 
 
From the 1880s through to the 1960s homework was debated by a range of 
interested groups including social reformers and the government.  Although a 
number of changes had taken place including introducing the comprehensive 
education system and the National Curriculum the homework debate 
continued. 
 
2.5 Research into Homework from 1980 
Margaret Thatcher's Conservative government came into power in May 1979 
and introduced the 1979 Education Act which removed the previous 
government's requirements that all schools should become comprehensive 
and gave greater parental choice in the allocation of school places.  The 
Conservative government's Education Act of 1980 gave more power to 
parents including increased power on governing bodies and the right to 
choose the schools for their children to attend.  At least two parents were to 
be on school governing body and parents had the right of appeal if their child 
did not get into the school of their choice. 
 
1980 was a milestone in education as the Education Act resulted in 
educational research and in a number of educational reports.  However, 
research now took a different focus, as Scrogie had pointed out forty years 
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earlier, and became evidence based and not rhetoric, however some could 
not be evidenced as it was conducted in the home environment.  The 
Department of Education and Science (DES) and the Office for Standards in 
Education (Ofsted) commissioned a number of reports which are discussed 
below.   
 
During 1985 and 1986 Her Majesty's Inspectors surveyed state and 
independent schools, primary, middle and upper.  Information on homework 
was gathered from 243 state schools and eight independent schools and this 
information was collected when the inspectors routinely visited the schools.  
The information was collected from school brochures, school policies, and 
subject and department documents and through discussion with parents.  
One problem encountered by the investigating team was that as the work was 
carried out away from school it was difficult to observe homework being 
completed and the type of home environment.  The DES (1987) reported that 
all children would experience some form of homework during their time at 
school, some experiencing it in primary and others starting to experience it 
when they got to secondary schools.  The type and amount of homework 
varied from school to school and in different age groups.  The report stated 
that properly designed homework could play a valuable part of the education 
of the child and when added up through their school life can amount to a 
considerable period of time.  The academic purpose of homework was raised 
and showed that it was a required element of the curriculum to increase 
results. 
 
The DES (1987) summarised their findings and recommended that homework 
needed to be considered in relation to teaching and learning in each school.  
The DES (1987) stated that homework was set in schools.  However, due to 
the fact that homework was carried outside the school environment it was 
difficult to set appropriate homework for all students to complete due to their 
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differing home and social conditions.  The report did state that research in the 
UK and elsewhere had shown that regular setting and marking of homework 
did support good education and schools.  Homework should be part of the 
general curriculum rather than a standalone activity.  Homework should be a 
planned activity and the report suggested that if homework was structured in 
this way it would be seen as having a purpose and being relevant.  
Successful homework was related to quality rather than the quantity set and 
should be flexible as opposed to a regimented approach.  The survey 
suggested that the potential of homework was not being exploited and that 
the Local Education Authorities should give guidance to schools on the need 
for a homework policy however this policy was not going to be statutory.   
 
However, if the homework environment cannot be controlled why are schools 
setting homework and expecting all students to complete it?    
 
The Education Reform Act of 1988 is regarded as the most important 
education act since 1944 and sometimes referred to as the “Baker Act” 
named after the Secretary of State for Education, Kenneth Baker, (Gillard, 
2011).  This Act took power away from Local Education Authorities and gave 
more power to schools.   One of main parts of the Act was on the introduction 
and development of the National Curriculum, Key Stages and the start of 
national testing, the Standard Assessment Test (SATs), at ages seven, 
eleven and fourteen.  League tables were introduced showing school 
performance and parents were able to specify which school was their 
preferred choice.   
 
In 2001, Ofsted commissioned a review by Sharp, Keys and Benfield to look 
at the literature which had been published before and after 1988.  This 
systematic literature review looked at research based literature in the English 
language published between January 1988 and December 2000.  Ofsted 
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requested that the review focussed on school practice including policy, 
planning, checking, marking and feedback, impact on students including 
attitudes to study, academic progress and the amount spent on homework, 
the home environment and support given by parents, what impact this had on 
teachers, homework clubs and the resources needed and available to support 
homework.  This review went on to inform policy and practice.  Epstein and 
Van Voorhis (2001) described ten common purposes of homework (“the ten 
P’s”) Practice, Preparation, Participation, Personal Development, Peer 
interactions, Parent-Child relations, Parent-Teacher communication, Public 
relations, Policy and Punishment.  These purposes of homework were 
identified by Epstein and Van Voorhis (2001) from a range of surveys and 
interviews conducted with teachers (Becker & Epstein, 1982; Epstein, 1988; 
Epstein & Becker, 1982), from reviews of research (Cooper, 1989; Paschal et 
al., 1984), from recent studies (Corno, 2000; Muhlenbruck, Cooper, 
Nye,&Lindsay, 2000), and from workshops (Epstein & Van Voorhis, 2000)).  
 
Investigation into student perceptions of homework was carried out by 
MacBeath and Turner (1990) in a study of thirteen Scottish schools, seven 
primary and six secondary schools.  The schools selected were classed as 
typical schools and included schools in a mining village, a new town, in an 
affluent city suburb, an area of social deprivation and a school in a remote 
highland area.  The study also included denominational and non-
denominational schools and those with a high level of parental involvement 
and those with little parental involvement.  The study looked at homework 
from the perception of three main stake holders; students, teachers and 
parents.  Those involved in the study were either interviewed, completed 
questionnaires or completed diaries.  Although the Scottish system of 
education is different to the English education system some issues are 
common to both.  While discussing homework, MacBeath and Turner 
explained that it was a controversial social issue  
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 "Because homework goes home, and goes home to such a  
variety of social contexts, it is almost impossible to determine  
what will influence the child in a positive or negative way and  
whether work done  without teacher supervision will benefit  
or harm motivation and learning."  
      (MacBeath and Turner, 1990 pg 6) 
 
One aspect of homework investigated was the purpose of homework.  The 
students saw the purpose of homework as reinforcement, helping them to 
learn more and to finish any work not completed in class.  The teachers saw it 
as the link between home and school as well as reinforcement.  They also 
saw the purpose of homework as being extension activities and developing 
good educational, study and independent skills.  Parents saw the main 
purpose as being reinforcement.  The study showed that parents and 
teachers had a common belief with regards to the value of homework while 
students valued it when it was well explained, they were given time to 
complete it, it was interesting and varied and it was differentiated.  It was 
reported that secondary aged students were given too much homework and 
were not supported in managing this, some of which was a lack of 
communication between departments and therefore setting homework on the 
same day.  Therefore, having a timetable was seen as important.  Students 
usually completed homework alone and the suggestion was that it could be 
made more collaborative and could include activities for parents to be 
involved in and therefore, supporting their children.  Parents should be 
involved in a monitoring role in addition to supporting and helping their 
children and a school's credibility with the community was often judged by the 
approach to homework.  Many teachers questioned during the investigation 
stated that they would retain sanctions for non-completion of homework, 
however, this could be avoided by better support and guidance in school.  
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The study summarised the findings by stating that the successful patterns of 
homework were those which built on the work carried out in the classroom 
and prepared for future work.  Students needed to see the purpose of it and 
that it was well planned, and was supported by both teachers and parents.  
When writing a homework policy all three stakeholders should be involved in 
the formulation and the monitoring of it. 
 
In 1992 under the Education (Schools) Act during the Conservative 
government of John Major, Her Majesty's Inspectorate was replaced by the 
Office for Standards in Education (Ofsted).  Their remit was to inspect all 
state schools on a regular four yearly basis to improve the quality and 
standards in education and grade schools on a seven point scale from one, 
outstanding, to seven, very poor.  In 1994 Her Majesty’s Inspectors carried 
out a review of homework policy and practice in schools, Ofsted (1995).  
Visits to nineteen schools were carried out in the summer and autumn terms 
and questionnaires were received from another fifty-eight schools.  In addition 
to schools the local authority was also visited to look at the support given to 
study outside school.  The main findings showed that most schools set 
homework and the reasons given for setting homework included extending 
the curriculum covered in lesson time and to improve study skills.  The 
investigation found that when homework was set it was effective and that 
both students and parents saw the value of it and how it supported work 
carried out in school.  However parents were at times concerned over the 
consistency of the practice within the school.  Schools stated that the main 
benefits of homework were improving student attitude and developed 
independent learning to support higher standards.  The review found that 
most of the schools involved in the study had a written statement about 
homework, including a policy statement stating the purpose of homework.  
This included guidance over the procedures for setting and marking.  These 
policies were reviewed and some schools revised their policies based on their 
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experience and in some cases increased the homework set when faced with 
pressure from parents.  The findings also showed that although senior staff 
and governors wrote the policy they did not consistently monitor the 
implementation of the homework policy.  It was left to class teachers to set, 
mark and monitor homework.  This was monitored in turn by the head of 
department.  Many schools gave students homework diaries so that 
homework could be monitored by teachers and parents.  These would be 
signed by parents and monitored by the form tutor.  Recommendations from 
this study stated that all stakeholders should be involved in policy setting over 
homework and that the policy should refer to the purpose of homework, the 
responsibilities of all involved, the activities set and the time to be spent on 
competing them and how it would be marked and monitored.  However 
having a homework policy was still not statutory and the same 
recommendations were again brought up which indicated that schools were 
not taking on board what had been suggested in the past. 
 
Following the investigation carried out in 1994, Ofsted (1995) recommended 
that in order to raise achievement and reach full potential, schools should 
review the place of homework.  Although it was not statutory for schools to 
have a homework policy, Ofsted (1995) suggested that schools should 
regularly review the management of homework in the curriculum.  Ofsted also 
stated that all stakeholders should be involved in writing the school homework 
policy and take in to account the type of homework tasks, give guidelines 
about the amount of time to be spent on homework, how the homework would 
be assessed and how homework would be monitored.  Therefore giving both 
parents and teachers some control over the homework set and that it was 
completed.  Teachers needed to include homework in the curriculum and 
should match it to the ability of the students including a variety of homework 
strategies.  Teachers should also provide students with appropriate feedback 
so that progress could be made. 
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Home-School Agreements 
At the Labour Party Conference in October 1994 the Policy Statement on 
Education "Opening doors to a learning society" was introduced.  The policy 
attributed to the previous Shadow Education Secretary, Ann Taylor, outlined 
the Labour Party's new ideas on comprehensive education.  These included 
attendance, timekeeping, homework standards and home-school 
agreements.   While still in opposition Tony Blair, the leader of "New Labour", 
gave a number of lectures and speeches about education and spoke about 
home-school agreements or contracts.  These included his "Spectator 
Lecture" on the 22 March 1995 entitled "The rights we enjoy and duties we 
owe" and a speech at Ruskin College, Oxford on 16 December 1996 outlining 
his vision, including education, and spoke of the important role parents make 
saying "Parents are a child's first and most important teacher. That is why we 
have put such stress on home-school contracts".   
 
 On 2 May 1997 Tony Blair took office as Prime Minister.  One month later on 
Monday 2 June he made his “The Will to Win” speech at the Aylesbury Estate 
in Southwark, London.  This was his first speech as Prime Minister and he set 
out his vision for education. 
 
“[...] parents will have to play their part too: home-school 
contracts will be made compulsory in all schools.  Why are 
we so keen to raise standards in our schools?  Because the 
quickest route to the workless class is to fail your English and 
maths class.  In today’s world, the more you learn, the more 
you earn.” 
        (Blair, 1997) 
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A year later Tony Blair's government, under David Blunkett, Secretary of 
State for Education and Employment, introduced home-school contracts.  
Under sections 110 and 111 of the 1998 School Standards and Framework 
Act, the governing body of every maintained school was required to adopt a 
home-school agreement or contract.  In this agreement the school had to 
state the school's aims and values, their responsibilities, what was expected 
of the parents and of the students?   The Act also stated that the home-
school agreement should be drawn up in consultation with parents.  
Governing bodies were also to make reasonable measures to ensure that 
parents and carers signed the agreement.  However, as this was launched to 
develop relationships between home and school rather than a legal contract, 
no action would be taken if there was a breach in terms by either parents or 
schools.  It was suggested that if there were any concerns by any party over 
the agreement then discussions should take place with the head teacher.  
The aim of the home-school agreement was to promote partnerships between 
schools and parents through better communication, and in doing so, support 
the students more effectively. 
 
Following this Act, the Department for Education and Employment (DfEE) 
supported schools and parents through the publication in 1998 of two 
documents.  “Home-School Agreements: Guidance for Schools” (DfEE 
1998b) and “Home-School Agreements: What Every Parent Should Know” 
(DfEE 1998c).  The first explained what the home-school agreement should 
contain and how effective it could be.  The second described how parents 
could be involved in the agreement.  It explained that the home-school 
agreement should contain the aims and values of the school and what the 
responsibilities of the school and parents should have.  It explained that 
students achieved more when both worked together to support and 
encourage the student.  The DfEE (1998c) explained that homework was 
important in developing skills and in particular independent learning skills.  It 
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also explained that both the school and parents should be involved in 
developing the agreement.  The Welsh Office (1999) explained why it was 
important to involve parents  
 
“Parents are a child's first and enduring teachers. They play a 
crucial role in helping their children learn. Children achieve 
more when schools and parents work together. Parents can 
help more effectively if they know what the school is trying to 
achieve and how they can help. Home-school agreements 
provide a  framework for the development of such a 
partnership. The processes involved  in introducing and 
reviewing the agreement will clarify what the school is trying 
to achieve, and the agreement will set out the role of the 
school, parents and pupils in this vital partnership.” 
     (The Welsh Office, 1999. Para 5) 
 
In primary schools, Ofsted (1995) recommended the focus of homework 
should be on the important skills of literacy and numeracy. Regular reading at 
home, especially reading with parents, should be encouraged.  Older 
students in primary schools should be given other tasks such as finding out 
and preparing information as well as traditional writing tasks.  At secondary 
level the guidance suggested that it is the quality of the homework set rather 
than the time allocated to it.   
 
Homework Guidelines 
During the New Labour government of Tony Blair, David Blunkett was the first 
UK Education Secretary to draw up homework guidelines for every single age 
group.  Although the Department for Education and Employment (1998a)   
were only giving non-statutory guidelines, they did state that research carried 
out by Ofsted (1995) showed that an important contribution to student 
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progress and academic success was homework.  These guidelines are still 
used by schools today.  
 
The guidelines were set down for each age group recommending how much 
homework should be set.  These recommendations were for four and five 
year olds to have twenty minutes each night rising to two and a half hours 
each night for sixteen year olds showing progression from primary to 
secondary school.  The guidelines said that homework should be planned so 
that students had a balance of work through the week and that tasks set 
could be completed within the given time.  Those tasks should be related to 
class work and were of the right level for the student and not simply finishing 
off classwork.  Homework policies should include information to encourage 
students to develop the skills needed to enable them to study on their own, to 
consolidate work undertaken in class, to extend the learning out of the 
classroom, involve parents and families and manage coursework.  The 
guidelines recognised the fact the some students had responsibilities at home 
as carers or with weekend work and that mechanisms should be in place to 
support them in completing their homework.  The guidelines also talked about 
consistency whether it was in setting the homework or in issuing sanctions.  
Parents and families were expected to support students in giving them space 
to work, resources or encouragement.  The school policy should describe 
alternative supervised places for students to complete their work.  Students 
should receive prompt and appropriate feedback and school should take this 
into consideration in the workload of teachers.    
 
In 1998 when the guidelines were introduced, Estelle Morris was a Minister in 
the Department for Education and Employment under the Secretary of State 
for Education, David Blunkett.  In a personal email to the current researcher 
on 1 March 2015 Estelle Morris stated, when asked about the guidelines, that 
the reason for the homework policy was to try and raise standards, especially 
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in disadvantaged communities.  Children in the private schools and many 
schools in middle class areas were regularly set homework and the 
government wanted to make sure everyone could benefit from this extra 
learning.  The government also allocated quite a lot of resources into 
homework clubs and after school learning as they appreciated that some 
children did not have the facilities at home.  The home school partnership 
was seen as a way of involving parents in their child's education and 
encouraging them to work with their child's school.  The details were usually 
put in guidelines rather than primary legislation as guidance can be statutory 
and non-statutory and gave an opportunity to give more detail and could be 
easily amended.  Giving guidance on non-statutory aspects was helpful for 
those who were choosing to implement a policy.  
 
2.6 Research into Homework from 1997 
Weston (1999) reported that the study carried out for Ofsted following the 
1997 White Paper “Excellence in Schools” suggested that homework was not 
an optional extra but an essential element of good education that supported 
students to reach higher standards.  In preparing this report Weston collected 
evidence from primary and secondary schools inspected under the new 
inspection framework since June 1996 where homework, and teaching and 
learning were identified as good practice.  Evidence was collected through 
368 telephone surveys, twenty-nine case studies, questionnaires from twenty-
nine schools, research conducted by the National Foundation for Education 
Research and the consultation on the 1997 White Paper.  The study covered 
a number of different issues relating to homework including school policies, 
the amount of homework set and the time spent completing it, the types of 
tasks set, assessment and feedback, any resources needed, how homework 
relates to class work, student motivation and the use of homework clubs.  The 
report also highlighted the roles and responsibilities of both the school and 
parents.  When looking at the future of homework the study pointed out a 
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number of key factors including family patterns, resources, adults other than 
teachers, learning to learn and government policy.  The study saw that family 
patterns had changed and parents were not always available to support their 
children with their homework.  Resources had changed and text books were 
no longer the mainstay of educational resources and more emphasis was 
being put on ICT and not all had access to it.  More adults were involved in 
learning including support assistants in the classroom and adults from 
business and the community.  Independent learning was something which 
needed to be developed in the context of learning to learn.  The government 
still saw the issue of homework as a school matter, however, guidelines had 
been set down to promote common principles and practice.  The study saw 
teachers as the centre of the homework process as they had the expertise 
and responsibility for the development of the student.  The study identified 
indicators of good practice in each of the areas of the investigation.  As far as 
the scope and purpose of homework was concerned all stakeholders should 
agree on the definition of homework and the purposes should be explicit with 
clear guidelines drawn up for specific groups and age ranges.  The homework 
policy should be clear and related to the school aims and all of this should be 
communicated with all other parties through a variety of ways.  The indicators 
of good practice for homework and effective learning for secondary schools 
suggested that schemes of work should include homework tasks 
complimenting classwork.  These tasks should be varied, balanced, 
differentiated and marking criteria should be shared with the students so that 
they are aware of the assessment.  Feedback should be prompt and include 
advice on how to improve.  Parents should be informed about the homework 
planned and on the progress of their children.  As the students progressed 
through the school, independent learning skills should be developed including 
managing tasks and deadlines.  Indicators of good practice in managing the 
homework programme for secondary schools included having a homework 
policy managed by a senior member of staff.  This policy should be 
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differentiated for different subjects and shared with parents and students.  
There should be a homework timetable detailing what homework was set, 
what the learning goals were, what the deadlines were and homework should 
be structured in order to support students in developing learning skills.  There 
should be regular feedback given by teachers including praise and rewards to 
motivate the students and any sanctions for non-completion of homework 
should be clear and that the reasons for not completing homework should be 
investigated before any sanctions were implemented.  Staff and students 
should have access to the necessary resources in order to set, compete and 
feedback on tasks set.   
 
Ofsted (1999) reported that effective homework was part of a whole school 
strategy.  The approach to homework should be a collaboration between 
teachers, parents and students.  Key findings of the research study showed 
this was the best practice in schools and that although schools found that 
homework was an important aspect of education there was a variation in the 
type and purpose of homework.  Homework should be integrated into the 
whole curriculum.  Not all schools had a homework policy but where this was 
in place it was well defined and it was agreed by all stakeholders.  The 
findings also showed that the homework set was planned and prepared to 
support classroom learning.  It was also stated that schools saw the 
importance of parental involvement in homework.  Assessment of homework 
was part of the assessment strategy and showed planning and progression.  
The study showed that staff were given time and resources to prepare 
homework.  Homework timetables and sanctions were in place and used. 
 
As well as the research carried out by Weston (1999) for Ofsted, the 
Economic and Social Research Council (ESRC) funded a research project 
between 1999 and 2001.  The two main aims of the project were to 
investigate the contribution made by homework and the conditions 
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surrounding this contribution.  Four secondary school and four primary 
schools in the South West of England were involved in the study.  
Participants included parents, teachers, head teachers and students.  Hughes 
and Greenhough (2002) summarised the areas of investigation in the report 
including perspectives, purpose of homework, time and effort involved in it, 
parental involvement, types of tasks, where and when homework is 
completed and what help the students received and from whom, the feedback 
they received and the rewards and punishments.   
 
Hughes (2001) showed that teachers saw homework as part of the extended 
curriculum which could continue outside the classroom and it gave some 
students the opportunity to extend their learning, although teachers were 
aware that many students would not have the environment or resources to 
achieve this.  At the same time as seeing the benefits of homework, teachers 
also felt under pressure in setting it, whether it was an appropriate task or not, 
and in following school policy.   Parents were in favour of homework when it 
extended the school curriculum but were not in favour of it when it took time 
out of family life.  Although parents wanted to support their children, many 
found that some subjects posed more difficulty than others for them to give 
support and in particular, mathematics.  Parents also felt that more time 
should be spent on homework.  Students also had a view on homework with 
many seeing that it did support their learning and reinforced what was 
covered in class but for others they saw that it took up their personal time.  
The main conclusions from the study were that although homework could be 
seen as beneficial there was some confusion about the benefits of it.  
Teachers and students would want to see quality rather than quantity in the 
homework set.  Homework did not bridge the gap between home and school 
as students carried out homework in isolation.  Feedback from teachers did 
not serve the purpose and was unhelpful.  Part of the problem was seen as 
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the type of tasks set as homework.  There should be purpose and 
engagement in the tasks set, homework should be more visible and explicit.  
 
Sharp et al's (2001) study was a review commissioned by Ofsted following 
homework policy and practice guidelines for schools published in 1998 by the 
DfEE.  The review investigated the recent research including studies 
conducted in the USA.  The review looked at a number of key issues and how 
they affected homework.  The keys issues identified were time, students’ 
attitudes, interventions, different types of students, parental involvement and 
the environment.  The review found that although there was some evidence 
that time spent on homework had a direct bearing on achievement, this 
evidence should not be taken that spending more time on homework led to 
higher achievement.  Students indicated that they preferred challenging, 
interesting and varied tasks to complete rather than finishing off class work 
and that they wanted adequate deadlines in which to complete the work.  
Those with a positive attitude to homework also had a positive attitude to 
other aspects of school.  The study showed that girls were more willing to 
complete their homework compared with boys.  Although parents wanted 
schools to set homework they saw it as a conflict between them and their 
children.  Parents were more involved in the homework of younger children 
and that the culture and socio-economic factors had an effect on some 
parents.  However the review also stated that there was no clear relationship 
between how much involvement the parents had and the achievement of their 
children in school and that the homework environment could be influenced by 
parents providing appropriate conditions for leaning.  Recommendations were 
also made for future research.  These included research into the cost and 
benefits to all involved in homework, homework interventions, parental 
involvement, homework tasks, monitoring, marking and feedback.  It was also 
suggested that there should be studies into technology, attitude and the 
homework environment. 
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Although recommendations had been made, Hallam (2004) indicated that 
schools were still to implement successful policies and practices.  Hallam 
reviewed literature on homework, which included the history of homework, the 
purpose of homework and effects on attainment.  The review also compared 
UK and international studies.  The review included making a case for 
homework clubs explaining that they could make homework enjoyable as 
they offered a more suitable environment with resources and supervision.  
When asking the question "Does homework affect student attainment?" 
Hallam stated that from the evidence found, there was a certain point when 
additional homework had no additional benefit.  Hallam concluded that the 
aims of homework tasks needed to be more defined: is the purpose to raise 
examination attainment or to develop a broad range of skills?  Teachers saw 
the benefits of homework but effective homework needed planning, marking 
and feedback.  Students' perceptions of homework were that it supported 
their learning, however many felt that it was not related to work carried out in 
school.  They also had concerns that teachers did not always mark or give 
formative feedback on the work they completed.  Parents' view on homework 
was that it could cause tension at home.  These included the involvement of 
parents in their children's work and that the most positive influence was when 
parents monitored, supported and provided appropriate resources.  Hallam 
suggested that all stakeholders saw homework as useful in contributing to 
learning.  However the challenge for schools was to develop homework 
policies and practices to achieve this.  Hallam (2004) suggested a model of 
homework (Appendix 10) proposed by Cowan and Hallam (1999) based on 
previous investigation into models of homework.  The Cowan and Hallam 
model showed how different factors could influence different attitudes to 
homework.  The model described task, process and outcome and how all 
involved could be affected and could affect the attitude of the others.  
Although the homework activity was influenced by the school, the teacher 
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must take into account the students' needs and access to resources, both in 
school and at home, including the support at home.  Although the model 
suggested did not include all interactions it did show a broad view of the 
possibilities.    
 
In 2005, following a decision by one head teacher to abolish homework, Lord 
Hanningfield asked Lord Filkin, the Parliamentary Under Secretary of State in 
the Department for Education and Skills, if the government supported this 
decision.  Lord Filkin replied that although the government saw homework as 
an essential part of good education and that a good, well organised 
homework programme supported students in developing skills, it was down to 
the individual schools to write their own homework policy and that the 
government had issued non-statutory guidelines Hansard (2005).  Again the 
government of the time would not make a decision on homework in state 
schools. 
 
Garner (2007) questioned whether children were set too much homework and 
questioned whether schools should continue to set homework.  The positive 
aspects were seen as developing independent skills and reinforcing 
classwork, however, negative issues were described as increasing tension at 
home and putting children off education.   
 
In 2008 Boyle, Bragg and Pearson published their research findings 
undertaken for the Qualifications and Curriculum Authority (QCA) in 
“Managing Schools Today” Issue 17 volume 3.  They concentrated their 
research on primary schools and interviewed 232 Key Stage two students 
and 121 parents.  The main focus of the research was to look at why 
homework was set.  They asked questions around why homework was set, 
what were the expectations, did homework support classwork and was 
homework developing the students as independent learners.  Key issues 
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identified in the study were the philosophy behind setting homework and that 
teachers generally felt that homework should not be a formal piece of work 
but should support the learning which took place in the classroom and to 
encourage the enjoyment of learning.  A key concern expressed by the 
teachers was the completion of homework and whether it was linked to 
parental support.  The study showed that students appeared to recognise the 
benefits and the purpose of homework.  However they did appear to get 
mixed messages from their teachers as to the benefit and purpose of the 
homework set.  Over half the students surveyed felt that the amount of 
homework set was about the right amount which for many was once a week.  
There appeared to be an increase in homework set in preparation for Key 
Stage Two tests.  The survey showed that in some cases when homework 
was set, it was actually completed at the weekend.  Homework also increased 
in readiness for the transition into secondary school and it was felt that this 
was positive and prepared the students for more homework in Key Stage 
Three.  There was an expectation that parents would help and support their 
children in competing homework however when interviewed, parents 
expressed concern over their ability to help their children.  Capability, 
willingness and time were identified as possibilities for this inability.   
 
The right amount of motivation was identified in the study as important with 
around half the students interviewed finding the homework interesting.  With 
more and more homework needing the use of a computer those students 
without access to one at home could be at a disadvantage.  Parents also 
found themselves unable to support their children due to their own lack of ICT 
skills. 
 
Hattie (2009) analysed research in all aspects of education including 
homework.  Hattie suggested that parents should understand the "language 
of schooling" so that they were a better position to support their children with 
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their homework.  The aspirations and expectations of parents also had an 
effect on their children and their attitude to school work.  Hattie also explained 
that the type of homework set made a difference to homework being 
completed and that it should motivate the students and support their learning.   
 
"For too many students, homework reinforces what they 
cannot learn by themselves, and that they cannot do school 
work.  For these students, homework can undermine 
motivation, internalize incorrect routines and strategies, and 
reinforce less effective study habits." 
        (Hattie, 2009 pg 235) 
 
Hattie also stated that unless there was active involvement by teachers, then 
homework did not contribute to student learning. 
 
Parental Involvement 
Parental involvement and links to academic achievement was also discussed 
by Cooper (2007) when describing the positive and negative effects of 
homework.  Four categories of positive effects were described as the 
immediate achievement and learning, the long term academic effects, the 
non-academic effects and the greater parental appreciation of and 
involvement in schooling.  Cooper also described the negative effects as 
being an excess of homework, the denial of access to leisure time and 
community activities, the parental interference, cheating and increased 
differences between high and low achievers.  In some instances the positive 
and negative effects overlapped.    
 
In a Joseph Rowntree Foundation funded study undertaken by Solomon et al 
(2002) the tension between students and their parents was investigated and 
showed there was a cost to the relationship between parents and their 
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children with little educational value gained from homework.  The study was 
carried out in Rochdale, started in the 1980s and was to continue for twelve 
years.  The original study was not designed to specifically investigate 
homework but was to include questions regarding employment, income, 
relationships and family activities but throughout the study homework was 
often discussed during the interviews.  Solomon et al (2002) described 
homework as being central in the relationship between parents and their 
teenage children and referred to the DfEE Guidelines (DfEE 1998a) 
suggesting that parental involvement in homework was critical and that 
schools should have a "learning partnership with parents".  The study 
explained that although the research investigated in preparation for the study 
showed there were many problems associated with parents involvement in 
homework there were also benefits, including good communication between 
school and home.  The report concluded by saying that the homework 
guidelines and the introduction of the home-school agreement did not take 
into account the complexities of the relationships between school, parents 
and students.  A concern raised was that, although, parents were involved in 
homework through time and emotional support, they were not involved in 
influencing the homework agenda.  The data showed that there was also a 
tension in the relationship between the parent and their child over the issue of 
homework and questioned whether there was anything to be gained from it 
educationally.   
 
It was noted by La Valle et al (2002) in their study about atypical working 
patterns that this had an effect on how parents supported their children with 
homework.  Parents felt that they wanted to be able to support their children 
with school activities including homework and to be able to sit and talk to their 
children about their day but this was not always possible. 
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Harris et al (2009) stated that parents found homework to be the main way of 
communicating with school and finding out what the children were doing and 
that by supporting their children with homework they felt up to date with what 
they were doing in school.  Parents also stated that by supporting with 
homework they were making a positive contribution to the children's progress.   
 
Harris and Goodall (2008) conducted a study in 2007 funded by the 
Department for Education and Skills and was part of a research project led by 
the Specialist Schools and Academies Trust and the Association of School 
and College Leaders.  The study collected data from twenty schools and 315 
respondents from a range of schools and regions and investigated the 
barriers to parental engagement.  The Engaging Parents in Raising 
Achievement Project found that there were barriers in the way of parents 
supporting the children with homework, including social and economic factors.  
Although both schools and parents saw the value of supporting at home they 
had differing ideas as to how this support could be undertaken.  The study 
concluded that parental engagement made a difference to student 
achievement and the school must encourage parental involvement as they 
were the most important influence on their children.   
 
"there is a major difference between involving parents in 
schooling and engaging parents in learning. While involving 
parents in school activities has an important social and 
community function, it is only the engagement of parents in 
learning in the home that is most likely to result in a positive 
difference to learning outcomes." 
      (Harris and Goodall, 2008 p.277) 
 
Parents, staff and students listed practical ways of support and moral support 
was the most important for parents and students followed by valuing 
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education, while better behaviour was most important type of parental 
engagement for staff followed by moral support.  Homework was at the 
bottom of the list for both parents and staff. 
   
In 2001 the Department for Educational and Skills commissioned the British 
Market Research Bureau to undertake research on parental involvement.  
They found that parents were reluctant to engage with homework due to their 
lack of confidence and understanding of teaching methods. 
 
The Department for Children, Schools and Families (2008b) research paper 
‘The Impact of Parental Involvement on Children’s Education’  stated that 
there was differing evidence to show the impact on parental involvement but 
the environment the parents provided for completing homework did have a 
positive impact.  The study carried out in 2007 explained that most children 
had two main educators involved in their lives, parents and teachers and that 
both played a crucial role, however there was often no understanding 
between home and school as to the roles of parents played in the education 
of their child.  Mothers were more likely to help with homework than fathers 
unless both parents were working in which case both parents supported 
equally.  Parents from non-white ethnic backgrounds were more likely to be 
supportive of the children's homework.  Parental involvement in homework 
was seen to change as children went through their school life but what was 
important was the amount or type of homework support.  Around 75 per cent 
of the parents involved in the study stated that helping with homework was 
crucial.  The students surveyed saw that homework was important in 
supporting their progress in school, especially those who were of secondary 
age. 
 
TeacherNet was an education website developed by the government 
department for education the Department for Children, Schools and Families 
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(DCSF) to support the teaching profession.  TeacherNet (2007) explained 
that effective homework was essential to good education.   
 
"Learning at home is an essential part of good education.  
Regular homework is important as it gives pupils the 
opportunity to practice at home the tasks covered in class, 
and helps the pupils work towards improving important skills.  
It also helps children and young people to become confident 
and independent in their learning, which will help throughout 
their time at school and in adult life."   
(TeacherNet, 2007) 
 
Schools should also consider the resources needed for homework and may 
have to put support in place.  Homework should not be standalone activity but 
an integral part of the curriculum which is recorded and undertaken by 
students and monitored by parents and carers.  TeacherNet went on to 
describe that effective homework should consider the age and ability of the 
students, including those with special educational needs and whether the 
tasks set were manageable.  It also described the value of homework and the 
involvement of parents and carers.  Students should not be expected to take 
longer on their homework than was recommended in the guidelines but may 
take less time if the homework is useful.  The homework timetable should 
ensure that there was a balance of homework on each day.  TeacherNet was 
decommissioned under the Coalition Government in 2011. 
 
Kohn (2016) stated that he saw homework as an infringement on family time 
if there was no good reason to set the work.  It could drive a wedge between 
parent and child if the parent is always seen as the enforcer of the completion 
of homework and thus damage their relationship.  He not only stated that less 
homework should be set but it should not be "the worst type" of completing 
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worksheets and that it should only be set if the work could be justified.  Finally 
Kohn stated that  
 
"let kids be kids and provide them with time to grow socially, 
physically, emotionally and artistically - not just academically." 
         Kohn (2016) 
 
2.7 Homework in England after 2009 
Developments associated with homework after 2009 again are connected to 
the contemporary political, economic, social and educational context (Hallam, 
2004).  In September 2010, only six months after coming into power, the 
Coalition Government produced a White Paper "The Importance of 
Teaching".  Here they set out educational reform in England.  The 
government aimed to raise standards in education by giving more power to 
teachers and schools to improve discipline, it transformed the curriculum, it 
introduced more academies and free schools, it changed performance tables, 
inspection and governance of schools, it set out a different funding system 
and school led school improvement.  This White Paper resulted in the 
Education Act 2011. 
 
In 2012 Michael Gove, the Coalition Government, Secretary of State for 
Education, reflecting the Coalition government's deliberate political decision 
to move decision making and, thus, accountability more to schools, 
announced that homework guidelines in schools would be dropped and that 
schools would be given the freedom to decide how much homework was set.  
With more schools becoming academies and free schools setting up their 
own policies on all aspects of education in the schools, under the academies 
act 2010, it had been only state schools working to the government 
guidelines.  Whereas previously it was failing schools which became 
academies, this Act invited outstanding schools to become academies, and 
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take control of staffing and the curriculum.  The Telegraph (2013a) reported 
an example of the way in which some schools were being flexible in tailoring 
their approach of homework to their own contexts and the needs of their 
students.  An academy in Norwich, due to open in 2014, was following other 
academies and was going to extend the school day so that all work was 
completed in school where students would have access to resources.  This 
would continue to change as all schools had the autonomy to set homework 
as they saw fit for their students.  Some schools have questioned the place of 
homework in their schools.  Another example was the Michaela Community 
School in North West London.  The assistant head was quoted in the Times 
Educational Supplement in June 2015 stating that the school had decided to 
"replace...setting, chasing, checking, marking and logging homework with 
revision, reading and online maths".  He went on to state that "For teachers 
who've got to set, correct, mark, track and chase homework, it's taking time 
out of lessons".  Ofsted (2013a) published "The framework for school 
inspection" in which it reflected this more flexible and responsive approval to 
setting homework, it stated that:  
 
"When evaluating the quality of teaching in the school, 
 inspectors will consider the extent to which.... teaching  
strategies, including setting appropriate homework, together  
with support and intervention, match individual needs." 
       (Ofsted, 2013a p.18) 
 
Flexibility, however, clearly was accompanied by a renewed focus on 
additional accountability. 
 
In a similar vein, in a personal email received by the current researcher on 
March 2015 from Michele Smethurst, ministerial correspondent, on behalf of 
Nicky Morgan, the Secretary of State for Education at the time, it was stated 
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that schools were encouraged to develop their own homework policy which 
should always reflect their circumstances and their students' needs.  Every 
school that sets homework should consider how much time was appropriate 
for students at each stage, according to their aptitude.  The Minister was 
aware that the amount of time children spent on homework and the type of 
homework set varied from school to school and depended on a number of 
factors, including the ages of the students and their levels of ability.  The 
government recognised that homework need not and should not get in the 
way of other activities that children do after school.  Parents should talk to 
their child’s class teacher to discuss any concerns they had about the amount 
of homework their children received. 
 
The ministerial correspondent went on to say that the government did not 
collect data on how many schools set homework or how much homework 
they set.  Individual schools were responsible for monitoring, and thus 
accountable for, their students' progress, school performance and meeting 
the Ofsted reporting requirements.  She also stated that research over a 
number of years has shown that homework can make an important 
contribution to students’ progress at school. 
 
The correspondent pointed to evidence from research carried out in 2013 that 
indicated that: 
 Students in primary and secondary schools who completed homework 
generally outperformed students who did not. 
 An average student might expect a maximum advantage of five 
months progress across the school year for completing homework. 
 Older students and low achieving students have been found to get 
most benefit from completing homework.  
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 Homework helped children to become confident and independent in 
their learning, which will help throughout their time in school, and in 
adult life.   
 
The evidence referred to above by the ministerial correspondent was an 
Ofsted document in 2013 reporting on why most able students were not doing 
as well as they should in non-selective secondary schools.  The investigation 
was carried out by Ofsted inspectors during inspections of over one hundred 
schools across the country and included a range of schools.  Included in this 
investigation was the effective use of homework in raising achievement and 
one of the key findings was that the quality of homework required 
improvement.  The inspectors found that when homework was set it was not 
routinely monitored marked or feedback given.  Students taking part in the 
investigation stated that they did not feel challenged by the homework set, 
that it was not interesting and it did not develop any learning skills.  The 
report recommended that schools should evaluate the homework set for their 
more able students and that it should be challenging them.  Homework 
should be differentiated and give students more opportunity for challenging or 
open ended tasks including research activities.  The more able students 
should be set homework which was personalised and based on their needs, 
to motivate and engage them and also to develop their creativity and 
independence. 
 
Brant and Eskelä-Haapanen (2015) put forward different arguments in the 
homework discussion.  On one hand there has been little correlation between 
academic achievement and traditional homework and on the other students 
engaged in reading would be more likely to achieve academically.  The 
practice of traditional homework establishes routines and responsibilities but 
can also be seen as a chore in completing a pointless activity.  Eskelä-
Haapanen  in particular discussed the amount of homework as being critical 
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and that every child should have a balance of work, rest and play daily. She 
also stated that homework should be as reinforcement and not as 
preparation.  Brant and Eskelä-Haapanen stated that schools should support 
the development of creative students who are flexible, innovative and risk 
taking and prepared for the Twenty-first century.  They also stated that 
traditional homework could be replaced by free choice and independent work.    
 
Some recent studies have focused on the relationship between social and 
educational family background and homework.  The Sutton Trust was 
founded in 1997 to improve social mobility through education.  The trust has 
produced a number of reports and some have included how homework has 
supported social mobility. The Sutton Trust (2009) reported on research 
carried out by the Universities of Oxford and Durham on how children of 
graduate parents spent on average twice as much time on homework than 
those students of non-graduate parents and that children of middle class 
families and were four times more likely to have more than two hundred 
books in their homes and two and a half times more likely to have access to a 
computer at home.   The 2015b Sutton Report found that homework directly 
influenced motivation, engagement, independence and developing study 
skills.   
 
Similarly Wiggins et al (2009) conducted a study with around 23000 Year 
Eleven students from 160 schools using the Year Eleven Information System 
(YELLIS), and the UK 2000 Time Use Survey with 1000 students.  It also 
collected information related to their socio-economic status, the education 
level of their parents, the occupation of their parents and the homework 
completed.  The investigation found that there was a correlation between the 
level of education of the parents and the attitudes of the students to 
homework but this could be down to the type of schools the students 
attended in relation to their socio-economic group.  Only ten per cent of 
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students whose parents were educated to university level did not receive any 
homework.  In contrast to this over 60 per cent of children of parents who 
received little formal education themselves received very little homework.  
However there was very little difference between the education levels of the 
parents of those children who completed more homework than they needed 
to.  
 
In 2013 The Sutton Trust, focussing on effectiveness, produced a Teaching 
and Learning Toolkit to support and guide teachers and schools on how to 
use educational resources to improve the attainment of in particular 
disadvantaged students.  Their guidance on secondary school homework 
stated that on average five months additional progress can be gained when 
homework is effective.  They suggested that the most effective type of 
homework was short and focused interventions as when homework was 
routinely set it did not have the same impact.  The guidance also suggested 
that homework should be an integral part of the curriculum rather than an 
additional piece of work to be completed outside school hours.  They 
suggested time allocated to homework for secondary age students should be 
between one and two hours per school day and this would change for 
different age groups.  They recommend that any longer homework did not 
have the same benefits, and in fact, the quality decreases as the length of 
time on the homework increases.  The Toolkit stated that some research had 
been carried out when homework was given to some groups of students and 
not to others and they showed that homework could be beneficial.  The 
financial cost of homework was also discussed and this was found to be very 
low and the only real cost to schools was in staff time for preparation and 
marking.  The suggestions made were that: 
 
 Planned and focused activities are more  
beneficial than homework which is more  
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regular but routine or not linked with  
what is being learned in class 
 The purpose of homework should be  
explicit to the learners 
 It should not be used as a punishment  
or a penalty for poor performance 
 A variety of tasks with different levels of  
challenge is more likely to be beneficial 
 The quality of the homework is more important  
than the quantity 
 Pupils should receive feedback on homework  
which is specific and timely. 
       (Higgins et al, 2014 pg 18) 
 
The Sutton Trust 2015a report investigated what promoted better 
achievement for bright, but socio-economic disadvantaged students.  The 
report tracked over 3000 students from preschool to the sixth form comparing 
their results with students of similar ability but from more advantaged socio-
economic groups.   One of the key findings stated that those students who 
spent a substantial amount of time completing homework during the GCSE 
year were nine times more likely to achieve three A Levels than those 
students who did not complete regular homework.  Homework increased 
motivation, engagement, study skills and independence and teachers, 
parents and school policies identified the importance of it.  The report also 
found that bright, but socio-economically disadvantaged boys, and those from 
white UK backgrounds, needed more attention paid to them to promote 
learning outside school or additional study in school.           
 
In July 2013 the Department for Education (DfE) published new guidance for 
local authorities and governing bodies on home-school agreements which 
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was relevant to homework.  The statutory guidance set out the duties of all 
the governing bodies with respect to sections 110 and 111 of the Schools 
Standards and Framework Act 1998.  The DfE (2013) stated, as in the 
previous guidelines, that the home-school agreement should include the aims 
and values of the school, the responsibilities towards the students, the 
responsibilities of the parents and what the schools expected of the students 
and that the governing body should take reasonable steps to ensure that 
parents signed the declaration indicating that they understood and accepted 
the contents of the agreement. 
 
2.8 Current International Comparisons 
Comparisons of attitudes across countries from the OECD international 
perspective have been included in this research.  However, it was clear from 
the interviews with the past and present Secretaries of State for Education 
that their approach to policy making is entirely English focused and not 
influenced by international literature and therefore this has not been included.  
 
The Organisation for Economic Cooperation and Development (OECD) is an 
international organisation that provides an opportunity for governments to 
share information, experiences and knowledge in order to understand and 
promote economic, environmental and social wellbeing.  They focus on topics 
affecting directly the everyday lives of people around the world including 
issues related to, and affecting education.  In 1961 the original eighteen 
European countries, along with the United States and Canada, created an 
organisation to support development across the world.  In 2013 there were 
thirty-four member countries from North and South America, Europe and Asia 
and include economically developed and developing countries. 
 
The OECD Programme for International Student Assessment (PISA) was a 
study of fifteen year old school students' performance in mathematics, 
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reading and science and has been undertaken every three years since 2000.  
In 2013 the OECD published a report of a survey carried out in 2012 of the 
OECD member countries, including the UK.  The data collected was analysed 
and comparisons made between participating countries including a 
comparison of homework.  In December 2014 the OECD published a report 
"Does homework perpetuate inequities in education?" (OECD 2014) based on 
the findings of the 2012 survey, which informs the analysis and comparisons 
this study.  The report explained that homework could support learning by 
helping underachievers or stimulating high achievers but could also cause 
issues for those who could not complete work in the home environment 
through lack of space, resources or support.  This could also cause a 
widening gap in the performance between those from different socio-
economic backgrounds.  On average, a fifteen year old student would spend 
almost five hours each week completing homework set by their teachers, and 
although this time varied between countries, it was reported that all countries 
taking part in the survey assigned homework to that age group.  In the UK it 
was reported that on average five hours was spent on homework compared 
with fourteen hours in Shanghai-China, over seven hours each week in 
Ireland, Italy, Romania, the Russian Federation and Singapore and less than 
three hours each week in Finland and Korea.  On average those countries 
with a high number of hours spent on homework showed a high gap between 
those students completing homework in socio-economically advantaged and 
disadvantaged students.  In all participating countries the socio-economically 
advantaged students spent more time than disadvantaged students on 
homework.  The data showed that between 2003 and 2012 the number of 
hours spent on homework went down in thirty-one of the thirty-eight countries 
with comparable data. 
 
Results from this and previous PISA studies showed that those students from 
advantaged socio-economic backgrounds were more likely to have space, 
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resources and support at home to complete homework.  However the report 
also stated that other factors should be taken into account for academic 
performance including the quality of teaching and the organisation of the 
school. 
"Homework is another opportunity for learning; but it may also 
reinforce socio-economic disparities in student achievement. 
Schools and teachers should look for ways to encourage 
struggling and disadvantaged students to complete their 
homework. They could, for example, offer to help parents 
motivate their children to do their homework and provide 
facilities so that disadvantaged students have a quiet place to 
complete assigned homework if none is available in their 
homes."  
        (OECD, 2014 pg4) 
 
Wheater et al (2013) reported that the survey focussed on mathematical 
knowledge and included homework.  78 per cent of students questioned in 
England stated that they completed their mathematics homework on time 
compared with the OECD average of 68 per cent and 72 per cent found 
mathematics homework hard compared with the OECD average of 56 per 
cent.  When questioned about the stress they felt in completing their 
homework 28 per cent of the English students said they felt under pressure 
compared with the OECD average of 33 per cent.   
 
Different countries around the world have different approaches to school work 
and homework.  The countries chosen to discuss below were either close to 
the UK on the OECD PISA 2012 performance table or near the top of the 
table.  Personal contact was made with education specialists in Australia, 
Denmark, Finland, France, Singapore and the United States.  Contact was 
made with a lecturer in teacher education at an Australian University through 
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a family friend.  An exchange programme has been set up between schools 
in Denmark and England to share good practice and a visit was undertaken 
as part of this exchange.  The contact in Finland worked in Finnish schools 
and was trained as a teacher in England.  Email correspondence took place 
with a long standing family friend has recently retired as a lecturer in primary 
teacher training in France.  A deputy head teacher of a school in Singapore 
visited England in 2014 and discussion took place about schools and 
education, and this was followed up by email when she returned to 
Singapore.  The contact in the United States was made through the contact in 
France, he is a lecturer in teacher education.  The  information collected from 
these contacts are described in the paragraphs below for each country. 
 
Table 2.1: Comparison of countries from OECD PISA data  
 
 
 
Country 
Average 
hours per 
week of 
homework 
Increase in 
Students' 
mathematics 
points score 
with an 
increase of 1 
hour per 
week of 
homework 
Mathematics 
PISA 2012 
Place 
(65 
Countries) 
Reading 
PISA 2012 
Place  
(65 
Countries) 
Science 
PISA 2012 
Place  
(65 
Countries) 
Average 
PISA 2012 
Place 
(65 
Countries) 
Singapore 9.4 17 2 3 3 3 
Finland 3.5 2 12 6 5 8 
Australia 5.5 1 19 13 16 16 
UK 4.5 6 26 23 20 23 
France 6.5 13 25 21 25 24 
Denmark 5.5 4 22 25 27 25 
USA 5.5 -2 36 24 28 29 
OECD (2014) 
 
School work and homework is approached quite differently between 
countries.  Singapore has an average ranking of third place on the PISA 2012 
table and it sets more homework than any other country discussed.  Finland, 
however, sets the least amount of homework each week and yet it has an 
average ranking of eight.  The other countries listed set roughly the same 
amount of homework each week and they have similar rankings.  For each 
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country below the OECD data is discussed and a comparison is made with 
other countries.  
 
As well as information collected through personal contact and the OECD data 
information will also be given from recent literature relevant to that country.   
 
Australia 
The OECD (2014) data shows that Australian pupils completed on average 
six hours of homework each week and this had not changed significantly from 
2003.  There was very little difference in the PISA mathematics score when 
homework was increased.  The OECD (2014) showed that an increase of one 
hour per week of homework increased the students' mathematics score by 
one point.  A lecturer in Teacher Education during a personal discussion, in 
April 2015, stated that homework in Australia was primarily set to reinforce 
the learning taking place in the classroom and to cover additional content.  
Homework clubs were set up after school usually one afternoon per week to 
give any students additional help.  Schools did have a homework policy and a 
home-school agreement which was signed every year.  Homework was not 
usually differentiated and in order to complete it students needed access to a 
computer and the internet.  Homework was posted on the school portal at the 
start of term for students to access.  There was some evidence that 
homework did improve grades but it did not increase the motivation of the 
students.  There were sanctions in place for not completing homework and 
these took the form of a demerit on the students' point scale.  However 
different states and territories in Australia will have their own homework policy 
or guidelines.  In 2013 the Parliament of Victoria commissioned an inquiry in 
to homework in schools in the state.  This was published in 2014 and stated 
 
"The most authoritative, learned academics, teaching 
professionals, teaching educators and importantly individual 
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school communities, parent and students have differing 
opinions on the value of homework." 
      (Victoria Parliament, 2014 pix) 
 
The enquiry listed a number of key findings including timely feedback was 
crucial, flipped learning (reversing learning at school to alternative 
environments including online work) could be considered, quality rather than 
quantity of homework was important, homework could be supported by 
parents to help their understanding of the curriculum, homework should be 
differentiated, homework clubs could be effective and homework policies 
should be reviewed.  Reference was made to good homework practice in the 
UK where lesson plans and homework are aligned.  In 2012 Australia was 
ranked nineteenth for mathematics, thirteenth for reading and sixteenth for 
science on the PISA performance tables.       
 
Denmark 
In Copenhagen in February 2012, the Mayor, Anne Vang, proposed to ban 
homework at selected Copenhagen schools for students in the fourth, fifth 
and seventh grades (eleven to fourteen years of age).  Instead of taking work 
home the school day would be extended so they could have teacher support 
in completing any tasks (The Copenhagen Post, 2012).  The OECD (2014) 
data shows that on average pupils were completing one hour less of 
homework each week compared with 2003.  The data also showed that 
scores in the PISA mathematics test increased slightly with more homework.  
The OECD (2014) showed that an increase of one hour per week of 
homework increased the students' mathematics score by four points.  In 2012 
Denmark was ranked twenty-second for mathematics, twenty-fifth for reading 
and twenty-seventh for science on the PISA performance tables.   
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During personal visits to Danish schools in September 2014 it was noted that 
many of the tasks set in lesson time were in applied learning and were left to 
the students to decide how they wanted to complete the task and therefore, if 
any homework was set, it is also individualised.     
 
Finland 
According to the OECD (2014) Finnish pupils are reaching a higher level of 
academic achievement than other pupils in similar countries and yet they 
have one of the lightest homework loads spending less than three hours each 
week completing homework compared with the average of six hours each 
week.  There was very little difference between the average hours per week 
of homework completed between the socio-economically disadvantaged and 
advantaged students.  The OECD (2014) showed that an increase of one 
hour per week of homework increased the students' mathematics score by 
two points.  In 2012 Finland was ranked twelfth for mathematics, sixth for 
reading and fifth for science on the PISA performance tables.   Sahlberg 
(2015) explained that some educators in Finland do not believe that 
homework supports better learning.  He also explained that students in 
Finnish schools did not feel as anxious and under pressure at school through 
their work load as those students in countries where homework was given.   
 
“A relaxed culture of learning and a lack of stress and anxiety 
certainly play a role in the achievement of good overall results 
in Finnish schools.”    
        (Sahlberg, 2015 p92) 
 
According to Horsley and Walker (2013), the Ministry of Education in Finland 
does not impose a homework policy but instead homework is embedded in 
the national curriculum as practices that may contribute to learning.  In 
personal discussion with a secondary school teacher in Finland, April 2015, it 
105 
 
was stated that education took place in school and additional work in the form 
of homework to be undertaken outside school hours was not given and work 
was only given when it was not completed in school.     
 
 
France 
The Times Education Supplement in February 2013 reported in an article "Is 
it time to scrap homework?" and stated that Francois Hollande, the the 
President of France, declared in October 2012 that homework would end 
primary schools and that independent learning would take place on the 
school premises at the end of the school day.  He felt that work should be 
completed at school not at home.  He felt that giving homework was widening 
the gap between abilities in French schools.  The more able and motivated 
students were given more homework than the less able or motivated 
students.  He also felt that the more advantaged students were more likely to 
have a home environment conducive to home study with the resources to 
support this.  The amount of homework pupils in France complete is in line 
with the OECD (2014) average for all countries and this has dropped by 
nearly two hours each week since 2003.  The OECD (2014) data showed that 
an increase of one hour per week of homework increased the students' 
mathematics score by thirteen points.  In 2012 France was ranked twenty-fifth 
on the Pisa performance table for mathematics, twenty-first for reading and 
twenty-fifth for science.  There are no homework clubs in France so any work 
is completed at home.  During personal discussion with a lecturer in teacher 
education, in March 2015, it was stated that the type of work set was to 
reinforce what was undertaken during the lesson and was sometimes 
differentiated.  The only resources needed to complete homework at home 
were the student’s school books.  According to the lecturer there was no 
evidence that homework improved grades but there was an increase in 
motivation and learning skills.  There was a home-school agreement in place.     
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Singapore 
According to the OECD (2014) Singapore is ranked third behind Shanghai 
(13.8 hours) and Russia (9.7 hours) in the number of hour’s homework the 
students have each week.  The OECD (2014) showed that an increase of one 
hour per week of homework increased the students' mathematics score by 
seventeen points.  Fifteen year old students in Singapore receive on average 
9.4 hours of homework each week.  Singapore was ranked second behind 
Shanghai-China in the PISA mathematics performance table and is also 
ranked third for both reading and science behind Shanghai and Hong Kong-
China. 
 
In October 2014 a Member of Parliament in Singapore asked the Minister for 
Education "what measures have been implemented to reduce or manage the 
homework load of students in primary and secondary schools?" Ministry of 
Education Singapore (2014).  The response from the Minister for Education 
was students, parents and teachers saw the importance of homework and the 
need for it in assessing the understanding of work completed in class.  
However, teachers should take into consideration the learning needs and 
abilities of their students and schools should take account of the home school 
balance for the students and that they should monitor when homework is set 
by each subject so that there is not an overload on any particular day and that 
the amount of homework set is appropriate.   
 
A spokesperson for the Ministry of Education stated in an interview with the 
Singapore Newspaper, the Straits Times, in December 2014 that “homework, 
when used appropriately, can aid students’ learning, contribute to their 
progress and cultivate a healthy disposition towards learning”. 
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This was reinforced through personal discussion, in May 2015, with a teacher 
from a secondary school in Singapore when she said that homework was set 
to consolidate knowledge and skills and was used meaningfully to inform 
instructions and provide feedback to students.  Year Ten students were 
expected to undertake between sixty and ninety minutes each day.  There 
were no homework clubs to support students with their homework.  The 
teacher followed up any non-completion of homework with the student, 
engaged parents and in some cases, students would stay behind after school 
under supervision to complete their homework.  Through homework 
assignments, students were given the opportunity to learn outside the 
classroom and nurture greater self-discipline, time management as well as 
cultivate lifelong habits of independent, self-directed learning and positive 
work ethics.  Homework was differentiated and it was the quality and not 
quantity; to practice skills taught and process information learnt resulting in 
better understanding and retention of learning. The type of homework was 
also dependent on student’s’ age, ability and development.  Students were 
expected to access workbooks, worksheets, exercise books and sometimes 
computers or notebooks for research. All schools in Singapore carried out E-
learning days where students did not attend school but would log-on to the 
school learning portal to do their assignments via computers at home. 
Teachers provided consultation and assistance via E-Learning.  Local 
research carried out in 2010 showed positive correlations between homework 
and academic achievements but not too much homework which is detrimental 
to the point of diminishing returns.  There was a homework policy but no 
home-school agreements as schools preferred to communicate with parents 
through letters and inform them of subject tests and homework. 
 
United States of America 
According to the OECD 2014 pupils in the USA complete around the same 
amount of homework each week as Australian pupils, around six hours each 
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week.  The PISA score for changes in students mathematics score when 
more homework was in place was actually a negative figure OECD (2014) 
showing that an increase of one hour per week of homework decreased the 
students' mathematics score by two points.  In other words the more 
homework, the less well the pupils achieved.  In 2012 the USA was ranked 
thirty-sixth for mathematics, twenty-fourth for reading and twenty-eighth for 
science on the PISA performance tables.  Information received from a lecturer 
in teacher training in the USA in March 2015 stated that homework was set to 
reinforce and repeat work carried out in class, preparing for the next lesson 
was regarded as too difficult to undertake.  Short activities were set which 
could be completed quickly and without resources.  Grades did improve with 
homework but not the motivation of students, however development was 
seen in discipline and learning skills.   
 
In 2013 Pope et al reviewed twenty studies on homework related to the 
amount of homework and the effect of homework on the students.  They 
found that on average a student was spending three hours each night on 
homework and that very few of them found the work "useful or meaningful" 
and in order to complete homework successfully the student needed to see 
that the homework was relevant and that teachers monitored the work.  They 
also found that students from middle or upper class backgrounds were set 
more homework that those from low income backgrounds.  The study did not 
find any correlation between undertaking more homework and achieving 
higher grades.  Pope et al (2013) made recommendations following this 
study.  Teachers should set homework that is relevant, has clear directions so 
that the student can understand the work and that the student has some 
element of choice in how it is completed.  Work should be differentiated, the 
tasks are those which cannot be completed in class and where possible the 
work should be applied.     
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Some schools have taken on board the "Ten minute rule" as described by 
Caspari (2015) that the amount of homework increase by ten minutes for 
each year of school so that older students could receive as much as two 
hours per night.  However the article went on to say that "Although the Ten 
minute rule has been apparently endorsed by the NEA (National Education 
Association) since 2006 we did not find evidence that this standard was being 
uniformly applied" (Caspari, 2016).  The article also stated that some schools 
have abandoned homework due the stress it caused and that others were 
reviewing the type of activities set and taking in to account the home 
environment where homework is completed. 
 
2.9 Summary 
As noted throughout this review the same debates around homework: 
purpose, value, and whether it should be set have been repeated across the 
years.  The four contextual factors highlighted by Hallam (2004), political, 
economic, social and educational, have clear relevance throughout the study.  
The research has shown that homework can make a contribution to 
achievement but it also showed that it can be disruptive to what the students 
are doing outside school, including family life.  Although consecutive 
governments may have suggested guidelines for homework, the completion 
of homework has never been made statutory school policy.  The main 
stakeholders, teachers, parents and students, stated that although they saw 
homework as beneficial to achievement they also had views about the 
drawbacks in setting, completing and monitoring homework.   
 
Homework has a purpose, as described throughout the literature review, and 
in particular by Gladman in 1885 and by Hallam in 2004, when it was stated 
that teachers needed clear guidance on what to set and what was the 
purpose of it.  They needed to take in to consideration the work load of 
students and the school-life balance.  Hallam (2004) also stated that students 
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needed to know what was the relevance of the homework and how it would 
improve their learning.  Hallam (2004) concluded by saying that discussions 
around homework had taken place for around one hundred years and that 
rather than debate the amount of homework set, the debate should consider 
the purpose and quality of it.  It has been demonstrated here that there has 
been very little change in that time.  Taking Hallam's (2004) perceived 
purposes and advantages of homework (Appendix 11) of promoting academic 
learning, developing generic skills, of benefit to schools, promoting home-
school liaison and promoting family communication it can be seen how the 
literature has discussed these ideas.  Homework can only promote academic 
development if the correct type of work is given to support and reinforce work 
carried out in class.   
 
Homework has been used within, and as a supplement to the curriculum.  In 
the 19th century it was used to supplement the curriculum in order to increase 
the academic development and exam results.  In the mid 20th century it was 
again used to supplement the curriculum in order for the UK to compete 
academically with other countries.  Towards the end of the 20th century 
research showed that homework should be an integral part of the curriculum 
and not a standalone piece of work, although schools were using it to 
increase study time and improve study skills.   
 
Homework has been an issue for some students and their families due to a 
lack of resources and environment to complete homework at home and has 
caused tensions between parents and their children.  Until the 19th century, 
education was socially and gender biased.  However once more children from 
differing social background were receiving education a different type of issue 
arose and that was the issue of home conditions and environments for 
children to undertake homework.  This issue was raised in the late 19th 
century when home lessons were difficult for some students due to their lack 
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space and the fact that some children were also working when not at school 
to supplement the family income.  By the mid 20th century there was a 
widening socio-economic gap between grammar schools and secondary 
modern schools with students in grammar schools being set more homework 
than those attending secondary modern schools.  Parents can influence the 
home environment by giving their children space, resources, attitude and 
support but there is a difference between socio-economic and cultural groups.  
However schools could take home environments into consideration when 
planning the type of homework tasks and the support they give in space, time 
and resources to support it.   
 
Homework has often been discussed in Parliament and political parties have 
taken a view on it, however no political party will take the stance that it must 
be statutory and all stakeholders must take responsibility for it.  When the 
guidelines were eventually set down in the 1990s, it was still up to the 
individual schools to implement this.  In 2012 the government abandoned the 
guidelines stating that again it was up to individual schools to decide on what, 
when and how homework is set 
 
Homework has been in and out of favour with families from when children 
were needed to earn money and therefore could not spend time completing 
homework in the evenings.   Research showed that those students in different 
economic environments received different experiences in the homework set 
and the support given at home.  It has been shown by some, that homework 
can make an academic difference and if countries want to compete on a 
global front then their academic capability must be raised.  
 
"There is no magic set of guidelines for best homework 
practices. We do know that assigning homework just for the 
sake of doing so no longer works. A policy appropriately 
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fitting one group may be totally out of line for another. 
Instead, homework should be assigned strategically with 
learning objectives in mind and take into consideration 
students' goals, levels of readiness, and situations beyond 
the classroom. The key is to have flexible policies that are 
frequently revisited to maintain each student's engagement in 
the learning process." 
        (Parks Haas, 2008) 
 
A number of issues identified through this review of literature were 
investigated in the current study: stakeholder’s perceptions of the purpose 
and value of homework, whether homework supports learning and 
achievement, how long it takes to complete and whether or not it is 
completed, resources for completion of homework in the home, awareness 
and understanding of the school homework policy and the extent to which the 
four factors identified by Hallam were reflected in the context in which the 
schools developed and publish their homework policy: political, economic, 
social and educational.  The researcher’s own personal experience confirmed 
to her the salience of these particular questions.  The investigation was 
conducted through the analysis of documents, interviews and questionnaires 
and analysed in relation to the four key questions stated in the introduction.   
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Chapter 3 METHODOLOGY 
 
3.1 Introduction 
This chapter explains the research paradigm, the methodology and, within 
that, the research methods chosen and why they were selected to address 
the focus of the current research study.  It describes how, based on the 
findings of the pilot study, the research methods were adapted and modified 
to be implemented in the main study. 
 
The focus of this study was to investigate stakeholder’s perceptions of issues 
related to homework: its purpose and value, whether it supports learning and 
achievement, how long it takes to complete and whether or not it is 
completed, resources for completion in the home, awareness and 
understanding of school policy and the extent to which political, economic, 
social and educational  factors (Hallam 2004) were reflected in the context in 
which the schools developed and publish their homework policy.  In order to 
address this, it was necessary to collect data relating to stakeholders’ own 
views and their understanding of the issues as well as to published material 
relating to school and national policy contexts.  This approach required both 
qualitative methods to elicit views and opinions of the four groups of 
stakeholders: students, families, teachers and governors, and quantitative to 
enable the views and opinions to be compared across the groups as 
objectively as possible.  This study therefore adopted a mixed method design.   
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Figure 3.1: Research design flow diagram 
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Structure of the chapter 
In the text below there is an explanation as to which participants were 
selected and how they were selected for the study, as well as the ethical 
approach taken when working with them.  There is discussion of ontological 
and epistemological considerations in relation to data collection related to the 
focus of the current research.  Research methodology, methods and 
instruments are described and the mixed method approach to research is 
justified.  In explaining each research method the advantages and 
disadvantages are also discussed and the way in which they were used in 
this particular research study.  Also included is an outline of the analytical 
framework against which the information gathered from the documents, 
questionnaires and interviews was analysed.  
 
3.2 Sampling 
Most research will involve sampling.  The decision about what and how to 
sample must be conducted early on in the research so that factors concerning 
time, expense and accessibility can be taken into consideration.  Cohen et al 
(2011:143) explained five factors to be considered in sampling:  sample size, 
representativeness of the sample, access to the sample, sampling strategy to 
be used and the kind of research to be undertaken.   
 
The sample size is determined by the type of study undertaken.  In terms of 
representativeness, whether the sample should be a representation of the 
population to be researched depends upon the focus of the particular study. 
 
 
3.2.1 Pilot Study Sample 
In preparation for the main study a pilot study was carried out with one school 
as a feasibility study to trial the questionnaire and investigated the types of 
documents to be scrutinised in the main study.  The pilot study was 
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conducted in a school where the researcher had had personal contact for a 
number of years and had worked with that school on a previous research 
project.  The sample at the school was chosen by the Head Teacher in 
discussion with the Head of Year.  The student sample was one tutor group in 
Year Ten.  The students gave their families a questionnaire, twenty members 
of teaching staff were randomly chosen by the head of year and all fourteen 
governors were sent a questionnaire.  The pilot study is discussed in more 
detail in section 3.10 of this chapter.  
 
3.2.2 Main Study Sample 
In the main study an amended version of the questionnaire was completed by 
the four groups of stakeholders in six schools. In addition, interview 
schedules were drawn up and interviews carried out with a senior member of 
staff with responsibility for homework in each school.  Sets of school 
documents relating to homework policy and practice were also scrutinised: 
policies, home-school agreements, homework diaries and the school web 
sites. 
 
Location 
The town for the main study was chosen due to its proximity to the researcher 
and through personal contact with all schools in the area.  The town has a 
large number of secondary schools in the area with a diverse school 
population.   
 
Institutions 
Six secondary schools were included in the research.  These were from 
different areas of the town covering most catchment areas and included a 
faith school, a new school, an academy, a school in Ofsted notice to improve, 
a school graded as Ofsted Outstanding and a school with Teaching School 
Status.  Information about the six schools is in more detail in chapter four. 
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Participants 
There were four groups of participants comprising the main stakeholders  
involved in homework at the schools, students, families, teachers and 
governors.   
 
Year ten students were identified for the study as they had experienced of 
range of subjects and they were not directly involved in any external 
examinations at the time.  The head teacher and the head of year, selected a 
tutor group to take part in the study.  A tutor group was chosen rather than a 
particular subject group as this would be mixed ability and would involve 
students of both sexes, studying different subjects, with different backgrounds 
and social groups including those with English as an additional language.  
 
The students taking part in the study were asked to invite their families to also 
participate.   
 
All teaching staff at the schools were given a copy of the teacher 
questionnaires therefore a range of teachers were invited to participate who 
taught a variety of subjects and ability groups.   
 
All governors were invited to take part including parent, local authority, co-
opted and sponsor governors.   
 
Interviews took place with members of the senior leadership team who had 
responsibility for the curriculum, and alongside that, homework.   
 
3.3 Research Paradigm 
Educational research paradigms take into account ontological, 
epistemological and methodological approaches or assumptions.   
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Ontology is described by Blaikie as referring to  
 
"the claims and assumptions [that] are made about the nature 
of social reality, claims about what exists, what it looks like, 
what units makes it up and how these units interact with each 
other." 
(Blaikie, 1995 p6) 
 
Epistemology may be interpreted as the theory of knowledge surrounding a 
particular social phenomenon and how that knowledge can be collected, 
interpreted and used to study the phenomenon.   
 
"[...] it presents a view and a justification for what can be 
regarded as knowledge - what can be known and what 
criteria such knowledge must satisfy in order to be called 
knowledge rather than beliefs." 
        (Blaikie, 1995 p7) 
 
Methodology is the whole approach to collect data and organise the findings 
to address the focus of the research reflecting the ontological and 
epistemological assumptions that are made.   
 
"A methodology can be defined as a broad approach to … 
inquiry, with general preferences for certain types of designs, 
sampling logic, analytical strategies , and the like." 
      (Williams and Vogt, 2011 p187) 
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Methodology is necessarily linked to the design,  the methods and 
instruments used, the ways these methods are implemented and how the 
data is analysed.   
 
Punch (2014) summarises ontological, epistemological and methodological 
issues as  
 
"What the reality is (ontology)  
What the relationship is between the researcher and  
that reality (epistemology) 
What methods can be used for studying the reality 
(methodology)." 
(Punch, 2014 p15) 
3.3.1 Personal positioning 
In the introduction there is a explanation of the personal rationale for this 
particular study from the position of the researcher as a  previous Class 
Teacher, Head of Department, Senior Teacher and School Governor.  As a 
Class Teacher the researcher was required to follow school policy in setting 
homework.  As a Head of Department the researcher monitored the setting 
and marking of homework across the department.  As a Senior Teacher the 
researcher was expected to monitor that the homework policy adhered to at a 
whole school level.  As a School Governor the researcher was responsible for 
reviewing the homework policy and the implementation of that policy within 
the school.  From all these experiences, the researcher had knowledge and 
understanding that influenced the questions asked, informed how to collect 
and analyse the data and the contribution to knowledge. 
 
3.4 Stages of Research Design 
Conventionally, as Best (2012) notes,  the stages of research design might be 
described as firstly identifying the problem of the study, then undertaking a 
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literature search to see if any investigations have already taken place on the 
topic.  Following this comes identification of the research population and the 
selection or sample established.  Just as importantly is the identification of the 
kind of data that will appropriately address the research focus.  Ethical 
considerations can then be taken into account.  Questions over data analysis 
need to be answered, the data is then analysed and conclusions drawn.  
Three factors should be considered at an early stage, is the research design 
suitable, is it feasible and is it ethical?, Denscombe (2010).  The study should 
be suitable to produce appropriate data and the purpose of the study should 
be clearly identified with clear links between the purpose and the strategy.  
The study should be completed in the time given, meet the deadlines set with 
the resources available, and are the participants, documents and information 
should be readily available.  Ethical considerations are discussed in section 
3.9 of this chapter 
  
"The researcher should choose a strategy that is likely to be 
successful in achieving the aims of the research, and be able 
to justify the choice of this strategy clearly and explicitly." 
(Denscombe, 2010 p5) 
 
3.4.1 Mixed method research 
As noted above the purpose of this research was to investigate "What is the 
purpose of homework and should schools set it?".  In order to investigate this 
it was crucial to elicit the views of the stakeholders and to compare views 
across groups.   It was important therefore that the ontological assumptions 
should be both constructivist as befits a study that focuses on the 
constructions of participants and also realist in order that relevant data 
associated with the four participant groups could be analysed statistically to 
investigate differences, as befits a study that adopts an approach to analysing 
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data that predisposes to a statistical approach.  The consequence of these 
considerations is that the choice of approach to this study is mixed method.   
 
Mixed method research has gained more prominence since the 1970s.  
Punch (2013) explained that the rationale behind the use of mixed methods 
research is that more can be learnt about the topic of research if the strengths 
of qualitative and quantitative methods are used.  As Matthews and Ross 
(2010:144) stated   
 
"A mixed method approach to choosing data collection 
methods should come from the research questions and show 
that the research questions can be best answered using both 
types of data." 
       (Matthews and Ross, 2010 p144) 
 
When adopting a mixed method approach to research "the crucial 
consideration is how well the research tools work rather that how well they fit 
within a specific research philosophy" (Denscombe, 2010:150).  Denscombe 
described characteristics of the mixed method approach as qualitative and 
quantitative, and pragmatic.  Qualitative and quantitative data are brought 
together in the design with pragmatism supporting the practical approach to 
the research problem.   
 
A further advantage of using mixed methods research that is relevant to the 
current research is that it allows the researcher to address questions not 
answered by qualitative and quantitative methods alone.  As Denscombe also 
noted however, the disadvantages of mixed method research are cost in time, 
the need for development of more than one method and misinterpretation of 
the philosophy of mixed method research.  
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This mixed methods research study used interviews to investigate the views 
and opinions of those with responsibility for overseeing homework at the 
schools, documentary analysis to analyse the homework related documents 
of the schools and questionnaires to elicit the views of the four main 
stakeholders: students, families, teachers and governor.  Interviews and 
documentary analysis provided the qualitative data and questionnaires the 
quantitative.  The questionnaires however also gave participants the 
opportunity to add personal views and therefore some qualitative research 
was derived from free text boxes.   
 
In this study qualitative methods investigated individual perceptions, opinions 
and understanding.  School websites share with all stakeholders key 
documents including policies, handbooks and home-school agreements.  
These were analysed before the interviews with senior teachers so that key 
questions could be asked.  Through the interviews with senior teachers and 
the analysis of documents and agreements, an understanding of the issues 
concerning homework emerged.  Although the interviews were conducted 
using semi-structured questions, it was through the initial responses that 
more in-depth questioning could take place and therefore a deeper 
understanding and insight could be achieved.  The questionnaires were then 
developed based on the information from the literature review, documentary 
analysis and interviews with senior teachers.  In doing this, the qualitative 
research methods could support the development of the quantitative research 
method and enabled data collection for statistical analysis of differences of 
perceptions between groups.  Some further interviews took place with senior 
staff based on the outcomes of the questionnaires thus the quantitative 
research methods supported the qualitative research methods. 
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3.5 Qualitative research  
The qualitative method of research refers to the collection and analysing of 
evidence through social process.  Qualitative research relies on using 
information gained from observations, documents and interviews.  It often 
takes the form, for example,  of words, objects, pictures, actions and 
behaviour and can focus on an understanding of experiences (Newby, 2010). 
It may be seen as "any kind of research that produces findings not arrived by 
means of statistical procedures or other means of quantification" (McLeod, 
1994:77).  The Office for National Statistics (2013b) also described qualitative 
research methods as providing an understanding of the subject in the context 
it is set. 
 
“Qualitative methods may be semi-structured or free flowing 
depending on the research questions and objectives. 
Qualitative methods are resource intensive from the point of 
view of the research time required - not only in relation to 
fieldwork, but also in the way in which qualitative data must 
be analysed and reported on.”  
    (The Office for National Statistics 2013b) 
 
The qualitative methods used in this study were the collection and analysis of 
documents and interviews conducted with senior teachers with responsibility 
for homework in the schools. 
 
3.5.1 Documentary Analysis  
Documents are often underused as a research resource and yet there is a 
wide range of primary document sources, including policies, diaries, books, 
papers, letters, reports, debates, committees, photographs and speeches.  
Whatever document source is used, it is important to verify the authenticity 
and reliability and to demonstrate that it is genuine and accurate. 
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Denscombe (2010) described the advantages of using documentary research 
as being cost effective especially in large scale data collection.  The 
documents give the researcher access to a large amount of information and 
the documents are permanent.  Matthews and Ross (2010) also stated the 
advantages of using documentary data and these included that documents 
are readily available and contain a large amount of information.  This 
information can be used to triangulate with other sources of data and set the 
context for the researcher.  However the disadvantages as described by 
Denscombe could be the credibility of the source and that the document must 
be carefully scrutinised.  The researcher should be wary of using secondary 
data and the documents could be open to misinterpretation and therefore 
unreliable.  Matthews and Ross listed the disadvantages as including 
documents that are not readily available as they may be lost or altered, and 
therefore information in them may have changed over time and unless the full 
context is known they may be misleading.   
 
 
Some schools made documents available on their website, and if they were 
not on the website the schools made them available as hard copy.  In some 
cases the schools had supporting documents and guidance for parents on 
how to support their child with their homework.   
 
As seen in the literature review, documents dating back to the nineteenth 
century in the form of books, newspapers and Parliamentary proceedings 
have been found to support this study.   
 
Matthews and Ross' (2010) advice was taken into consideration when 
scrutinising documents.  They stated that researchers should validate 
authenticity of documents, understand the social, political and economic 
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context it was written in and what has changed since the document was 
written, and question its value to the research.  The researcher should also 
identify the documents related to each other.  As Cohen et al (2011) 
explained, once a document has been verified and known to be reliable it can 
then be analysed.  This could involve taking into account the broader 
meaning of the document and setting it in the context of the writer and reader. 
 
3.5.2 Documentary analysis process 
For each document a number of questions needed to be considered, as 
described by Blaxter et al.  They stated that for each document the following 
needed to be addressed -  
 
 Who is the author? 
 What is their position? 
 What are biases? 
 Where and when was the document produced? 
 How was it produced? Who for? 
 In what context was the document produced? 
 What are the underlying assumptions? 
 What does the document say, and not say? 
       (Blaxter et al, 2010 p230) 
 
Any documents produced were analysed for comparisons and contrasts 
between the schools.  Some documents were produced for both families and 
students, whereas the main audience of others were internal staff.  All the 
schools involved in the study had a school website with key information 
including the home-school agreement.  All the schools made reference to 
homework on their website but not necessarily as a homework policy, but in 
some cases it is called the Independent Learning Policy or the Learning and 
Teaching Policy.  As there was parental choice allowing parents to choose 
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which school they would like to send their children to, all schools were in a 
competitive market and therefore made their websites as informative as 
possible to prospective parents and students and in so doing promoted the 
schools.   
 
For the purpose of this study the school homework policy and home school 
agreements were scrutinised thematically and themes linked to the key 
questions asked, the purpose of homework, the homework environment and 
access to resources and the question of whether homework has an impact on 
school work and progress.  These were then compared with the other schools 
in the investigation. Once the information had been gathered from the 
documentary evidence, interview questions could be established and 
interviews carried out with the senior teacher at each school who had 
responsibility for the curriculum and homework.   
 
3.5.3 Interviews 
Interviewing is seen as one of the more common research methods used to 
collect information.  As Drever (1995) described, interviews as a flexible 
approach with different types of interviewing possible.  Matthews and Ross 
(2010:219) described an interview as "a particular type of conversation 
between two or more people.  Usually the interview is controlled by one 
person who asks questions of the other".  An interview is direct interactions 
between the interviewer and interviewee.  However, there are contradictor 
views, for example as Cohen et al (2011) noted, an interview is unlike an 
everyday conversation as it has a specific purpose, it is often question led, 
constructed and planned.   
 
As data collection instruments interviews have both advantages and 
disadvantages (Denscombe, 2010).  The advantages of interviews are seen 
as gaining a depth of information and the interviewer can probe further into 
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answers given and lines of enquiry can be flexible and adjustments made to 
questions as the interview progresses, there is a high response rate as 
interviews are pre-planned and information is collected immediately and 
limited equipment is required.  Disadvantages include the amount of time 
taken to plan, conduct and analyse the interviews as the responses will be of 
a non-standard format and the interviewee may feel inhibited in responding to 
some questions if the interview is being recorded.   Although notes would be 
taken at the interview, it is suggested by Denscombe that most interviewers 
audio record the interview and after transcribing the interview it is checked by 
the interviewee.  Three main problems with audio recordings are seen as "the 
recorded talk is not always easy to hear", "People do not always speak in nice 
finite sentences" and" "Intonation, emphasis and accents used in speech are 
hard in a transcript" Denscombe (2010:276-277) 
 
The interview must be prepared and the type of questions asked may depend 
on certain factors including how in depth the questions will be, whether 
questions will be dealing with facts or opinions and any previous knowledge 
of the situation, (Cohen et al, 2011). 
 
Three main types of interviews are structured interviews, semi-structured 
interviews and unstructured interviews.  Structured interviews use a pre-
planned list of questions and do not deviate from this list.  The responses to 
the questions may also be pre-determined and options given to the 
interviewee.  An advantage of this type of interview is that it is easier to 
analyse due to the standard responses.  Semi-structured interviews offer a 
little more flexibility in the questions in that a pre-planned list will be used 
however deviation from the list depending on the responses given would be 
acceptable.  The questions may allow for open ended responses so that the 
interviewer can expand on any points.  Matthews and Ross (2010:231) 
suggested questions such as "Can you tell me more about that?", “What 
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happened next?" or "In what way?" can be used to probe a little deeper in to 
the responses given.  Unstructured interviews allows the interviewee to use 
their own words to respond to questions and can take the form of a 
conversation.   
 
Any of these types of interview can be conducted with either one-to-one or 
group interviews.  The one-to-one interview is easier to arrange as it just one 
interviewee and only involves the responses of one person.  It is also possible 
to control the questions asked and to ask more probing questions based on 
the responses in order to get a more in-depth understanding of what the 
interviewee means.  Rather than face-to-face a telephone interview may be 
conducted to save time for both participants.  Telephone interviewing would 
be suitable for structured or semi-structured interviews as they do not require 
visual contact.  When interviewing a group it is more difficult to control the 
questions and responses as some may dominate the conversation while 
others do not want to contribute however a benefit is obtaining opinions of 
more than one person in the same time as it takes to interview just one. 
 
For the purpose of this study, a semi-structured interview approach was 
adopted and whenever possible face to face, individual interviews rather than 
telephone interviews took place.  However, the telephone interviews were 
pre-planned with the interviewee.  Interviews were conducted at each school 
with the member of staff responsible for the curriculum.  Owing to requests 
from the first senior teacher interviewees that the interviews was not recorded 
it was decided not to record any interviews.  This meant that all notes taken 
during the interviews were handwritten and summarised by the interviewer 
whilst asking questions.  Where quotations are used to illustrate findings in 
the next chapter, these quotations are taken from the handwritten notes that 
have been approved by the interviewee.  Questions asked at interview 
(Appendix 27) were based on information found on the school website and 
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information discussed in the literature review and these in turn informed the 
final questions asked in the questionnaires.  Following the interviews and the 
analysis of the questions, further interviews were undertaken with some 
members of staff for clarification on some points.  Once these interviews had 
been analysed, questionnaires were designed to support the results of the 
findings.   
 
3.5.4 Rationale for Questions 
Based on previous research, research of literature and obtaining documents 
from the school websites, questions were asked of the senior teachers with 
the responsibility for overseeing homework. 
 
In order to contextualise the rationale for some of the questions it is important 
to note that in 1998, David Blunkett, the Secretary of State for Education in 
the Labour government, set down guidelines for each age group.  For year 
ten students the guidelines are between ninety and 150 minutes each day.  
DfEE (1998a) not only gave guidelines for the amount of homework, but also 
how it should be organised with enough time given to complete it and support 
given to those students who would not have any help at home.  The tasks set 
should be appropriate for the student and support the work undertaken in 
class.  Examples were given in the report as investigations, interviews, 
designs, revision, readings, drawings, research essays, reports experiments 
and projects.  The report also suggested that homework should be included in 
the planning of schemes of work and lesson plans.  Feedback should be 
given promptly after the homework has been completed.  The homework 
policy should be reviewed and parents involved in this review.  All governing 
bodies would include parent representatives and they would have the 
opportunity to be part of the review committee.  The report also identified 
support for effective homework and these included a teacher's knowledge of 
home circumstances of their students and to involve parents.  Homework 
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clubs should support students who either cannot or do not want to complete 
homework at home. 
 
The organisation of homework and homework policy 
In order to establish how homework is organised at the school the following 
questions were asked. How is homework organised and if there was a 
homework timetable.  What type of homework worked best, if it was 
differentiated and if the work set was based on work covered in class or to 
prepare them for the next lesson. A question was also asked regarding what 
resources students were expected to be able to access in order to complete 
their homework.    
 
Homework club 
The senior teacher was asked if there was a homework club at the school 
and if there was who supported the running of this club and the students who 
attended it.  It was not always academic members of staff working in 
homework clubs and this was asked to establish who supported the pupils at 
the club.   
 
Why is homework set? 
Homework was set at different schools for different reasons and these were 
outlined in their documents related to homework.  The question was asked to 
establish these reasons and to confirm if these reasons were also conveyed 
to teachers, governors, students and their families as it would also be asked 
in the questionnaires. 
 
Sanctions 
This question would also be asked in the questionnaires.  If sanctions were 
given for not completing homework it was necessary to confirm from the 
senior teacher what they were so that responses corresponded. 
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The future of homework 
Some schools were in the process of investigating the role of homework on 
the curriculum and alternative ways so the question was asked "Has your 
school thought of not setting homework?". 
 
The impact of homework 
Schools often gave the reasons for setting homework as improving grades, 
increasing motivation and developing learning skills.  These questions were 
asked to verify these reasons for setting homework and therefore justify 
homework being set. 
 
 
3.5.5 Interview analysis  
Interview analysis starts with analysing the notes from the interview, that have 
been approved by the interviewee, and from these, themes emerged and 
charts produced.  Data elicited during interviews may be seen as 
constructions generated during interactions between the interviewer and 
interviewee.  Guidance from Hycner (1985) indicates that interpreting and 
analysing interviews includes reading the whole interview to get the bigger 
picture, deleting any unnecessary information, clustering themes, writing a 
summary of the interview and checking this with the interviewee for accuracy.  
For this study the interview questions were semi structured but during the 
interview process the interviewer probed for further information where 
relevant, making the analysis more time consuming as there is no established 
response for the closed questions.  However, themes were established from 
the closed questions and were the basis of the analysis.  Matthews and Ross 
(2010) suggest when working with thematic analysis that a number of 
processes are worked through in order to complete the analysis.  They 
suggest the following… 
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 describe the data 
 get to the meaning of the data for the person who 
produced it 
 explore the data for meanings 
 look for relationships between different parts of the 
data 
 explain the similarities and differences and the 
apparent relationships. 
      (Matthews and Ross, 2010 p373) 
 
Findings from the interviews and the way they addressed the research focus 
and the four key questions are discussed in Chapter Five.  Although 
responses may be very similar between schools each interviewee had a 
personal interpretation of the issues discussed.  The outcomes are then 
considered against other schools in the study to compare and contrast what 
issues are similar between the schools and what may be different, including 
associations between the established themes: Information and 
Communications Technology, Equity, Sanctions, Differentiation, 
Documentation and the Future of Homework.  
 
3.6 Quantitative research   
Quantitative research is collecting data that can be converted into a numerical 
analysis.  The data can be collected by various research methods including 
survey, experiments and questionnaires.  Quantitative research includes 
asking participants for their opinions on a given issue in a structured way so 
that the information collected can be analysed and statistics produced.  
Advantages and disadvantages of quantitative analysis are described by 
Denscombe (2010).  The purpose of quantitative data collection in this study 
is that information could be elicited from the different groups of participants so 
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that comparisons and contrasts made in order to address the research 
questions.    
 
Disadvantages include too much focus being given to the analysis over the 
issues surrounding the research question.  As with all information collected it 
is what the researcher does with the information that is important, what they 
choose to include and what they choose to leave out of the findings. 
 
      
3.6.1 Questionnaires 
The quantitative research methods used for this study were questionnaires.  
Based on the information from literature, interviews with senior members of 
staff, school documents and policies, a series of questions were designed to 
ask all participants.  Many questions were similar and responses were cross 
referenced.  The responses required for the questions included, ranking, lists, 
and free text.  Different types of list questions were used in the questionnaires 
including asking the respondent to rank information to show the level of 
importance, to indicate a number of different responses that applied to them 
or they were given a choice of possible answers and asked to select one 
answer.  Some questions required the respondent to give their own answer 
and these were a sub question of a previously asked question and related to 
it so that further information could be collected.  
 
"Any survey is only as good as the questions asked." 
      (Best 2012, p265) 
 
Often questionnaires are a research method of collecting data from a large 
number of participants without the researcher being present and can be 
easily collated, therefore this was the method used.  Denscombe (2010) 
stated that the constructing of questionnaires should be crisp and concise 
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with the researchers having a clear vision of what issues need to be 
addressed through the research and goes on to describe the wording of the 
questions as one of the most difficult features in the design but also one of 
the most important to get right.  Respondents would not want to be irritated or 
annoyed by the questions and the success of the questionnaire depended on 
the willingness of the respondent.  Denscombe (2010) stated that there are a 
number of advantages and disadvantages of using questionnaires.  
Questionnaires are more economical and easier to arrange that other 
methods when working with a large number of participants.  Pre-coded 
answers give researchers the advantage of a quicker analysis of the 
questions.   Munn and Drever (2007) also included advantages as giving the 
respondent’s anonymity and that questions can be standardised so that all 
respondents were asked the same questions.  However the disadvantages 
include the inability to check the truthfulness of the respondent and that some 
questions may have a bias towards the researcher’s thinking.   It is important 
to take care over the length of the questionnaire as all information will be 
needed to be collected at the time, as there may not be the opportunity to 
follow up any responses or revisit that group of respondents. 
 
Youngman (1978) explained that there are a variety of question structures 
and each of those types of questions has their own problems.  Question 
structures can include the verbal or open question, lists, categories, ranking, 
quantity, a grid may be given in the form of a table, a scale may be offered or 
a factual question.  Questions can take the form of structured and semi 
structured closed questions or open questions.  According to Denscombe 
(2010) open questions allow the respondents to express themselves in their 
own words, however, as they do have to use text often these questions are 
not completed.  Closed questions provided information which is of uniform 
length and easier to work with and analyse.  Lists can be used where there 
may be a number of possible answers the respondent can choose and a "tick 
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all that apply" statement may be added.  Categories are often used at the 
start of questionnaires to establish facts about the respondent so that 
comparison analysis can be made for example age may be given 18 - 25, 25 
- 30.   Ordering or ranking questions can be seen as the next step on from 
multiple choice questions and will ask the respondent to prioritise their 
answers.  Some questions may ask for a response as a number so that a 
quantity can be submitted.   A grid may be used when a number of questions 
are related or have a common scale.  Scales can ask for the respondents' 
opinion on a certain issue and the scale may be strongly agree to strongly 
disagree or a number scale sometimes with an odd number allowing the 
respondent to have a neutral stance however many respondents find this 
middle ground an easy option rather than giving a commitment to answer.  
Factual questions are often structured as yes or no questions.   
 
When designing questionnaires there is the choice of whether to use papers 
or internet questionnaires.  Designing a computer based questionnaire would 
rely on the researcher's ability to manage the process of designing, giving 
access to the respondents and relying on the respondent’s ability to access 
the questionnaire and complete it.  Advantages of computer data collection 
include the cost and in some cases this can be free, if participants are located 
at a distance from the researcher they could access the questionnaire,  and 
the information can be accessed anywhere. 
 
A number of issues arise from this discussion of questionnaires in relation to 
the study including: 
 Consistency and standardisation is important so the similar, 
questionnaires were used for the all respondent groups, students, 
families, teachers and governors.   
 From the initial search of literature and from interviews with the senior 
teacher, questionnaires were written which included questions related 
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to why stakeholders thought homework was set, how relevant it was to 
the classwork, the feedback received after completing homework and 
whether it was felt that it made a difference to their learning.  
 Multiple choice questions were included in the questionnaire for this 
study using the ipsative or forced-choice method.   
 The respondent was given a list of possible answers and was either 
asked to choose only one or to tick as many boxes as applied to them.   
 Consideration had to be made to the answers given and the order they 
were placed in so that no priority was given to one possible answer 
over another and therefore influence the respondent.   
 As all stakeholders were asked similar questions consideration had to 
be given to the wording of the questions so that they were understood 
by all involved and that there was no ambiguity, for example the words 
'occasionally', 'often' and 'sometimes' may have similar meanings to 
different respondents and therefore it would be better to give a choice 
of time scale for example less than once, 1 - 3 times, 4 - 6 times and 
more than 7 times.   
 At the end of some multiple choice questions, the respondent was 
given the opportunity to give an answer not shown.   
 The questionnaires for this study were paper based as it was easier to 
administer to different types of stakeholders and in order to get a good 
return.   
 The questionnaires were given out to students and administered by 
their class teacher in five of the six schools.   
 The family questionnaires were given to the students to take home and 
they were asked to return them to their tutor.   
 The teacher questionnaires were put in staff pigeon holes and they 
were asked to return them to a central collecting point in a way to 
maintain anonymity and confidentiality.       
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 The governor questionnaires were either given out during a governors 
meeting or posted to them by the school and they were asked to send 
them to the central collection point at the school.    
 (Appendix 23, 24, 25 and 26) 
 
3.6.2 Rationale for Questions 
In keeping with the guidelines set out by ESRC (2009), the questionnaire 
introduces the investigation and explains to the participant how the 
information given by them will be used and stored, that confidentially will be 
respected and that they will have the opportunity to see the final report.   
Each participant was required to give their informed consent based on the 
information given and by answering any questions they may have.  This 
information is given to each participant on the questions, which can be found 
in  Appendix 23, 24, 25 and 26. 
 
 As with the questions asked at interview the questions asked were based on 
previous research undertaken and the government  homework guidelines.   
 
Gender 
All questionnaires asked for the gender of the participant.  Research carried 
out by Hughes and Greenhough (2002) found that there was very little 
difference in gender perception of homework when questions were asked of 
students, parents and teachers; however the numbers involved in the study 
were small.  Although the previous research showed little difference between 
the gender of the participants, it was important to know this as gender 
responses may be different in the particular questions asked in this study.    
 
Why set homework 
Teachers were asked why they set homework and if they thought homework 
would improve grades.  They were also asked if completing homework would 
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help their students to understand classwork.  School homework policies and 
many school agreements would state why homework is set and why it is 
important.  This question would show if teachers understood their school 
policy and why homework was set by that school.  
  
Home environment 
All participants were asked questions regarding the home environment.  
Governors were asked if school should take into account the home 
circumstances of the students and if so, what form should this take?  
Teachers were asked if they took family circumstances into account when 
setting homework and if the homework required any additional resources, for 
example, a computer or internet access and if it did, were they aware of which 
students had access to these resources.  Families and students were asked 
what resources they had available to support homework at home.  Both 
families and students were asked where and when homework was completed 
and students were also asked if they preferred to work alone or with 
company.  Further questions included if they preferred to work with a 
television on, music in the background, and if they had an area to complete 
homework in.  Students were asked if a family member helped them who that 
would be.  Families were asked if they helped their children with homework, if 
they should be expected to help, if they were confident in helping and if they 
had time to do this.  It has been shown in the literature review that the home 
environment has been an issue for many years and this question will show if 
schools and teachers are aware of home circumstances and if they make 
allowances for this.   
 
Homework Club 
All participants were asked if there was a homework club at the school.  The 
responses for each school can be compared to see if all are aware that there 
is homework club and for teachers a question is asked if they have to support 
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the homework club.  If the school has a homework club, is it used by students 
and what time of day is the homework club running?  Does the school take 
into account the staffing of the homework club in order to support the needs 
of those students who will be attending? 
 
Type and amount of homework and feedback  
Families were asked how much homework they thought their child had each 
evening and whether this was the right amount of homework.  Students were 
asked how much they received on average each night and if they thought this 
was the right amount and they were also asked how much was given for each 
subject.  They were also asked how long it actually took them and what sort 
of homework was set.  Guidelines are set down for schools to set homework, 
but it is up to the school if they follow this.  Different subjects and departments 
in the school may set different type of homework depending on the 
requirements of the curriculum.  However, they may not take into account the 
learning needs and styles of the students.  Along with the home environment 
and resources need to complete homework, does the school set homework 
requiring specialist resources or equipment?  Each school will have a 
homework timetable, but does this take into account the type of work set and 
the length of time needed to complete it.  Both students and teachers were 
asked how long students were given to complete homework before handing it 
in and following this how soon after completing the homework was feedback 
given.  Feedback is important for students to receive, so that they are able to 
make progress.  This raises the question, will the responses to feedback be 
the same for both students and teachers.     
 
Stress 
Families and students were asked if they thought homework affected family 
life and family activities, and they and teachers were asked if they thought it 
caused stress to the students.  As can be seen from the literature review 
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stress caused by working on homework has been an issue for many years, 
but are schools aware of this and what do they do to support those students.  
Teachers were asked if their students found it difficult to complete their 
homework and students were asked which subjects and what type of 
homework they found most difficult.  Teachers were also asked what type of 
students found homework difficult and caused stress and this could be 
matched to the student responses based on the gender and ability.  If 
teachers are aware of the type of homework causing stress, are they still 
setting this type of homework?  As already stated, OECD (2015) reported on 
anxiety levels of students in completing mathematics homework. 
 
Rewards and Sanctions 
All participants were asked if there were punishments or sanctions in place 
and whether they worked.  They were given a list of sanctions and asked 
which were in place at the school.  As can be seen from the literature review, 
there are issues concerning the homework environment and resources 
needed to complete homework.  However, are schools taking this into 
account when a sanction is given for not completing homework?  
 
Policy and Agreement 
Teachers, families and governors were asked if there was a homework policy.  
Schools are not required to have a homework policy but most do.  All 
teachers should be aware of one if it is in place and governors were asked if 
they were on the committee which reviews the policy.  All participants were 
asked if there was a home-school agreement.  All schools are required to 
have a home-school agreement, and in most cases both families and 
students will sign it. 
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3.6.3 Questionnaire analysis  
In order to analyse quantitative Information from the questionnaires, this 
information was transferred to spreadsheets so that charts and graphs could 
be produced to show comparisons between respondents.  Descriptive 
analysis examines proportions, percentages and ratios, however Blaxter et al 
(2010) explained that the analysis should go further and interrelationships 
between information should be explored.  The analysis could use 
percentages, numbers, ratios, proportions and averages to explain the data.  
It is often not appropriate to present small numbers as a percentage.  
However, it was decided to present all information in this study as numbers 
and percentages, so that comparisons could be made across proportions 
within groups of respondents and schools.   
      
Matthews and Ross (2010) explained that computer software is a useful tool 
for the analysis of data collected during an investigation.  They stated that the 
software will not analyse the data and that it is the researcher who must 
interpret any information and produce the reports.  They listed the benefits of 
using computer software in analysis as supporting the researcher to organise 
the information in such a way that it is manageable and can be shared with 
others.  The software packages used in this study were Microsoft Excel 
spreadsheets and software to analyse Chi Squares.  Using Excel, information 
is easy to input, visual representations are created and large amounts of data 
can be analysed.  All the information collected from the questionnaires was 
recorded onto a spreadsheet.  Each school had a separate sheet for 
governors, teachers, families and students.  This was cross referenced with 
data from all participants in each group, so that all governor respondents 
were also on one sheet, likewise with the other respondent groups.  
Therefore, a number of data sheets were created for each school with all 
participants and each group of participants for all schools, so that all 
responses, all schools and all groups could be compared.  From this 
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information, tables and figures were created to visually explain the findings 
alongside the written report. 
 
When appropriate and relevant, proportions of responses were compared 
statistically across the four stakeholder groups using Chi Squares to see 
whether there was any significant difference in the responses of the various 
groups.  To give one example it was important to ascertain whether one or 
more groups felt that homework caused stress more than the other groups.  
Use of Chi Squares enabled similarities and statistical difference to be 
highlighted within the group responses.    
 
3.7 Trustworthiness  
Trustworthiness is the degree to which the outcomes of any research study 
have credibility and therefore this applies to the current research study, in 
particular to the quantitative aspect, in other words to the questionnaires.    
 
Trustworthiness in Qualitative Research 
To ensure that the study was trustworthy and faithfully represented the views 
of the participants, all notes from the interviews were sent back to the 
interviewees to check for accuracy . 
 
"The basic issue in relation to trustworthiness is simple: How 
can an inquirer persuade his or her audience (including self) 
that the findings of an inquiry are worth paying attention to, 
worth taking account of? What arguments can be mounted, 
what criteria involved, what questions asked, that would be 
persuasive on this issue." 
      (Lincoln and Guba, 1985 p290) 
 
Reliability and Validity in Qualitative Research 
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As Brink (1993) explains reliability is the ability to be consistent in collecting 
information and when repeating a research method the same or similar 
results are obtained each time.  Brink (1993) also explains that the validity of 
a study is the reporting of the exact findings of the research and how it was 
collected.  
 
The definitions of reliability and validity in qualitative research are often 
presented from different perspectives.  Guba (1981), in particular, suggested 
that the terms credibility and transferability were used for validity, and 
dependability and confirmability used instead of reliability in this form of 
research.  Credibility is ensuring that the results of the study are believable.  
Transferability can refer to how the results of the study can be transferred to 
another investigation and applied to other similar situations.  Dependability 
can be used to describe how the research method can be used in another 
investigation.  Confirmability of an investigation can refer to the verification of 
the findings by others.   
 
By looking at documents and on-line information published by the schools, 
the trustworthiness, reliability and validity of the responses given in interviews 
can be verified.  The responses were, to some extent, the opinions of the 
senior teachers, but they were representing the schools and the views on 
homework. 
 
Trustworthiness in Quantitative Research 
Trustworthiness will depend on a number of factors including the clarity of the 
research questions, the rigour and transparency with which the data is 
collected and analysed and what conclusions are reached.  Those results 
should be able to be externally and independently verified.  Lincoln and 
Gubba (1985 p290) posed four questions: How the confidence of the findings 
is established, are those findings applicable to other contexts, can the 
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findings be repeated if the research was replicated and the degree to which 
the participants are not influenced by the researcher.  Anyone reading the 
report must be confident that the findings and conclusions are as accurate as 
possible.  
 
Reliability and Validity in Quantitative Research 
De Vaus (2002) described reliability as the same question being answered in 
the same way on a number of occasions.  One way of making sure a question 
is reliable is careful wording of a question to eliminate any ambiguity.   Blaxter 
et al (2010) stated that a study is reliable if it was to be undertaken again by 
another researcher then similar results would be achieved.  Matthews and 
Ross (2010) supported this by stating that if the same research was carried 
out by the same researcher again or by different researchers the results 
would be similar.  Best (2012:6) stated that a study can be claimed to be 
reliable if "the research design can be repeated or replicated". 
 
De Vaus (2002) explained that validity is a question that measures what it is 
intended to measure.  Blaxter et al (2010:245) explained validity as "whether 
your methods, approaches and techniques actually relate to, or measure, the 
issues you have been exploring".  Matthews and Ross (2010) also added that 
a study is regarded as valid if the data gathered closely represents that 
aspect of education being researched.  Best (2012) described validity as how 
relevant the data collected was to the final study and did the data measure 
what was expected in the study.    
 
The pilot study enabled the reliability of the questionnaires to be test 
thoroughly so that the researcher could ensure that, as far as possible, all the 
respondents in each group understood the questions in the same way.  
Where there was ambiguity, questions were rephrased and tested again.   It 
is important to be rigorous and transparent in data collection and data 
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analysis.  Research should be planned and designed and should be 
transparent for anyone to scrutinise at any time. 
 
3.8 Analytical framework  
An analytical framework is the framework against which data can be 
compared and systematically interpreted and evaluated.    
 
Best (2012) described analysis as explaining the data collected and drawing 
a conclusion to explain the findings.  Matthews and Ross described the 
purpose of data analysis as   
 
"to describe, discuss, evaluate and explain the content and 
characteristics of the data that has been collected." 
      (Matthews and Ross, 2010 p317) 
 
They stated that all data included in the analysis is treated in the same way 
and that the research question should be revisited throughout the study and 
must be answered. 
 
The data from the documents and interviews were analysed through the 
themes that emerged and then discussed in relation to the key questions 
asked at the start of the study:   
 What is the purpose of homework?   
 What type of homework is seen as most effective in supporting 
students' learning in the various areas of the curriculum? 
 Does the home environment always support students completing 
homework and what kind of resources do students need to complete 
homework and do they have access to these resources at home?   
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 What political, economic, social and educational factors (Hallam, 2004) 
are important in understanding the context in which homework policies 
and practices are developed? 
 
 
3.9 Ethics 
3.9.1 Ethical guidelines 
Research at all levels is subject to ethical approval, which must be completed 
before research is undertaken.  This is to ensure that all those involved in the 
research are not put at risk and that they understand all that is involved in the 
process.  This study followed the ethical guidelines as outlined by The British 
Educational Research Association (BERA) (2011) and The Economic and 
Social Research Council (ESRC) (2009).   
 
The Economic and Social Research Council (ESRC) (2009) described ethics 
as  
 
“Research ethics refers to the moral principles guiding 
research, from its inception through to completion and 
publication of results and beyond.” 
(ESRC, 2009 p7) 
 
ESRC (2009) has set out six key ethical principles which it expects research 
to take account of.  These being: 
 
 All aspects of the research should ensure integrity and quality.  In the 
current research all those involved knew that the research undertaken 
was conducted with commitment and accountability throughout. 
 All those involved in the research should be fully informed and about 
the purpose of the research, the methods undertaken to collect 
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information and how this information could possibly be used.  This 
principle underlines informed consent and that participants make an 
informed decision based on all facts given that they consent to being 
involved in the research.  This also includes awareness of any 
potential risk when participants are under the age of 16 the consent 
would be given for them to take part in the research by an appropriate 
adult responsible for that minor.  In the current study all participants 
gave their consent and the school consented to the questionnaires 
being given out in the school. 
 Confidentiality is respected and participants should be ensured that 
they will not be identified and that their input will be kept in confidence.  
The Data Protection Act 1998 sets out principles for handling data 
which is fair to those concerned and protects their rights.  All involved 
in research must comply with the legal requirements.  The Act states 
that confidentiality must be upheld and that the participants are not 
misled or deceived into giving information.  All data must be kept 
securely and for no longer than is necessary.  It was made clear to all 
participants in this study that anonymity and confidentiality would be 
maintained throughout.  
 Participating in the research is voluntary and free from coercion.  All 
participants agreed to take part in this study and understood that they 
could withdraw at any time. 
 Harm to any participants must be avoided.  This includes physical and 
psychological harm.  Participants should feel that they are in a safe 
environment when taking part in the study.  Participants should have 
the opportunity to ask any questions before taking part and during the 
study.  Participants had the opportunity to ask questions at the start of 
this study. 
 Conflicts of interest or partiality is made explicit.  The professional 
integrity of all aspects of the research will be ensured including the 
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methods of collecting, analysing and recording the information.  There 
should be no conflict of interest in the study.  Professionalism was 
maintained throughout this study. 
 
Denscombe (2010) identified four key principles which are the basis of 
research ethics codes.  The first principle is that participants' interests are 
protected.  Denscombe (2010) summarised this as anticipating the threats to 
participants in the form of privacy, intrusion, sensitivity, confidentiality and 
anonymity.   The second principle is that participation should be voluntary and 
based on informed consent.  Here participants should not be coerced or 
forced to participate and that their participation is voluntary and that they are 
given enough information about the study, and their involvement in it to make 
an informed choice of consent.  The third principle is that researchers should 
operate in an open and honest manner with respect to the investigation and 
that they should avoid deception and misrepresentation, present their findings 
in an unbiased analysis, avoid plagiarism, demonstrate the capabilities of 
research and prove positive benefits of the research.  The fourth and final 
principle is that research should comply with the law of the land and that data 
collection and analysis is within the law.  The researchers should be aware of 
the intellectual rights of the data collection and that all data should be kept 
secure.  Denscombe explained that data should be collected, analysed and 
stored according to legislation and that researchers should undertake the 
following: 
 Collect and process data in a fair and lawful manner 
 Use data only for the purposes originally specified 
 Collect only the data that are actually needed 
 Take care to ensure data is accurate 
 Keep data no longer than is necessary 
 Keep data secure 
 Not distribute the data 
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 Restrict access to data 
 Keep data anonymous 
       (Denscombe, 2010 p 344) 
 
Denscombe elaborated on this by explaining that researchers must stay 
within the boundaries of the law when working with data and that data should 
be accurate and only be used for its originally intended purpose.  
Researchers should only collect the data specifically needed for the intended 
study and that any data is stored securely and only for the length of time 
necessary for completing the research.  Data should not be passed on to any 
other organisations, however researchers may share information with other 
researchers and all data should be anonymous. 
 
Anonymity and Confidentiality  
De Vaus (2002) explained anonymity as the researcher being unable to 
identify a particular respondent, whereas confidentiality is making sure that no 
one has access to information regarding respondents or their details.  It is 
important to the respondents and researcher that anonymity and 
confidentiality are maintained, as this will ensure that respondents are willing 
to take part knowing that their privacy will be maintained and that they will 
therefore give an honest answer to questions asked ensuring the quality of 
the response.  When data has been collected confidentiality must be 
maintained and this can be achieved by not having any identification in 
research collected data and individual information cannot be tracked back to 
a particular school 
 
Informed Consent 
All participants in research must be given relevant information so that they 
can make an informed decision to take part in the study or not.  It is up to the 
researcher to make sure that the participants are given the necessary 
150 
 
information and presented in a way that the study is explained and any 
questions they may have are explained fully.  Based on this information the 
participants can then agree to take part and indicate that they understand 
what they are taking part in and what their rights are and their consent given.  
ESRC (2009) described informed consent as  
 
“entails giving as much information as possible about the 
research so that prospective participants can make an 
informed decision on their possible involvement.  Typically, 
this information should be provided in written form and signed 
off by the research subjects.” 
       (ESRC, 2009 p24) 
 
Ethical approval was sought and approved before starting this study.  The 
University of Bedfordshire Institute for Research in Education Ethics panel 
requires all researchers to complete documentation outlining the proposed 
research study and submit it to the panel for scrutiny and approval.  No 
research can take place without this approval. 
 
The head teacher, acting in loco parentis, in line with school policy 
concerning the gathering of data provided the necessary permission for 
questionnaires to be distributed to students under the age of sixteen.   
 
“In the case of participants whose age, intellectual capability 
or other vulnerable circumstance may limit the extent to which 
they can be expected to understand or agree voluntarily to 
undertake their role, researchers must fully explore 
alternative ways in which they can be enabled to make 
authentic responses. In such circumstances, researchers 
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must also seek the collaboration and approval of those who 
act in guardianship or as ‘responsible others." 
(BERA, 2011 p6) 
 
As students were under the age of 16 the head teacher acted as gatekeeper 
and consent was not only be obtained from the students but also the head 
teacher.   
 
All questionnaires included consent questions which were completed by all 
participants agreeing that they had the opportunity to ask questions, that their 
questions were answered satisfactorily, they read and understood the 
information given to them and they consented to completing the 
questionnaire. The questionnaires contained a further level of permission 
informing the respondents of their right to withdraw from the study at that 
point up to the end of the data collection period.  Every attempt was made to 
ensure that no participant was put under any degree of stress in relation to 
the study.  All participants were also informed that all information collected 
would be anonymous through the use of pseudonyms and that confidentiality 
would be maintained in relation to the names of all participants and their 
schools.  
  
3.10 Study Design 
The design of this study compromised two parts, the pilot study followed by 
the main study. 
 
3.10.1 Pilot study 
Through personal contact, the head teacher of the chosen school was 
approached to ask if it would be possible to conduct the study at the school.  
It was agreed that this could be carried out at the school.  The qualitative 
research method adopted for this study was the study of documentary 
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evidence, as it was readily available and, as a primary source, directly 
connected to the study.  The study examined school homework policy, how it 
is implemented and monitored and whether it is suitable for all involved.  The 
school homework policy was scrutinised thematically and themes linked to the 
key questions asked, the purpose of homework, the homework environment 
and access to resources and the question of whether homework has an 
impact on school work and progress?  
 
The quantitative data was derived from questionnaires.  The four groups of 
participants were the main stakeholders at the school involved in homework, 
students, families, teachers and governors.  Year ten students were identified 
for the study as they have experience of range of subjects and they were not 
directly involved in any external examinations at the time.  The head teacher 
and the head of year selected a tutor group and the form teacher was willing 
for the class of eighteen pupils to take part in the study.  All pupils in the class 
completed the questionnaire during a tutor session, therefore all were 
returned.  Questionnaires were given to randomly selected twenty teaching 
staff at the school, only three teachers completed and returned the 
questionnaire (15% returned).  The fourteen governors were sent a 
questionnaire with only two returning it (14% returned).  The eighteen 
students taking part in the study were asked to take a questionnaire home to 
their families, however, only five families returned the questionnaire (28% 
returned).  From the initial search of the literature and from personal 
experience, questions were chosen which included questions related to why 
stakeholders thought homework was set, how relevant it was to the class 
work, the feedback received after completing homework and whether it was 
felt that it made a difference to their learning.  With small numbers in each 
group involved in the study their responses could be manually entered onto 
an excel spreadsheet and analysed. 
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3.10.2 Main study 
The main study followed the same pattern as the pilot study but took place in 
six schools instead of one.  As with the pilot study, the qualitative information 
was collected from school documents and policies, and the school website 
was also included in the main study. 
 
Following the pilot study, and further literature review, questions for 
questionnaires were reviewed, evaluated and modified.  (Appendix 23, 24, 25 
and 26).   For the main study an interview with a senior teacher, in each 
school, with responsibility for the curriculum and homework, was introduced in 
order to gain information about the school policy and the rationale for writing 
the school policy and for setting homework (Appendix 28).   
 
Investigation of key documents was considered in more detail and information 
on school websites and key documents available to families, teachers, 
governors and students were compared and discussed.  All schools had 
documents relating to homework and information available on their website.  
The range of documents related to homework included diaries, policies, 
guides and agreements.  Although all schools had documents related to 
homework, no two schools had the same combination of documents and they 
used the documents in a slightly different way to each other.  The documents 
and interviews were analysed by key themes which emerged and these were 
compared across the six schools.   
 
The modified questionnaires was sent to 165 students and 135 were returned 
(82% returned), 165 families and sixty nine were returned (42% returned), 
720 teachers and fifty two were returned (7% returned), and eighty one 
governors and sixteen were returned (20% returned), at the six schools (table 
6:1).  There was a higher percentage of  students completing questionnaires 
154 
 
in the pilot study as one of the schools in the main study gave the 
questionnaires to the students and asked them to return them, and some did 
not return them.  Whereas the students in the pilot study and the other main 
study schools all completed the questionnaires in school and therefore all 
were returned.  In all cases there was a reliance on the schools giving out 
and collecting the questionnaires and therefore there was a varied response 
rate.  As with the pilot study the information collected in the questionnaire was 
analysed using an excel spread sheet. 
 
Following the pilot study and further literature review the main study 
questionnaires were themed.  For each participant group the questions were 
asked in connection with their views on the value of homework, the 
completion of homework, punishments for non-completion of homework, 
resources for completing homework and homework policy and in the case of 
the teachers they were asked questions in relation to planning homework.  
Over twice as many questions were asked of each group in the main study 
compared with the pilot study as it was found that more details were needed, 
in particular related to the home environment and resources needed in order 
to complete homework.  Similar questions were asked of each group in order 
to analyse and compare responses.  
 
3.11 Strengths and Constraints of the Research Design 
The strengths and constraints of the current study are identified and 
discussed in detail in section 8.3.  The strengths included the originality in the 
choice of participant groups and the rigour and transparency of data 
collection from the participating schools.  Constraints were identified as 
including the size of the sample and the reliance of the schools and 
participants to complete the questionnaires. 
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3.12 Summary 
The full research design can been seen in figure 3.1 in summary the methods 
comprised:  
Qualitative:  Documentary analysis in the form of school policy, web sites, 
 home-school agreement and guidance on homework given to 
 families and students.  Interviews with senior teachers at the 
 school with responsibility for the curriculum and homework. 
Quantitative:  Questionnaires to the four main stakeholders, governors,  
  teachers, families and students.  
 
The ontology of this study was in part realist and in part constructivist.  The 
epistemological position reflected the ontology and was therefore  
interpretative and also quantitative and statistical.  The research methods 
used in this study included qualitative and quantitative research methods.  
These involved planning, undertaking, evaluating, analysing and reviewing 
each method used, documents, interviews and questionnaires.  The 
advantages and disadvantages of each method were discussed.  The 
reliability and validity of questions and methods used for the realist aspect of 
the study were considered and the trustworthiness of the qualitative aspects 
were taken into account as well as ethical considerations.  The results of the 
research methods used in this study are described in later chapters.  
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Chapter 4 CONTEXT OF THE STUDY: THE TOWN AND THE SCHOOLS 
AND NATURE 
4.1 Introduction 
This chapter explains the town and schools chosen for this investigation.  It is 
important to understand the context in which the investigation of homework 
was undertaken and therefore the town and schools are described and a 
background to each is given.   
 
4.2 The town and the schools 
The study was conducted at six schools located in a town in the South East 
England.   The New Towns Act of 1946 planned to move 750 000 residents 
out of London and into existing towns and new towns to be established within 
fifty miles of London.  The Ministry of Housing and Local Governments 
considered it necessary to establish a new town to provide accommodation 
for 150,000 Londoners over a period of twenty years, increasing eventually to 
a population of 250,000.  The location was decided upon as it was equidistant 
between a number of major towns and cities.  The town was designated a 
New Town in the 1960s to relieve the pressure of housing in London.  The 
new town incorporated three existing towns and a number of villages.  The 
plan for the development of the town was known as "The Master Plan" and 
was based on six guiding principles: 
   
 Opportunity and freedom of choice 
 Easy movement and access 
 Balance and variety 
 The creation of an attractive city 
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 Public awareness 
 Efficient and imaginative use of resources 
 
The plan included open spaces, local facilities, health centres, libraries, 
leisure facilities, pedestrian walk ways, shops, underpasses and bridges.  The 
plan saw the town as self-contained with people living and working in the area 
without the need to commute elsewhere.  The plan was for space and the 
town was to be low density and predominantly green with no building higher 
than three stories except for the town centre.  The town was built on a road 
grid at one kilometre intervals with many roads built as dual carriage ways to 
ease congestion.   
 
In 1969 the population was under 43,000 and by the 2011 census the 
population had risen to nearly 250,000.   In the 1970s less than 700 houses 
each year were being built which rose to over 2800 by the 1990s.  The 
original plan was for 80 per cent of the houses to be owner occupied and for 
only 41 per cent of the total area of the town to be residential development.  
Between 2001 and 2011 the town was regarded as in the top ten areas of the 
country with the fastest growth.  The town has a mixed economy with the 
main industry being the service industry and attracting international 
companies.  The population ranges from fairly affluent districts to areas of 
social and economic disadvantage.  According to the 2011 census the 
majority of the population is white (78 per cent) and is below the national 
average for age of population.  
 
The school census returns in January 2013 and January 2014 showed an 
increase in the number of students attending schools in the town from just 
over 42,000 to just over 43,000 and an increase in teachers from 
approximately 2,700 to  approximately 2,800.  The number of students had 
increased from approximately 32,500 in 2005.  There are over one hundred 
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schools in the town of which around 10 per cent are secondary schools, 
nearly 89 per cent were primary schools, the other schools included specialist 
schools, pupil referral units and nursery schools.   
 
Table 4.1: Profile of schools in the town. 2013-14 School Performance and 
Achievement Report 
Nursery Schools Special Schools 
Infant Schools Special Academy 
Primary Schools Secondary Schools 
Junior Schools Pupil Referral Unit 
Primary Academy Secondary Academies 
 
The number of students on roll at the secondary schools in the town in 2013 - 
2014 ranged from just under 700 to over 2000 and each secondary school 
offered sixth form provision.  
 
As many of the schools were built after the 1970s they are all comprehensive.  
All secondary schools are co-educational with slightly more boys than girls.  
Two of the secondary schools have opened since 2000.  The Labour 
government's education policy would not permit new secondary schools to be 
built which were not comprehensive.  Most schools have a specialist subject 
status.     
 
According the School Performance and Achievement Report for the town 
published in 2014 the percentage of students from minority ethnic groups in 
2014 was below the national average with around 37 per cent of all school 
students coming from minority ethnic backgrounds, an increase from 35 per 
cent in 2013.  Since 2005 the Black African group had the largest increase in 
student numbers with the Asian Other Group having the highest growth rate 
while White British had the highest decrease.  The number of students 
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eligible for free school meals was below the national average and the 
attendance of secondary school students was in line with the national 
average.  Any excluded secondary students were educated at an alternative 
provision in the town.   
 
Although schools have their own admissions policy, the local authority 
coordinates the admissions process between November and February.  
Parents complete and return either an online application form, or a paper 
application form indicating three preferred schools they wish their child to 
attend.  Parents are given a deadline for the application to be made.  Parents 
are encouraged to visit the secondary schools on specific open days and 
evenings before making the choice of three schools.  The application 
information is sent to schools who will use the set criteria to offer places.  The 
parents and students are informed as to which school they have been 
allocated in March and have fourteen days in which to accept the offer or 
appeal the decision.  Each secondary school has a specific catchment area 
and feeder primary schools apart from the faith school which covers the 
whole town.  Although the criteria for admission to each school is slightly 
different it is based on the following:  
 
1. Looked after children 
2. Children who live in the catchment area with a sibling at the school at the 
date of admission.  
3. Students living in the catchment area.  
4. Students attending a feeder school. 
5. Students living outside the catchment area with a sibling at the school at 
the date of admission 
 
Around 90 per cent of students attend a secondary school of their first choice 
compared to the national average of 85 per cent.  There is some student 
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mobility between schools due to families moving around the town.  The 
average mobility across all secondary schools is approximately 7 per cent.  
Approximately 5 per cent of children living in the town are educated in other 
areas.   
 
New schools are planned for the town and will be built to accommodate a 
rising school population of approximately 150 to approximately 250 students 
in each year group and schools will be built and designed to meet local 
community needs as well as the town needs. 
 
In 2013 the town published its education plan to improve the standards of 
schools in the town including Ofsted inspections and exam results.  It had 
been implementing an improvement plan since 2010 and there had been an 
improvement in some areas with GCSE results going up from approximately 
51 per cent 5+ GCSEs in 2010 to approximately 60 per cent in 2014.  The 
Local Authority (LA) recognised that in order for schools to improve they did 
need support, so the LA identified local National Leaders in Education (NLEs) 
and Local Leaders in Education (LLEs) who would support their schools.  
Two of the secondary schools also had Teaching School Status and formed 
alliances of schools to support each other.  To oversee this plan the LA 
established the Strategic School Effectiveness Partnership Board (SSEPB).  
Through their review the LA identified activities and services which would 
support continued development and improvement including streamlining the 
LA support for schools, targeted training and professional development, 
governor support, the support of Newly Qualified Teachers (NQTs), 
supporting newly appointed head teachers and safeguarding guidance and 
training.  The LA also supported the improvement in behaviour in schools 
through the Secondary Behaviour Partnership with all secondary schools 
supporting an alternative provision for those students excluded from, or on 
track of exclusion from mainstream schools.  Alongside this is the drive to 
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improve school attendance as it was below the average for neighbouring local 
authorities.  The LA monitored and supported schools through Improvement 
Partners who acted as the LA representatives in visiting schools on a regular 
basis depending on the amount of support required.  The governing body of 
the school has responsibility for the overall strategic direction of the school.  
The school is expected to take responsibility for self-regulation and self 
monitoring and through their leadership teams to bring in support when 
needed.  This support was in the form of NLEs, who may take on the 
responsibility of acting or interim head teacher, supporting an existing head 
teacher or provide consultancy support.  LLEs would support through 
coaching and mentoring and advising on documents, policies and 
procedures. Both NLEs and LLEs are experienced head teachers.  Subject 
Leaders in Education (SLEs) are outstanding, experienced middle or senior 
teachers and could support with subject and curriculum related issues. 
  
Table 4.2: Approximate number of students per year group as at Jan 2014.   
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Table 4.2 shows the number of students in each year group in the town in 
January 2014.  There was a strong indication that there was an increase in 
student numbers through the year groups and that each year the year group 
size would increase as the town grows.  It is anticipated that by 2019 an 
additional 10000 school places will be needed in the town across all age 
phases.  The building of seven new schools has started and there will be 
phased development over the next few years across the town. 
 
 
Table 4.3 : School Population. DfE 2015a  
School 
name 
Number 
of 
students 
on roll 
Number 
of boys 
on roll 
Number 
of girls 
on roll 
 Percentage 
of students 
with SEN 
statements 
or on 
School 
Action Plus 
 Percentage 
of students 
with English 
not as a first 
language 
 Percentage 
of students 
eligible for 
free school 
meals 
England - 
national 
(secondary 
state-
funded) 
3181361 
1601177 
(50.32%) 
1580184 
(49.67%) 
7.40% 14.30% 15.70% 
Local 
Authority 
(secondary 
state-
funded) 
17500 
8800 
(50%) 
8800 
(50%) 
5% 20% 15% 
School A 1250 
600 
(49%) 
650 
(51%) 
15% 35% 30% 
School B 2200 
1100 
(50%) 
1100 
50%) 
5% 5% 5% 
School C 1800 
900 
(50%) 
900 
(50%) 
5% 40% 10% 
School D 1500 
800 
(53%) 
700 
(47%) 
5% 15% 10% 
School E 2000 
1000 
(50%) 
1000 
(50%) 
10% 20% 20% 
School F 1500 
730 
(49%) 
770 
(51%) 
5% 10% 10% 
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Table 4.3 shows the composition of the schools in the study.  The schools are 
identified throughout the study as School A, B, C, D or E 
  
Table 4.4: Key Stage 4 Cohort. DfE 2015a 
School 
Number of students at the end of key stage 4 
All students Boys  Girls  
England - state 
funded schools only 
558444 
Average  174 
284754 
Average  89 
273690 
Average  85 
Local Authority 
2850 
Average  260 
1450 
Average  132 
1400 
Average  128 
School A 210 100 110 
School B 350 190 160 
School C 260 130 130 
School D 230 120 110 
School E 360 190 170 
School F 200 90 110 
 
 
Table 4.4 shows the approximate number of students at the schools in the 
age range investigated in this study.  The national average for students in this 
year group is below the average for the local authority and for all the schools 
in the study.  In the case of two of the schools the national cohort average is 
less than half the size of the two schools.  Of the five schools in the study two 
are above the local authority average, one is in line with it and three schools 
are below the average.   
 
 
 
 
 
164 
 
Table 4.5: Key Stage 4 Results. DfE 2015a  
School 
 per cent achieving 5+ A* to C 
GCSEs (or equivalent) 
England - state funded schools only 65.50 per cent 
Local Authority - state funded schools 
only 
60 per cent 
School A 50 per cent 
School B 75 per cent 
School C 60 per cent 
School D 75 per cent 
School E 50 per cent 
School F 70 per cent 
 
In November 2014 the town published the 2013 - 2014 School Performance 
and Achievement Report.  On 29 January 2015 the Department for Education 
published their 2013 - 2014 statistical data collected on schools (Table 4.5).  
The report showed the Key Stage outcomes of students in the town 
compared with the regional statistics and national statistics.  The 5+ grade A* 
to C GCSEs results had risen from approximately 50 per cent in 2010 to 
approximately 60 per cent in 2013 which was above the national average of 
60.6 per cent in state schools in England (Table 4.6).  The results at the 
individual schools ranged from approximately 50 per cent to approximately 80 
per cent 5+ A* to C GCSEs grades with half the secondary schools above the 
national average.  However this changed in 2014 with the local authority 
schools 5+ A* to C GCSEs results approximately 60 per cent which was 
below the national average for state schools in England of 65.50 per cent.  
The results for schools also changed with the range between approximately 
30 per cent and approximately 80 per cent with more than half the secondary 
schools above the national average.  
  
 
 
165 
 
Table 4.6: Key Stage 4 Results incl. English and Mathematics. DfE 2015a  
School 
 per cent achieving 5+ A* to C GCSEs (or 
equivalent) including English and Mathematics 
 
2011 2012 2013 2014 
England - state 
funded schools only 
58.2% 58.8% 60.6% 56.6% 
Local Authority - state 
funded schools only 
50% 60% 60% 50% 
School A  20% 40% 50% 40% 
School B  65% 80% 80% 65% 
School C  60% 60% 55% 50% 
School D  70% 75% 70% 50% 
School E  40% 55% 50% 40% 
School F  65% 60% 65% 50% 
 
Table 4.7: School Staff. DfE 2015d 
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England - state funded 
secondary schools only 
73 21 28 15:1 80:1 NDA 3:1 0.6:1 
Local Authority - state 
funded secondary schools 
only 
103 35 45 15:1 42:1 32:1 3:1 2:1 
School A  100 35 50 14:1 36:1 25:1 3:1 2:1 
School B  140 30 60 17:1 73:1 37:1 5:1 2:1 
School C  130 70 55 14:1 26:1 33:1 2:1 2:1 
School D  110 45 45 16:1 33:1 33:1 2:1 2:1 
School E  130 35 60 16:1 57:1 33:1 4:1 2:1 
School F  110 15 60 14:1 100:1 25:1 7:1 2:1 
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Table 4.7 shows the national and local authority ratio of students to teachers 
in state secondary schools is 15:1 and this is in line with the ratio found in the 
schools in this study as they range from 14:1 to 17:1.  The average number of 
teachers in a state school in England is 73, however, the local authority 
average is 103.  Although one school is just below the local authority average 
all the others are above with three schools over the national average by 60 
teachers and the local authority by 40 teachers.  The school and local 
authority class sizes are in line with national figures.  This can be seen in 
table 4.4 where the average number of students in school in England at the 
end of key stage 4 is approximately 174 whereas the local authority and the 
schools in the study have an average of approximately 260 students.  The 
number of teaching assistants and support staff is also higher in the local 
authority and in the schools than the national data. 
 
Table 4.8 outlines the student’s absence data for the schools in the study 
compared with the local authority and national data.  Apart from one school, 
all are in line with the local authority and national average.  Nationally 77.8 
per cent of all absences were authorised and the majority of these were 
illness or medical appointments.  22.2 per cent of all absences were 
unauthorised and were not sanctioned by the school, these included arriving 
to school late and a family holiday not agreed with the school.  It was seen 
nationally that absence rates have fallen since 2010 from 6.7 per cent to 5.1 
per cent (DfE, 2015b), although it did increase slightly from 2013 when it was 
4.9 per cent.  According to DfE (2015c:5) "All maintained schools are required 
to provide two possible sessions per day, morning and afternoon, to all 
pupils." and "Schools must meet for at least 380 sessions or 190 days during 
any school year to educate their pupils." 
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Table 4.8: Student Absence Data. DfE 2015b 
School name Overall absence 
England - national (secondary 
state-funded) 
5.1% 
Local Authority (secondary 
state-funded) 
5% 
School A 6% 
School B 5% 
School C 4% 
School D 5% 
School E 8% 
School F 5% 
 
Staff absence data is published in the DfE 2015d publication, "School 
Workforce England: November 2014".  It was reported that in 2013 - 2014 55 
per cent of teachers in England had at least one day off work through illness 
with the average number of days lost as 7.9 days.  The schools in this study 
ranged from approximately 59 per cent to approximately 81 per cent of staff 
having at least one day off due to illness with the average number of days 
between approximately 6 and approximately 10 days as shown in table 4.9 
 
Table 4.9: School Staff Absence. DfE 2015d 
School 
 per cent of teachers 
with at least one day of 
sickness absence 
Average number of days 
lost to teacher sickness 
absence 
School A 59% 10 
School B 77% 10 
School C 65% 7 
School D 62% 7 
School E 81% 9 
School F 69% 6 
National 55% 8 
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4.3 School A 
School A opened in the early 2000s on the site of a former secondary school 
and is located near the centre of the town.   The school is sponsored and has 
specialist, and academy status.  It is a larger than average secondary school 
with over 1200 students with 49 per cent boys and 51 per cent girls.   In 2014 
all applicants to the school were offered a place.  The school can 
accommodate approximately 100 students more in year seven and will be 
able to increase this by approximately 100 more in 2018.  Approximately 33 
per cent of students are from a minority ethnic background and half of these 
are of African heritage.  The number of students with a statement of special 
educational needs, is above the local and national average at approximately 
15 per cent.  The number of students supported by Pupil Premium is well 
above average and this includes students eligible for free school meals, 
students with a parent in the armed forces and students in local authority 
care.  The percentage of students eligible for free school meals is 
approximately 30 per cent which is well above the national and local authority 
averages.  The percentage of students with English as an additional language 
is also well above the national and local authority averages, at approximately 
35 per cent.  The school absence rate is approximately 6 per cent compared 
with the national average of 5.1 per cent and the local authority average of 
approximately 5 per cent (Table 4.8).  The school GCSE results are below 
average with approximately 50 per cent achieving 5+ A* to C grades.  There 
are approximately 90 teachers, 35 teaching assistants and 45 support staff at 
the school and the student to teachers ratio is 14:1 compared with the 
national average of 15:1 (Table 4.7).  The school had been graded three, 
satisfactory, in a previous Ofsted inspection but had been graded at two, 
good, in the latest inspection.  The most recent Ofsted Inspection report 
stated that teaching was good and that teachers plan learning to capture the 
interest of the students. Students make good progress and achieve well, 
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particularly in English.  The behaviour at the school is good and students 
respect the teachers and other students and they feel safe at the school.  The 
leadership at the school was seen as outstanding and that improvements 
have been made in achievement, teaching and behaviour and that they have 
a vision to improve further.  The governing body supports the school and has 
good knowledge and understanding of the school and will challenge the 
school leaders about the performance of the school.   
 
4.4 School B 
School B is based in one of the original villages to the north of the town.  This 
larger than average school was opened in the early 1960s and expanded in 
the early 2000s.  It has specialist college and academy status.  The school 
has a number of recognitions including the Continuing Professional 
Development and International School Awards.  It also holds the Healthy 
Schools Award and has achieved Investors in People status.  Based to the 
north of the town, the school covers a partially rural catchment area.  It is an 
oversubscribed school.  In 2014 there were three applicants for every two 
places with approximately 200 more applicants than places available.  The 
number of students with a statement of special educational needs is below 
average at approximately 5 per cent.  Students supported by Pupil Premium 
is well below average and this includes students eligible for free school 
meals, students with a parent in the armed forces and students in local 
authority care.  Those eligible for free school meals is at approximately 5 per 
cent which is below the national and local authority averages.  The 
percentage of students with English as an additional language is also well 
below the national average at 4.80 per cent.  The school absence rate is 
approximately 5 per cent and is in line with the national and the local authority 
averages (Table 4.8).  The school GCSE results are above average with 
approximately 75 per cent achieving 5+ A* to C grades.  There are 
approximately 2200 students at the school, 50 per cent are boys and 50 per 
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cent are girls.  There are approximately 130 teachers, 35 teaching assistants 
and 60 support staff at the school and the students to teachers ratio is 
approximately 17:1 which is higher rate than the national average of 15:1 
(Table 4.7).  The school has been graded two, good, in the latest Ofsted 
inspection.  The Ofsted Inspection Report stated that the majority of teaching 
was good and some was outstanding.  Most teachers plan lessons including 
a wide range of activities to stimulate the learners.  Behaviour was particular 
good and students were courteous and respectful.  The school leaders had a 
good understanding of the school and how to make further improvements.  
Communication at all levels, between school leaders and staff was seen as a 
good although improvements could be made in communication with families.   
 
4.5 School C 
School C is a larger than average secondary school and is the only faith 
school in the town.  As well as becoming a designated training school, the 
school also gained specialist status.  It is an oversubscribed school, in 2014 
there were three applicants for every two places and it is anticipated that this 
number will increase by 2018.  There are approximately 1800 students at the 
school, 50 per cent boys and approximately 50 per cent are girls.  There are 
approximately 130 teachers, 70 teaching assistants and 50 support staff, with 
the ratio of students to teachers at approximately 15:1, which is in line with 
the national average (Table 4.7).  The number of students with special 
educational needs is approximately 5 per cent which is in line with the local 
authority average and they are supported in specialist units.  Some students 
also attend a Pupil Referral Unit.  The school also receives additional funding 
for a few year seven and eight students.  These students had not reached the 
expected level four at the end of Key Stage Two.  The percentage of students 
entitled to free school meals is below average at approximately 10 per cent.  
The number of students who speak English as an additional language is well 
above average at approximately 40 per cent.  The number of students from 
171 
 
minority ethnic backgrounds is significantly higher than the national average 
with the majority of these students from Black African backgrounds.  The 
school absence rate is approximately 5 per cent and is below the national 
average and in line with the local authority average (Table 4.8).  The school 
GCSE results are below the national average but in line with the local 
authority average with approximately 60 per cent achieving 5+ A* to C.  The 
school had been graded three, requires improvement, in the latest Ofsted 
inspection compared with the previous inspection when it was graded as 
outstanding.  The Ofsted Inspection Report stated the strengths of the school 
as good attendance and students felt safe at school.  The specialist units 
were seen as good and there was good integration into school with student 
progress good to outstanding.  To improve the school would need to ensure 
that teaching was well planned, consistent and challenging and that subject 
leaders and school leaders should be more involved in monitoring this. 
 
4.6 School D 
School D is a large secondary school on the western side of the town.  The 
school opened in the late 1990s with approximately 1700 students.  The 
school developed and grew over a number of years.  The school is a subject 
specialist school, a teaching school and has academy status.  Through the 
role of Teaching School it supports other schools in the area.  It is an 
oversubscribed school, in 2014 there were three applicants for every place.  It 
is anticipated that the year seven intake could increase by approximately 20 
per cent by 2018.  The number of students on roll is approximately 1500 with 
53 per cent boys and 47 per cent girls.  There are approximately 100 
teachers, 40 teaching assistants and 40 support staff and the ratio of 
approximately 16:1 students to teachers which is above the national average 
of 15 (Table 4.7).  The majority of students are white British and from a range 
of social and economic backgrounds.  The number of students with a 
statement of special educational needs is below average at approximately 5 
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per cent.  Students supported by Pupil Premium is well below average and 
this includes students eligible for free school meals, students with a parent in 
the armed forces and students in local authority care.  The percentage of 
students eligible for free school meals is approximately 10 per cent and below 
the national and local authority averages. The percentage of students with 
English as an additional language is just above the national average but 
below the local authority average at approximately 15 per cent.  The school 
absence rate is approximately 5 per cent and in line with the national and 
local authority averages (Table 4.8).  The school GCSE results are above 
average with approximately 75 per cent achieving 5+ A* to C grades.  The 
school had been graded one, outstanding, in the previous Ofsted inspection 
and as two, good, in the latest.  The Ofsted Inspection Report stated that 
leaders have high expectations of staff and students and that they have 
worked effectively to close the gap between the achievement of 
disadvantaged students and other students.  Teaching staff receive effective 
professional development opportunities to support classroom practice.  
Behaviour at the school was seen as exemplary and students felt safe at the 
school.  The governing body has an understanding of the strengths of the 
school and areas for further development.   
  
4.7 School E 
School E is a larger than average school in the North of the town and was 
opened in the 1970s.  The school gained specialist subject status in two 
areas.  The majority of the students live near the school and come from a full 
range of social and economic backgrounds and the catchment area consists 
of privately owned and rented accommodation.  The school has specialist 
provision for Special Educational Needs and Disability (SEND) students.  In 
2014 all applicants to the school were offered a place although the school can 
accommodate more students in year seven.  The majority of students are 
white British and only approximately 20 per cent of the students do not have 
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English as their first language which in line with the local authority average.  
The number of students on roll is approximately 2000 with 50 per cent boys 
and 50 per cent girls.  There are approximately 150 teachers, 45 teaching 
assistants and 65 support staff and the ratio of approximately 14:1 students to 
teachers which is below the national average.  The number of students with a 
statement of special educational needs is above average at approximately 10 
per cent.  Students supported by Pupil Premium is above average and this 
includes students eligible for free school meals, students with a parent in the 
armed forces and students in local authority care.  Approximately 10 per cent 
of the students in year seven receive additional funding to support their 
learning as they did not achieve the required level at Key Stage Two.  The 
percentage of students eligible for free school meals is approximately 20 per 
cent which is higher than the national and local authority averages.  The 
percentage of students with English as an additional language is above the 
national average and the local authority average at approximately 20 per 
cent.  The school absence rate is approximately 10 per cent and is above the 
national average and the local authority averages.  The school GCSE results 
are above average with approximately 50 per cent achieving 5+ A* to C.  The 
school has been graded three, requires improvement, in the latest Ofsted 
inspection following a previous inspection when it was also graded as three.  
The Ofsted Inspection Report stated that the school had made improvements 
since the last inspection in some subjects and that the curriculum suited the 
student's needs.   
 
4.8 School F 
School F is a larger than average secondary school on the southeast side of 
the town in an affluent catchment area and was opened in 2000 with 
approximately 100 students at the school.  It has specialist subject and 
academy status.  There are approximately 1500 students at the school with 
49 per cent of them boys and 51 per cent girls.  There are approximately 110 
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teachers, 15 teaching assistants and 60 support staff and the ratio of 
approximately 13:1 students to teachers which is below the national average 
(Table 4.7).  It is an oversubscribed school, in 2014 there were two applicants 
for every place.  There is a lower than average number of students with 
English as an additional language, approximately 10 per cent.  Although 
many ethnic groups attend the school, the majority are white British.  The 
number of students with special educational needs or disabilities is below 
average at approximately 5 per cent.  The number of students supported by 
Pupil Premium is below average and this includes students eligible for free 
school meals, students with a parent in the armed forces and students in local 
authority care.  The percentage of students eligible for free school meals is 
approximately 10 per cent and lower than the national and local authority 
averages.  A number of students with lower than expected Key Stage Two 
levels in Reading or Mathematics are supported with addition funding.   The 
school absence rate is approximately 5 per cent and is below the national 
average and in line with the local authority average (Table 4.8).  The school 
GCSE results are above average with approximately 70 per cent achieving 5+ 
A* to C grades.  The school had been graded one, outstanding, in a previous 
Ofsted inspection and was graded as two, good in the latest inspection.  The 
Ofsted Inspection Report stated that students made good progress at Key 
Stage three and four.  Most teaching was seen as at least good and that 
teachers had good subject knowledge and they planned and delivered 
interesting lessons.  School leaders have a good understanding of the school 
and monitor teaching and achievement.  Behaviour was seen as good and 
students were polite and courteous. 
 
4.9 Summary 
As Hallam (2006) commented, the context can be an important consideration 
in understanding the way in which school policy documents on homework are 
developed and maintained.  Information has been presented in this chapter 
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not only for each school but for the local authority and nationally.  This 
information is used in future chapters to explain and support the analysis and 
interpretation of the information examined in the school documents, 
interviews with senior teachers, and questionnaires.  
.  
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Chapter 5 FINDINGS -  SCHOOL DOCUMENTS AND INTERVIEWS 
 
5.1 Introduction 
This chapter reviews outcomes from two sources of qualitative data related to 
homework in the six schools: 
 the school documents related to homework, school policy and the home-
school agreement.  
 the interviews conducted with a senior member of staff at the school who 
had responsibility for overseeing the homework policy and the 
implementation of the policy on a day to day basis.  As the first 
interviewees requested that they were not recorded so a decision was 
made not to record any interviews.   
 
Schools had a range of documents related to homework and these included 
policies, guides and agreements.  Some information was available on the 
school websites and was shared with students and their parents.  Other 
information was available in homework diaries or home-school agreements.  
Different schools use a range of documents and no two schools use the 
documents in the same way, however, all had information available.   
 
The data from the documents and interviews was analysed through the 
themes that emerged and then discussed in relation to the key questions 
asked at the start of the study:   
 What is the purpose of homework?   
 What type of homework is seen as most effective in supporting 
students' learning in the various areas of the curriculum? 
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 Does the home environment always support students completing 
homework and what kind of resources do students need to complete 
homework and do they have access to these resources at home?   
 What political, economic, social and educational factors (Hallam, 2004) 
are important in understanding the context in which homework policies 
and practices are developed? 
 
Data was entered into an Excel spreadsheet and coded using the terms 
Differentiation, Documentation, Economic, Educational, Equity, Future of 
homework, Home environment, ICT, Political, Sanctions, Social and Type. 
The themed data was compared across schools. 
 
 
The material from the published school documents and interviews were 
looked at together and in order to substantiate the themes, excerpts and 
quotations are included. 
 
5.2 School A 
School context 
The school was a larger than average, undersubscribed, sponsored specialist 
academy.  The school had been graded three, satisfactory, in a previous 
Ofsted inspection but had been graded at two, good, in the latest inspection.  
There was reference to homework in the school documents including a home-
school agreement, a Home Learning Policy and all information could be found 
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on the website.  Information about homework was also collected from the 
Vice Principal through interviews and discussion.  
 
Themes emerging from the data 
The themes that emerged from the documents and interviews in this school 
clearly reflected some of the political, economic, social and educational 
factors within the context in which the school operated: 
a. reliance on Information and Communications Technology (ICT):  
 to make public the approach to homework in part, perhaps. 
Influenced by the need to ensure the public were aware of the 
efforts to improve standards of student achievement;  
 to enable families and students access to the homework online;  
 to involve parents and families in monitoring students’ 
engagement with their homework, thus reflecting the current 
high focus, nationally, on parental and family involvement; 
b. deliberate attempt by the school to ensure equity between students, so 
that all students had access through the website to information required to 
complete homework tasks, including:  
 access to the Online Curriculum site;  
 access to the homework calendar; 
 an appropriate setting in which homework could be completed;  
 support from staff in the special educational needs department; 
c. Sanctions managed by subjects. 
d. differentiation of homework by subject area and student achievement 
levels; 
e. shared documentation relating to homework: 
 clearly stated in the Home Learning agreement was what was 
expected by parents in supporting their children and the rationale 
underpinning the setting of homework, reflecting the school’s 
political agenda; 
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 the required home-school agreement stating what was expected 
from parents, the school and the students, including statements 
regarding homework; 
 the maintenance of individual students homework planners. This 
finding was replicated in all the other schools, perhaps indicating 
the systematisation of homework across schools generally; 
 The school stated that the purpose of homework was to develop 
independent skills. 
f. some on-going investigation into alternative and creative ways of setting 
homework. 
 
School documents 
The school communicated openly with students, families, teachers and 
governors in what was expected to be undertaken not only in the daily 
curriculum but also in homework.  It shared on the school website information 
about the Home Learning Policy, the Home Academy Agreement.  It also 
gave all parents equal access to the Online Curriculum Site that allowed them 
to access their children's academic progress in all subjects.  It also gave 
access to the academy homework calendar.  The Home-Learning Policy 
outlined the reasons for setting homework, roles and responsibilities of all 
involved and how the school and home could work together.  Homework was 
set to support the students in learning effectively on their own and to develop 
independent working skills.  They stated in their policy that for some students, 
completing homework could increase their learning by three extra weeks each 
year and students were likely to improve their grades by undertaking this 
extra work.   
 
The school set termly projects with a given number of hours for completing 
this work and they saw this to be at the upper end of the recommended 
guidelines for homework.  The projects were designed for parents and 
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students to work together as they saw discussion supported learning but they 
were aware that this not always possible in some households.  The projects 
supported the work undertaken in school and were reviewed weekly.  In Key 
Stage three the type of work set was designed to build on literacy and 
numeracy skills including reading and involving the students in challenging, 
varied and interesting work, the work would build confidence, self-discipline 
and motivation and involved parents in the child’s learning.  At Key Stage 
Four and Key Stage Five the type of work set was designed to develop 
learning and functional skills needed in future study and employment.   
 
The termly projects were organised and managed by the Head of the Leaning 
Village at the school and were an integral part of the work undertaken in 
school.  This was also explained, and the organisation of it described by the 
Vice Principal.  Teachers monitored the work, assessed it and evaluated the 
impact it had on the student's progress.  Parents were encouraged to support 
the students by discussing the work with them and offering support by 
suggesting activities, offering feedback and involving others in the project.   
The school recognised that although they encouraged families to support the 
children, the home environment may be busy.  
 
Teachers support by recognising the contribution made by parents and others 
at home and making resources available outside school timetable hours.  The 
projects could be seen on the school website.  In years seven and eight the 
project should take forty-five hours over six weeks to complete and took into 
account the individual needs of the student.  The forty-five hours were broken 
down into six hours literacy skills, six hours numeracy skills, nine hours 
reading and twenty-four hours on the project. Alongside this, parents were 
given suggestions on life skills, childhood experiences and places to visit to 
support the project.  Years nine, ten, eleven, twelve and thirteen were 
expected to complete ninety hours private study every six weeks and this 
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would be coordinated by specialist teachers and the Head of Learning 
Village.  Assessment took the form of self, peer and teacher assessment.  
The homework structure was monitored and evaluated by students, teachers, 
parents and governors.   
 
The home-school agreement, known as the Home-Academy Agreement,  
reinforced the information in the Home-Learning policy.  The "Online 
Curriculum" site on the school website was described as a safe community  
"in that only …. students, staff, parents and governors can 
access the site and its resources."    
 
It also described homework as an extension to the classroom and could be 
used by teachers to support students in a number of ways including providing 
resources, uploading homework and setting online tests.  It also allowed 
families access to their child's file to check attendance, behaviour and 
achievement.  Although this was still in a development stage, the school 
stated that it would become and invaluable online leaning resource. 
 
School interview with the Vice Principal 
The school used Survey Monkey, a cloud based survey tool, and Moodle 
learning platform to support their homework.  As stated in the school 
documents this gave parents access to the Online Curriculum.  There was 
some flexibility over the type of homework set and this was organised by 
individual teachers and by subjects.  Key Stage Three students had a planner 
in which they would write their homework and this could be shared with 
parents.  Key Stage Four students had electronic access to homework and 
when they logged on they were able to show their parents.  Individual 
teachers would differentiate by task and by outcome and use "all - most - 
some".   
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The school had a homework policy and this was available on their school 
website as the Home Learning Policy.  The policy outlined the reasons for 
setting homework, roles and responsibilities of all involved and how school 
and home could work together.  There was a home-school agreement 
available on the website.  This supported the information available in the 
school documents.   
 
Homework was set to support the students in learning effectively on their own 
and to develop independent working skills and improve grades.   The Vice 
Principal stated that "homework improved grades and it is a case of 
sustainability of working towards achievement".  Homework "extends what is 
covered at school and shows parents what the pupils are doing in class".  
Homework was set along the lines of projects and a timetable outlined what 
was expected the school documents also explained how the homework was 
structured.  No books were sent home so alternatives had to be used.   
 
There was a homework club based in the library until 4.30 pm each day and 
supervised by two members of the non-teaching staff.  Those with additional 
needs had a homework club at lunchtime, supervised by specialist teaching 
staff.  Departments also ran homework clubs extending the school day until 
5pm and supported by teaching staff.  This ensured equity between students 
giving them access to resources and support from staff.   
 
Sanctions were subject and teacher based although they tried not to set too 
many sanctions as homework may be completed after school at school.   
 
The school was looking into alternative and creative ways of setting 
homework.  Information and Communications Technology (ICT) was having 
an impact on what homework was set, however some teachers were not as 
comfortable in using ICT so the school would support them in developing their 
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skills.  Students were given the opportunity to use ICT facilities at school.  All 
sixth formers were given an "ipad" and in future years this would be rolled out 
over the rest of the school.  
 
5.3 School B 
School context 
The school was a larger than average secondary school based in one of the 
villages to the north of the town and the catchment area included a partially 
rural area.  It was an oversubscribed school with specialist subject status and 
academy status.  The school had been graded two, good, in the latest Ofsted 
inspection.  The school documents included a home-school agreement, 
Learning and Teaching Policy school prospectus and guidance for parents on 
the website.  An interview took place with the Deputy Head Teacher to collect 
information about homework from the senior leadership's perspective.    
 
Themes emerging from the data 
a. reliance on ICT: 
 to communicate information and therefore reflecting the national 
agenda of parental involvement:  
 to foster close links between home and school,  
 to share expectations of all stakeholders; 
b. ensuring equity so that all students had: 
 access through the website to information required to complete 
homework; 
  undifferentiated access to on-site information and support the 
completion of homework giving equal opportunities; 
c. sanctions were in place for non-completion of homework and there were 
expectations of support for this from home and therefore, again reflecting 
the current focus on student behaviour and parental/family involvement; 
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d. inconsistency of differentiation across subject areas to address the 
different achievement levels among students; 
e. shared documentation relating to homework: 
 the Learning and Teaching policy clearly publicly outlined the 
reasons why homework was set; 
 a booklet was shared with parents on how to support the students; 
 the compulsory home-school agreement outlined expectations of 
parents and students and both parties were required to sign the 
document; 
 The purpose of homework was listed on the school website and 
therefore showed potential parents the high importance placed on 
homework.  The website stated that homework was set to: 
 consolidate, reflect and enhance learning 
 practice study skills 
 provide the opportunity to research 
 develop organisations and time management skills 
 openly explained to all the belief in the potential of homework to 
develop the skills needed in learning and improving student 
achievement; 
f. some on-going evaluation of the efficiency of homework. 
 
School documents 
The school made all information regarding homework freely available to all 
stakeholders on the school website.  The school did not have plans to offer 
electronic information about homework set or resources available in order to 
compete homework.  On the school website there was a section describing 
homework and the school stated that they regarded homework as and 
extension of the curriculum.    
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The school made reference to homework in the Learning and Teaching Policy 
where it was explained that homework was an extension to the work in school 
and helped to consolidate, reflect and enhance the work.  This was reiterated 
by the Deputy Head Teacher.  It was the curriculum committee of the 
governing body that wrote and implemented this policy.  It was designed to 
support students in study skills and in becoming independent learners.  It 
gave students the opportunity to research and work creatively and develop 
organisational and time management skills.  The policy stated that it was 
important to differentiate homework so that it suited the needs of individual 
students.   
 
Homework included a wide variety of learning activities including writing, 
reading, research and revising.  At Key Stage Four homework also included 
preparation for GCSE examinations and the preparation or completion of 
coursework.  The time allocated to homework increased as students moved 
up through the school.   
 
Information about the homework, including assessment and deadlines was on 
the school website for parents to access.  Parents were encouraged to 
support their children and the website suggested ways in which they could do 
this, for example checking the work, listening to them reading and asking to 
explain their work.   
 
Parents and teachers were encouraged to discuss any problems related to 
homework with each other.   
 
The policy also explained how homework was organised.  Each student had a 
planner in which they recorded the homework set, and time was given in the 
lesson for this to happen.  The details were either written on the board, given 
verbally or written on sheets to suit different students and included the 
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content, the resources needed, how much was expected, the time it should 
take to complete, when and where it should be handed in and what support 
was available to the students.  Subject teachers and form tutors monitored 
homework and checked if it was completed.  Key Stage Five students were 
expected to take responsibility for the organisation and management of their 
own homework.   
 
Teachers were expected to take home circumstances into consideration when 
setting homework including setting the deadlines, illness, and other family 
commitments.  Teachers were also expected to take the ability of the students 
into account when setting deadlines, as the policy stated that no extensions 
to deadlines would be given.   
 
So once a deadline was set including taking into consideration home 
circumstances that deadline must be adhered to.  Sanctions were listed in the 
policy and were in place for the non-completion of homework these included 
an extension, five to ten minutes break time detention increasing to twenty to 
sixty minutes for more persistent infringements.  This was explained by the 
Deputy Head Teacher.   
 
The "Guidance for Parents for Essential Information" document outlined that 
the school council had devised "Golden Rules" which students should follow 
and number eight in the list stated that students would complete their 
homework on time.   
 
The school prospectus had a section on homework and in it parents were 
asked to inform the school if there were problems with homework and that 
homework was compulsory, and the school took failure to complete it 
seriously.    
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There was a home-school agreement and the expectations of students and 
parents regarding homework was outlined with students expected to record 
the work, and complete to the best of their ability and parents expected to 
provide a study space at home.  There was no reference in the agreement to 
what was expected of teachers regarding homework.   
 
School interview with the Deputy Head Teacher 
The school set homework to promote independent learning and organised 
homework through the student planner where the students were expected to 
write down their homework during the lesson.  The school did not have the 
facility to use electronic resources to set or support homework and as 
explained in the school documents it did not have plans to do so.  
 
The homework timetable was organised by the senior leadership team but the 
content was organised by departments with each year group having a 
different timetable.   
 
Homework was mentioned in the Learning and Teaching policy on the school 
website, where it was stated that homework was set to support classwork 
through consolidation or preparation.    
 
There was a home-school agreement in place and this was available on the 
school website along with information on homework and extended projects.   
 
The homework club was available to all students including those who need 
additional support and was supported by non-teaching staff in the school 
library before and after school.  This gave all students equal access to 
resources and support.   
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There were sanctions in place for those students who did not complete 
homework with detentions at break and lunch times organised by subject 
teachers and after school detentions organised by Heads of Departments and 
Senior Staff.  Communication with parents about the detentions were through 
telephone calls and letters.   
 
The school had been considering changing the homework structure and were 
looking at what was set, when it was set and how much was set.  The school 
had found that setting short sharp consolidation of the classroom learning, 
practicing exam questions, and research works well.   
 
Although the school documents stated that it was important to set 
differentiated homework, the Deputy Head Teacher explained that 
differentiation was not consistent between subjects, and students had the 
opportunity to work to their own ability through the research projects when 
they could answer the task through different mediums eg essay, song and 
video.   
 
Students were expected to have access to a computer in order to complete 
some homework tasks and they did have the opportunity to use computers at 
school at the homework club.   
 
The school felt that grades at Key Stage Four were supported by the 
additional work completed outside school and they also found that there was 
an improvement in individual learning skills.  The Deputy Head Teacher with 
responsibility for homework stated in interview that "Those students that do 
homework in KS4 work harder and do get better grades".  The member of 
staff also stated that it was important to give feedback in order to maintain 
motivation: "Students who do homework well are already motivated to do it. 
Students lose motivation if homework is set but not collected or marked." 
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5.4 School C 
School context 
A larger than average, oversubscribed, secondary school and was the only 
faith school in the town.  The school was a designated training school, and 
had also gained specialist status.  The school had been graded three, 
requires improvement, in the latest Ofsted inspection compared with the 
previous inspection when it was graded as outstanding.  The school 
documents included a home-school agreement, an Independent Learning 
Policy and a School Prospectus.  All documents were on the school website 
and related to homework.  Information about homework at the school was 
collected through interview with the Deputy Head teacher. 
 
Themes emerging from the data 
a. reliance on ICT: 
 to involve parents and families in monitoring students’ 
engagement with their homework, as in School A; 
 to enable students to access homework tasks; 
b. ensuring equity between students, to enable students to access 
homework information; 
c. graduated sanctions outlined for non-homework completion and 
therefore promoting student behaviour; 
d. access to on-site resources and a school location to support the 
completion of homework differentiated by students’ individual needs 
and, by subject, in relation to mathematics. The latter appeared to 
reflect  a central government focus on raising numeracy levels; 
e. shared documentation relating to homework: 
 the embedding of the homework in the Independent Learning 
policy, reflecting a current educational view on the improvement 
of student achievement; 
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 a clearly stated published rationale underpinning the use of 
homework; 
 an informal understanding that homework was needed to fulfil 
curriculum needs; 
 The purpose of homework was clearly explained in the 
Independent Learning Policy: 
o to develop academic progress 
o to promote independent learning 
o to reinforce and consolidate classwork 
o to raise parental awareness of the work covered in school 
and strengthen home school links 
o to prepare for classwork 
o to undertake research 
f. there was no future intention to discontinue homework as it was 
needed to cover curriculum content; 
 
School documents 
The school communicates openly and shares on the school website all 
information relating to homework.  The school prospectus on the website 
stated that homework was a compulsory and complementary part of the 
education the school provided.  
 
Parental support was absolutely essential and parents were asked to take an 
interest in the work set and to check the planner daily. There was a Learning 
Platform on the website containing records of homework set and provided 
support materials to help pupils, and parents, achieve success.  
 
The school promoted homework through independent learning as it viewed 
this as an important contributor to the learning process, the development of 
learning skills and knowledge, individual responsibility and self-development.   
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The Curriculum and Teaching committee of the governing body wrote and 
monitored the Independent Learning Policy which explained that this work 
could be completed at home, school homework club and in the school library.  
The policy also described the purpose of independent learning as supporting 
students in taking greater responsibility, reinforcing, reviewing, consolidating 
and extending classroom learning, to access resources not available in 
classroom in order to broaden experiences, it developed student's 
organisational and personal management skills and it prepared students for 
classroom work.  The policy also stated that independent learning could make 
parents aware of work carried out in school and therefore strengthens the 
home school relationship.  It also stated, in relation to parents, that it provided 
the opportunities for those at home to be actively involved in their child's 
study "for their mutual benefit" and that it would heighten the parents 
awareness of what the student was covering in class.   
 
Study activities should be well planned and consolidate the classwork, they 
should be varied and interesting and appropriate to the individual needs of 
the students, they should be explained to the students, and feedback should 
be constructive and they should be supported by parents and teachers.   
 
There were homework timetables for each year group with Key Stage Three 
receiving thirty minutes per subject per week, Key Stage Four up to one hour 
per subject per week and Key Stage Five three hours per subject per week as 
a guideline for the amount of homework set but this would depend on exam 
and assessment circumstances.  Year Seven students were given shorter 
pieces of work to complete than older students in the same key stage, 
whereas subjects in Key Stage Four and Key Stage Five were influenced by 
exam board specifications.   
 
192 
 
The Independent Leaning Policy stated that if a student was absent from 
school through illness they were not expected to complete homework unless 
there was long term absence in which case personalised support could be 
offered.  However, the school prospectus stated that if a student was absent 
from school it was their responsibility to ensure that work is collected from the 
teacher and a new deadline negotiated.  Therefore contradicting what was 
expected.   
 
The policy suggested the type of activities to be undertaken at home could 
include, research, revision, reading, practicing subject skills, construction, 
PowerPoint, collecting objects for classroom work and watching a television 
programme.   
 
There were sanctions in place for non-completion of homework or not 
completing the task to the best of their ability.  Sanctions could include a 
class detention, contacting home or involving the head of department.  The 
Deputy Head Teacher went in to more detail of how these were organised.  
 
The school welcomed involvement from parents and suggested that if parents 
had any concerns they contacted the school through the form tutor or subject 
teacher.  Independent learning was monitored and reported on by class 
teachers and students, parents and teachers had the opportunity to discuss 
this through mentoring day meetings, information evenings, year group 
councils, annual surveys and questionnaires.   
 
The policy identified the responsibilities of teachers, parents and students.  
The responsibilities of teachers included setting and marking homework 
according to the school policy, making sure that homework was relevant and 
reinforced classwork, that it was in accordance with the homework timetable 
and had a set time for completion.  Teachers were also asked to make sure 
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that students had recorded the homework in their planners, to communicate 
any concerns with other staff and parents and to provide support in school for 
those who were unable to complete the work at home.  The responsibilities of 
parents were to establish a study area, to give support and time, to monitor 
the planner, to contact the school with any concerns and to support their child 
with praise and encouragement. The responsibility of the student was to 
record the homework set in their planner, to share it with home, complete 
activities to the best of their ability and to respond positively to feedback given 
and targets set.   
 
The home-school agreement also encouraged parents and teachers to work 
together on any issues and better home-school communication was 
promoted.   
 
It also asked teachers to set, assess and monitor homework, for parents to 
support their child with their homework and for students to complete all 
homework to the best of their ability and spend no more than forty five 
minutes on each piece of work.   
 
School interview with the Deputy Head Teacher 
The school had a statement in the Independent Learning Policy stating that 
homework was set to enrich what was learnt in class.  It was designed to be 
as engaging and as challenging as classwork.  It enabled students to work 
independently and to shape their own learning.   
 
At the time of data collection the school was trialling a computer application 
programme (app) designed to run on mobile devices and developed by a year 
nine student.  It was being trialled with a year eight group of students before 
being rolled out to all year groups.  The "app" would automatically send an 
email to parents summarising the homework set.   
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All students received a planner at the start of the year and they used this to 
record any homework set.  Although homework was not shown on the school 
website, links to support any homework were shown and these links could be 
accessed by students and parents.  There was a mixture of approaches to 
setting homework with some departments setting homework centrally and 
others leaving it to individual teachers.  Some departments set a bank of 
tasks from which teachers could select activities.  There was a homework 
policy and home-school agreement in place and both were available on the 
school website.   
 
There was a homework timetable in place for all year groups. Students could 
complete homework independently in the library after school until 5.30pm 
each night.   
 
Students had equal access to resources and staff support through the 
homework club in the Learning Support base staffed by Learning Support 
Assistants and the Mathematics Department offer a homework club after 
school on a Thursday supported by subject teachers.   
 
There were sanctions in place if homework is not completed and the school 
used a staged approach to this ranging from another chance, emails to 
parents, subject detention and whole school detention.  This staged approach 
was organised by the subject teacher, the subject department and the Head 
of Year.  A subject report may also be issued.    
 
The school had tried different types of homework and found that project 
based homework set over six weeks did not work for their students as they 
left the work until the end of the six weeks and staff found it difficult to track 
and monitor progress.  The school allowed the students to approach the 
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homework in the style best suited to their needs and homework was set to 
both consolidate learning and prepare for the next lesson.   
 
Homework was differentiated by task and by student choice of outcome.  
Students were expected to have access to the online school Learning 
Platform which had information sheets, web-links, suggested reading and 
exemplar material.   
 
The school had considered not setting homework but as the Deputy Head 
Teacher stated they "needed homework to cover the content and skills within 
the curriculum".  The school had found that "parental support was important 
and if students were supported by parents and had access to quality learning 
at home they would conduct wider research and consolidate in-class learning, 
therefore making a difference to their grades".  Homework also helped the 
students to develop, not only independent learning skills, but also new skills, 
resilience and contextual knowledge. 
 
5.5 School D 
School context 
The school was an oversubscribed, larger than average secondary school on 
the western side of the town.  The school was a subject specialist school, a 
teaching school and had academy status and through the role of Teaching 
School it supported other schools in the area. The school had been graded 
one, outstanding, in the previous Ofsted inspection and as two, good, in the 
latest.  The school documents included a home-school agreement, a school 
policy and a student guide to completing homework.  All these documents 
were available on the school website.  An interview took place with the 
Assistant Head teacher to collect information regarding how the school 
manages homework 
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Themes emerging from the data 
a. reliance on ICT to complete homework; 
b. a deliberate attempt by the school to ensure equity between students by 
enabling access to homework clubs and differentiated by specialist 
support, to suit their ability and learning style; 
c. sanctions were outlined and shared with parents/families in documents; 
d. differentiated homework was inconsistent; 
e. shared documentation relating to homework: 
 a homework policy indicating timing and balance of homework 
tasks but that was consistently applied was shared with students 
and families; 
 a clear understanding of the rationale underpinning the use of 
homework; 
 a focus on independent learning within the practice of homework 
and a dependence on students’ own motivation for the completion 
of tasks in the pursuit of self-interest;  
 the purpose of homework was identified in the school homework 
policy as: 
o helping to make academic progress 
o reinforcing understanding 
o developing independent learning 
o practicing skills 
o involving parents 
o developing research skills 
o working to deadlines 
f. on-going, but inconclusive, discussion about the future of homework. 
  
School documents 
The school communicated through the website with all stakeholders and 
reference to homework was made in the home-school agreement and the 
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homework policy.  It also communicated with the students explaining what 
was expected of them and how they would be supported.  It also shared 
details of the homework timetable on the website, giving parents details of 
when homework should be expected.   
 
Student Services provided material online supporting different aspect of the 
student's school experience.  This included a document focusing on 
homework stating that it was a means of furthering learning, reviewing 
previously taught content and as preparation for class discussions and 
activities.  
 
The homework document went into some detail about how students should 
organise their time and their workload, and it explained key terminology.  The 
document also told the student where and when they could get support in 
completing homework.   
 
The homework policy also explained why the school considered homework to 
be important.  It stated that homework would help students make rapid 
progress in learning through reviewing and practicing work carried out in class 
and to reinforce their understanding.  This was also supported by the 
Assistant Head Teacher who stated that homework was set to “consolidate 
learning, extend learning, reinforce learning, apply learning to new situations, 
develop skills, develop independence and support learning”.  It would prepare 
them for examinations, experience working to deadlines and develop 
independent learning skills.  It gave students the opportunity to develop 
research skills and to use resources not available in school including the 
support of parents and family members.  Students were expected to complete 
homework as stated in the homework timetable and that this would increase 
as the students moved year groups.  The policy explained that homework 
may not necessarily be a written activity but may involve researching, 
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watching a television programme, making a model and would be set by the 
class teacher based on the needs and ability of the students.   
 
Students recorded homework in a school homework diary or planner and had 
the opportunity to not only complete homework at home but also in school at 
lunchtime or after school.  The Assistant Head Teacher explained the 
different sessions.  “There is a homework club for each year group, SEN 
students have a club, Student services run a weekly club in the library and 
sessions are run for students to complete homework in subjects” 
 
The students also had the opportunity to use the school library.  Parents were 
asked to sign the homework diary each week and to contact the school if they 
had any concerns about any aspect of this.   
 
There were sanctions in place for failure to complete homework which ranged 
from a teacher speaking with the student, to an after school detention.   
 
The home-school agreement was signed by the school, families and 
students.  In the agreement the school agreed to set homework regularly and 
to provide study support to allow students to develop effective study skills and 
to reinforce material learnt at school and students agreed to complete their 
homework to the best of their ability and make the use of study support 
provided by the school.  Although all parties were asked to sign the 
agreement and there was reference to homework in the school and students 
sections, there was no statement in the agreement requiring parents to 
support their children in completing any work at home.  
 
School interview with the Assistant Head Teacher 
The school organised homework through the class teacher who would set it in 
accordance with the homework timetable which was based on "as closest a 
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match as possible to lesson times and balancing the work load", and was 
often based on previous class work rather than "flipped learning".  "Flipped 
learning" was seen as a much better way of making progress but it was not 
widely used across all subjects in the school.  This timetable also stated how 
long a piece of homework should take to complete.   
 
There was a homework policy but this was not widely referenced and was 
due for review and there was a home-school agreement.   
 
There was a homework club at the school each lunch time and organised by 
the student services team.  Some sessions were subject specific, others 
would focus on target setting, study skills, coursework and examination 
revision. There was a separate homework club for Special Educational Needs 
students and this was organised by the Special Educational Needs 
Coordinator (SENCo), specialist teachers, the Information, Advice and 
Guidance (IAG) advisor and teaching assistants who worked with the 
students in a variety of ways depending on their needs.  This ensured equity 
between students by giving them access to resources and specialist support.     
 
Homework was set to consolidate learning, extend learning, reinforce 
learning, apply learning to new situations, develop skills, develop 
independence and support learning.   
 
There were sanctions in place if homework was not completed and these took 
the form of detentions, extension of time, letters home or telephone calls 
home.  These were reiterated in the school documents.   
 
Homework should be differentiated across all subjects by task and time, but 
this did not always happen.  The type of homework which worked best were 
short concise tasks which were engaging and promoted learning.  The school 
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documents explained the different types of homework the student may be 
expected to receive.   
 
Students were expected to have access to computers and internet in order to 
complete their homework.  Homework was seen as motivating and improving 
grades of some students but "only when progress could be seen and the 
student was confident about their learning".  Homework could also develop 
and "improve the organisational skills of the student if they believe the 
teacher will follow up if it is not completed" but this depended on the task set.   
 
The school had discussed whether they should set homework but felt that it 
was part of the student experience. 
 
5.6 School E 
School context 
A larger than average secondary school in the north of the town.  It was 
undersubscribed and had specialist status in two areas as well as specialist 
provision for Special Educational Needs and Disability (SEND) students.  The 
school had been graded three, requires improvement, in the latest Ofsted 
inspection following a previous inspection when it was also graded as three.  
The school documents were available on the website and included a home-
school agreement, a homework policy and a Parent and Student Guide.  An 
interview took place with the Assistant Principal to discuss the opinion of the 
school regarding homework.   
 
Themes emerging from the data 
a. reliance on ICT:  
 to make a public statement of the importance and rationale 
underpinning the use of homework in lieu of a formal policy 
statement; 
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 to enable student access to the homework that had been set, and  
 to involve parents and families in monitoring students’ engagement 
with their homework; 
b. an attempt to ensure equity among students by provision of resources and 
information differentiated by need and time during the day; 
c. sanctions differentiated by incidence of non-completion of homework; 
d. homework tasks were planned and meaningful and differentiated by task; 
e. shared documentation relating to homework: 
 the required home-school agreement was signed by both parents 
and students; 
 a Parent Student guide communicates expectations with families; 
 the purpose of homework was stated in the homework policy as 
including: 
o enriching the classroom experiences 
o developing independent skills 
o develop time management and meeting deadlines 
o involving parents 
f. on-going discussion of the future of the use of homework, given that such 
use had resulted in improvement in student grades in one subject only. 
 
School documents 
The school communicated openly with teachers, parents, governors and 
students on the school website sharing information about the homework 
policy and the home-school agreement.  The school also gave both parents 
and students key information about all aspects of school life in the Parent 
Student Guide including details of what was expected in completing 
homework and what the sanctions were for not doing so.  Information and 
resources were also available from some subject areas online.  This guide 
was also explained by the Assistant Principal.   
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The school had an outline of their expectations of homework online stating 
that homework was important as it consolidated learning and created good 
study habits.   
 
It was explained that students could be given a range of activities to complete 
outside school including reading, preparation or revision and that year seven 
students were expected to spend four hours each week on this increasing to 
ten hours each week for year eleven students.   
 
The staged sanctions were explained in the guide and for failure to complete 
homework a warning was given and student's name was recorded, repeated 
failure to complete homework on three occasions would result in a teacher 
detention and persistent failure to complete homework would incur a 
detention and contact made with home.   
 
The policy in the parents and student guide explained that each student 
would receive a planner, a timetable and access to the homework online.  
Students were asked to record homework in their planners and if they had a 
problem completing their homework they should speak with their subject 
teacher.  They were also asked to look at the homework when it was given 
back to them, read and act upon the feedback given.   
 
School staff were also mentioned in the policy with different members of staff 
having different areas of responsibility including subject teachers, key stage 
leaders, form tutors and year leaders.  The Assistant Principal explained how 
this work may be differentiated.  Teachers were advised that it was essential 
to set homework with a due date, that it was differentiated and the expected 
amount of work stated.  Resources should be available to those students who 
did not have access to the internet.   
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Teachers were also encouraged to set a range of activities including 
extension to classwork, worksheets, reading, interviews, practical work and 
directed study.  The different faculties at the school should be working 
collaboratively on homework and have homework as a priority in their termly 
meetings.   
 
Homework would be monitored and evaluated by the schools' leadership 
team.  Parents were expected to support their children by providing an 
appropriate place for homework to be completed and to establishing a daily 
routine for completing it.   
 
They were asked to check and sign the planner each week and comment on 
any issues and to also access the website.  Parents were also encouraged to 
take a positive interest in their child's work both in school and in any 
homework set and to encourage their child to read in order to help improve 
literacy and spelling.  
 
The home-school agreement stated that the document was in place to form a 
partnership between students, parents and the school.  The students, parents 
and the school all had the opportunity to sign the agreement.  In the 
agreement, students agreed to complete their homework and parents agreed 
to take an interest in the homework set, any projects or revision to be 
completed at home and to make sure they were competed.  However there 
was no reference in the home-school agreement to the part the school should 
take in setting or monitoring homework.    
 
School interview with the Assistant Principal 
The school had a statement on their online information site stating that 
"homework was important as it consolidated learning and helped to create 
good study habits".  The school organised homework electronically and all 
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parents and students had access to the website used for homework.  Staff 
would put details of the homework on the website and the details of all 
homework set by all staff in all subjects were available for the last two years.   
 
At the beginning of each year the students received a planner in which they 
wrote the homework tasks and information about when to submit it.   
 
A homework timetable was created to ensure that homework tasks were 
evenly spread throughout the week.   
 
There was not a homework policy at the school, however, details of the 
homework and expectations were shown on the website, the Parent and 
Student Guide booklet and in the home-school agreement.  Year seven 
students were expected to be set four hours of homework each week rising to 
ten hours each week for year eleven students.  In subjects where homework 
was not set, for example core physical education or performing arts, students 
may be expected to attend extracurricular activities at lunchtime or after 
school.   
 
Equal access for all students to resources and support was offered through 
the homework club in the library until 4.30pm each evening after school 
supported by non-teaching staff.  Those students in need of additional 
support could attend a lunchtime homework club organised by the special 
needs department and supported by teaching staff.   
 
The Assistant Principal stated that "on average 60 per cent of homework was 
completed" and there were sanctions in place for non-completing, with staff 
giving students a second chance to submit followed by a detention set by the 
class teacher.   
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The homework was differentiated through task and in some subjects students 
were given a choice how to complete the homework set, for example, the 
work may be presented as an interview, as a PowerPoint or an essay.   
 
Only the mathematics department had seen an improvement in grades 
through setting homework.  However, the school was working with an outside 
agency in order to develop learning skills and to increase grades in all areas.  
 
The school had considered alternatives to setting homework and this would 
be continued to be investigated    
 
5.7 School F 
School context 
The school was a larger than average, oversubscribed, secondary school on 
the southeast side of the town in an affluent catchment area.  It had specialist 
subject and academy status.  The school had been graded one, outstanding, 
in a previous Ofsted inspection and was graded as two, good in the latest 
inspection.  An interview took place with the Assistant Principal to gain an 
insight into the school's opinion on homework.      
 
Themes emerging from the data 
a. reliance on ICT: 
 to make public the school’s view of the importance, and rationale 
underpinning, homework public therefore ensuring all were aware 
of the importance placed on homework in the curriculum and in 
improving the school examination results; 
 to enable access to homework tasks for some students; 
b. A deliberate approach to ensure: 
 equality among students by provision of locations for homework 
completion differentiated by subjects; 
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 equity by provision of specialist resources by individual (financial) 
need; 
c. sanctions were in place for non-completion of homework; 
d. differentiation took place at individual teacher level and not by subject or 
department; 
e. shared documentation relating to homework: 
 explained the differential conceptualisation of homework: 
o as learning opportunities which did not carry sanctions for non-
completion; 
o curriculum reinforcement; 
o preparation for further learning; 
o as a motivator for student learning; 
o as a support for the development of students’ skills. 
 the stated purposes of homework were communicated with all in 
the Parent Handbook and they were to: 
o develop skills, confidence and motivation; 
o consolidate and reinforce understanding; 
o extend school learning; 
o involve parents; 
f. there was no future intention to discontinue setting homework. 
 
School documents 
The school communicated with teachers, parents, governors and students 
online and stated on their website that all information regarding homework 
was available online.   
 
It shared information on the school website including the homework policy, 
the home-school agreement and the parent handbook that contained all 
information regarding homework.  It also gave parents access to online 
curriculum information. 
207 
 
 
The homework policy stated that students would be given a diary in which 
they could record any homework set.  The school saw homework as giving 
the student confidence to develop the skills needed to prepare for lessons, 
revise work, prepare for tests and examinations and to be able to share their 
learning with their parents.  The policy explained that teachers would set 
regular homework that was suitable for each student and could be completed 
in the time stated on the homework timetable.  Teachers would mark 
homework and provide feedback on it.   
 
Facilities and resources would be available at school to support those 
students who were not able to complete homework at home therefore giving 
all students equal access to provision to support completion of homework.  
These would also be used by those students who failed to complete 
homework by the given date.  As explained by the Assistant principal these 
sessions were supported by both teaching and non-teaching staff.  The 
homework timetable showed that students were expected to receive 90 
minutes of homework each day in two different subjects.   
 
There was a home-school agreement in place, however there was no 
reference in the agreement to homework, but students could expect to 
receive challenging opportunities to learn, parents could expect to see 
learning opportunities beyond the National Curriculum and were expected to 
ensure that their child took advantage of all learning opportunities.   
 
There was a Parent Handbook available on the school website in which it 
explained what the homework expectations were at the school.  The 
handbook explained that the purpose of homework was to prepare students 
for life-long learning by developing skills, confidence and motivation, to 
reinforce or consolidate work completed in lessons and revise work for tests, 
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homework extended learning by encouraging students to use other resources 
and to involve parents in their child's learning.  In order to achieve this, the 
school would ensure that homework was regularly set in accordance with the 
homework timetable and it was recorded and monitored through the student 
diary which was checked by tutors and by parents.  Tasks set should be 
suitable and achievable and within the time set and that facilities and 
resources were provided so that homework could be completed.   
 
If any homework was not completed then appropriate action should be taken 
by the teacher responsible for it.  Students were expected to complete 
homework tasks and if necessary take advantage of the support, facilities and 
resources provided for them.  Parents were asked to provide their child with a 
suitable place to study and to encourage them to compete their homework.   
 
The handbooks also stated that homework was monitored and evaluated by 
the Vice Principals each term by sampling a selection of student diaries and 
homework assignments and that an annual survey of parents and students 
took place.  The Associate Principal and Key Stage Three to Five Assistant 
Principals had the responsibility for overseeing the curriculum and how 
homework was managed within it.  The Learning, Teaching and Welfare 
committee of the governing body write and monitor the homework policy.    
 
School interview with the Assistant Principal 
Homework was set by the subject teacher in accordance with the year group 
homework timetable.  The type of homework would differ between subjects 
and between teachers and this would include differentiation.   
 
The school was investigating their homework policy and was in the process of 
updating it and although there was a home-school agreement it made no 
reference to homework.   
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Homework was supported by homework clubs organised by subjects, through 
the enrichment programme and by the Individual Learning Area (ILA).  These 
sessions were supported by subject and non-teaching staff.   
 
Detentions were not given for non-completion of homework but teachers gave 
learning opportunities which students completed and these were assessed by 
the subject teacher who then gave feedback.  This was further explained in 
the school documents and was tracked and if homework was not completed 
then home would be contacted.  These tasks were differentiated but this 
varied between subjects and between teachers.  Some subjects used 
homework to reinforce what had been covered in class where others used it 
to prepare for future work.   
 
Students were expected in some subjects to have access to computers in 
order to complete their homework and for those who did not have access at 
home, resources were available after school in the library or ILA.  Some 
subjects expected students to have specialist equipment including 
dictionaries, art equipment or mathematical equipment and for those students 
on free school meals these resources were given to them.   
 
Homework helped improve grades in some subjects particularly in languages 
and homework, as stated by the Assistant Principal, "improved motivation 
through rewards and success in having pride in the feedback received" and it 
was also seen as "supporting the development of organisational and 
presentation skills". 
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5.8 Overview 
The key themes raised in the analysis of the school documents and 
interviews and the four key questions will be discussed with reference to the 
documentary evidence and interviews.   
 
5.8.1 Comparison by theme 
When analysing the documents and interviews key themes became apparent 
and these have been compared across the six schools.   
 
5.8.1.1 Information and Communications Technology 
All schools offered information on homework on their websites to support 
students and parents.  Homework was outlined with deadlines and how the 
homework was to be assessed and parents were asked to look at it and 
support their children.  However, as stated by the Vice Principal in school A 
"Some teachers are not comfortable with using ICT so the school will support 
them in developing their skills".  In a competitive market the school website 
was the first contact the school may make with potential parents and it was 
therefore used to publicly inform and celebrate what they undertake at school.  
This included the importance of homework in the academic success of the 
students and in the national agenda of involving parents in the education of 
the children and in building more effective lines of communication between 
school and home.  However there was assumption that parents and students 
had access at home to resources that would enable them to access, monitor 
and complete homework and over reliance on the use of ICT in homework 
tasks. 
 
5.8.1.2 Equity 
The documents made reference to the resources either needed to complete 
homework at home or those offered by the school.  School C Independent 
Learning Policy stated that homework was set to "broaden learning 
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experiences by encouraging the use materials and sources of information not 
available within the classroom", this included using the experience of parents, 
however were the schools aware if support was available at home?  Although 
schools stated that homework should take into account the resources 
students had outside school this was not always possible and some schools, 
for example schools A, C, E and F, deliberately made resources available at 
different times of the day and offered the support of specialist staff, however 
many students did not want to or could not use these facilities and resources 
as they may have been involved in other activities, for example sporting 
activities or other extracurricular activities or they had to make alternative 
travel arrangements after school.  Although schools were ensuring that there 
was equity between students and gave all students access to the website, 
learning resources, subject information and support, there was an assumption 
that all students had the same access to resources at home.   
 
5.8.1.3 Sanctions 
Sanctions for non-completion of homework were shared on the school 
website and in parent's guide, home-school agreements and homework policy 
leaving no one in doubt of what was expected and what the consequences 
were.  This reflected the national agenda for the improvement of behaviour in 
schools and in raising the academic achievement in schools.  Sanctions 
varied between schools and in the case of school F, the Assistant Principal 
explained that "no detentions are set for homework.  Teachers give learning 
opportunities which pupils complete" sanctions were not imposed and that 
they dealt with non-completion of homework in different ways.  In some cases 
sanctions were managed at subject level, for example schools A, B and C, 
whereas others managed them at whole school level.  Some schools, for 
example schools C and E,  had graduated sanctions depending on the 
number of deadlines the student had missed.  Schools were encouraging 
parents to be involved in their children's school work and homework, asked 
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them to sign the planner to show that they were monitoring homework and 
sign a home-school agreement.  However it was the student who was given 
the sanction for the non-completion of homework, and the home environment, 
in many cases, was not taken into consideration. 
 
5.8.1.4 Differentiation 
Differentiated homework was inconsistent across schools and within schools.  
It was not only inconsistent within subject departments but also by individual 
teachers within those departments.  This did not appear to be monitored 
within subject departments or at a whole school level.  Therefore the schools 
were not giving a consistent message of how they were supporting students 
with different needs and abilities.  If homework was differentiated it was 
through task or in the case of School B the Deputy Head Teacher explained 
that "Opportunity for this is via research projects so they can answer a 
question or research an issue in any medium they like eg song video, story 
etc". 
 
5.8.1.5 Documentation 
All schools issued their students with a planner so that information about 
school and their work, and in particular homework, could be shared with 
families, indicating a systematic approach to the recording and sharing of 
homework. 
 
Although it was not a requirement, all the schools had a policy relating to 
work to be carried out at home, and had different names for this policy 
therefore reflecting the educational view of improving student outcomes and 
the political view of improving school outcomes.  It was called either a 
homework policy, an independent learning policy or a learning and teaching 
policy, but whatever the name it contained the same elements, why 
homework was set, what were the expectations, how the work should be 
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carried out and how home and school could work together.  The policy also, 
for example school B, outlined what the sanctions were for not completing 
homework. 
 
It is a national requirement that all schools have a home-school agreement 
and all schools in this study had one therefore reflecting the political agenda 
of including families in the education of their children.  The home-school 
agreements outlined what was expected by the school, parents and students 
and each were asked to sign the agreement.  Those schools that had a 
parent guide to the school had a copy of the agreement in that document.  
Although all the schools had a home-school agreement which all parties 
signed, it could not be legally enforced and therefore whatever they signed 
and agreed to could not be imposed.  
 
5.8.1.6 The future of homework 
Most of the schools were investigating, in some way, the future of homework 
at the school.  This could be looking at more creative ways or by making 
homework more efficient.   It could also be by comparing the grade outcomes 
across departments to share good practice.  The schools did not indicate how 
they were evaluating homework and who was involved in this but they 
needed to take into consideration the views of teachers, parents and 
students, and in doing so fulfil the national agenda of including parents in the 
education of their children.  However not all schools were doing this, and two 
of the six were continuing with the setting of homework in the same way, and 
in the case of one of these schools, School C, the Deputy Head Teacher 
stated that this was because they could not meet the demands of the 
curriculum if homework was not set.  Therefore this asks the question, was 
the correct curriculum being offered at the school and if it was why could the 
teachers not deliver the curriculum?   
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5.8.2 The four key questions in relation to the findings of school 
documents and interviews 
5.8.2.1 Comparison of the purpose of homework  
"What is the purpose of homework?"   
The reasons for setting homework appeared to be very similar between the 
school documents with all the schools explaining why they set homework.  
The documents stated that homework was set to support students in 
developing independent learning skills, including organisational and study 
skills in preparation for future work skills.  Homework was set to consolidate 
and reinforce the work carried out in school and to prepare for future 
classwork.  Schools B, C and D also mentioned that completing homework 
would help to develop research skills which would be needed in future study.  
One school (school A) outlined that by completing homework it would be 
equal to three extra weeks of study and therefore would improve grades.  The 
schools also stated that homework was set as a link between school and 
home so that parents and families were aware of the work undertaken at 
school and so that they could support their children in a variety of ways. 
 
5.8.2.2 Comparison of the type of homework 
"What type of homework is seen as most effective in supporting students' 
learning in the various areas of the curriculum?"    
The type of homework set was detailed in the school policy and this was 
different between the schools.  Schools would suggest a variety of homework 
which could involve writing, reading, research or revising and in two schools 
(schools C and D) it was suggested that students may be asked to watch a 
television programme.  Schools suggested that homework tasks should be 
achievable, suitable for the subject, age range and ability of the students and 
should take into account the resources and support required to complete the 
work.  However it could be seen by the evidence in the documentation and 
interviews that this was not happening consistently across all schools.   
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5.8.2.3 Comparison of the home environment 
"Does the home environment always support students completing homework 
and what kind of resources do students need to complete homework and do 
they have access to these resources at home?   
Parental support was expected by all schools to some extent, however if a 
piece of homework was to be assessed was the school assessing the 
student's work or the family's work?   Some schools (schools A and F) 
actually stated that the work was expected to be completed jointly between 
parents and students.  If a piece of work was not completed who was then 
given the sanction, the student or the parent?  All schools asked parents to 
oversee and monitor that homework was being competed and to make a 
space and resources available at home.  As well as signing the home-school 
agreement at the start of each year parents were also asked to sign the 
homework or school planner each week to show that they were aware of any 
homework set.  Schools encouraged the support of parents, however, they 
did not always involve them in the decision making regarding homework.  
 
5.8.2.4 Comparison of evidence against Hallam’s four factors affecting 
homework 
“What political, economic, social and educational factors (Hallam, 2004) are 
important in understanding the context in which homework policies and 
practices are developed?” 
 
These have been identified by Hallam (2004) as the four factors affecting 
homework. 
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Table 5.1 Comparison of evidence against Hallam's four factors affecting  
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Table 5.2 Summary of the comparison of evidence against Hallam's four 
factors affecting homework             
Factor Summary across all schools 
Political School policy  
 
Home-school agreement 
Economic Develops independent learning 
 
Develops organisational and presentation skills 
 
Develops independence 
 
Enriches what is leant in class 
 
Develops learning skills 
Social School Website: 
To share information 
To communicate with families 
To monitor progress 
To share progress 
To access work 
 
Student planner 
 
Parents handbook 
 
Build confidence 
 
Parents can support their children 
Educational Information booklet 
 
Develops : 
organisational skills 
presentation skills 
learning skills 
Independent learning 
independence,  
resilience  
contextual knowledge 
study skills 
 
Homework club 
 
Consolidates learning  
Reinforces learning 
Reinforces classwork 
Extends learning 
Increase grades 
 
Flipped learning 
Prepares for future work 
Cover the curriculum 
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Political factor 
All schools adhered to the political requirements of having a home-school 
agreement in place.  However, although all those involved were asked to sign 
this document it cannot be legally enforced and whatever they were signing 
and agreeing to cannot be imposed and this included the schools, parents 
and students.  So although the schools were fulfilling the government 
requirements there was no legal requirement for any party to adhere to the 
agreement.  This, once again, shows that although a government was 
attempting to have some effect on the homework agenda it was not 
succeeding on imposing it.  Schools do not have to have a homework or 
homework related policy, however, each school did make reference to 
homework in either a standalone policy or in another curriculum related 
policy.  This policy outlined what was expected and once again it could only 
be an expectation and not an enforced requirement, as governments have 
only set guidelines towards implementation.  All documents were available on 
the school websites for all parties and the public to access. 
 
Economic Factor 
All schools were committed to supporting their students in not only achieving 
while at school but in supporting them in developing life skills for future study 
and the work place.  This was confirmed by the school documents and in the 
interviews with the senior members of staff.  Schools stated that homework 
was set to support in the development of these skills and in particular 
becoming independent and an independent learner and in future 
employment.  If a student took ownership of their own work then they were 
more likely to realise their full potential and therefore achieve higher grades.  
The nationally recognised examination results achieved by pupils were 
reported on by schools and a school was judged on this against other 
schools, not only locally, but also regionally and nationally.  This is also the 
public perception of the school and comparisons would be made between 
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schools by the current parents and future parents and by future employers 
and it is therefore important for a school to be perceived in a positive way by 
all.  
 
Social factor 
It was important for schools to share information, not only with the main 
stakeholders of teachers, governors, families and students, but also with the 
wider public audience, and the school website was the platform the schools 
used for publicising information.  It can be seen above that some schools are 
oversubscribed (schools B, C, D and F) or undersubscribed (schools A and E) 
and it is important that they attract the target number of pupils for them to be 
able to offer a balanced and varied curriculum to suit the needs and abilities 
of all students.  Schools can attract students and their families by sharing 
information about their school ethos, policies, successes and profile.  It can 
share with the wider community the corporate identity of the school.  It can 
share information about the curriculum and what it can offer students and 
provide details of homework, projects and assignments and provide access to 
key documents.  Those key documents include the already described 
relevant school policy referencing homework and the home-school agreement 
and also any guides the school wants parents and the wider public to have 
access to.   
 
Educational factor 
The schools supported the educational aspect of homework in a number of 
ways.  All schools offered a homework club and these varied in the times of 
day and staffing and resources it make available to the students.  Most of the 
schools assisted parents in supporting their children by giving them access to 
a guide online which outlined the expectations of homework and detailed how 
families could support this.  Schools explained the educational benefits of 
completing homework in the documents including developing independent 
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and organisational skills, extending and reinforcing the curriculum, and as 
with school C, to cover the required curriculum and in so doing increases 
grades.  However there was only an educational value to homework if the 
student understood the work in class and it was relevant to what they were 
studying in class.    
 
5.9 Summary 
This chapter reviewed the school documents relating to homework, school 
policy and the home-school agreement and the interviews conducted with 
members of the senior leadership at the school.  All schools fulfilled their legal 
obligation and each school presented the information in different ways.  Some 
schools used technology and their school website to inform students and 
families.  The documents and how the information is communicated will work 
differently at each school and they must take into account the requirements of 
all stakeholders who will need to access the information and this included 
teachers, governors, students and parents so the information must be 
presented for all to understand and to be able to use effectively.  Referring to 
the main questions of this study it can be found through review of the school 
documents and interviews that, firstly, the purpose of homework is stated in 
the school documents and shared publicly on the school websites.  Secondly, 
parental involvement is a key factor of all the schools involved in the study 
and each school outlined the role parents could make in supporting their 
children's education.  Thirdly, schools identify through their website and 
information documents, the type of homework they expected the students to 
undertake and in some cases offer the students the opportunity to choose 
how they would like to complete any tasks.  Finally, Hallam's four factors 
affecting homework have been identified in these documents.  The political 
factor, has been addressed through the use of the home-school agreement 
and any policies written to support homework.  The economic factor, has 
focussed on the development of transferable skills of the learner.   The social 
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factor, has been addressed by looking at how schools work with parents in 
supporting their children and the work they were undertaking.  The 
educational factor, has centred on the information it shares about the 
curriculum, the reason for setting homework and the educational support 
through homework clubs.    
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Chapter 6 FINDINGS - QUESTIONNAIRES 
6.1 Introduction 
This chapter describes the findings from the questionnaires.  Where 
differences between groups of respondents or schools reached a level of 
significance of p ≤ 0.05 using a Chi-square statistical test these differences 
have been highlighted.  In addition where this is the case the figures 
illustrating these differences have been included in the text and other figures 
can be found in the appendix.   
 
In this chapter there are ninety eight tables and ninety two figures. A 
complete set of tables and figures can be found in the appendix.  Tables and 
figures have been selected for inclusion in the main text if they illustrate 
significant differences between respondents.   
 
For the purpose of clarity it is useful to reiterate the achievement levels of 
schools     
Table 4.1: Key Stage 4 Results. DfE 2015a  
School 
 per cent achieving 5+ A* to C 
GCSEs (or equivalent) 
England - state funded schools only 65.50 per cent 
Local Authority - state funded schools 
only 
60 per cent 
School A 50 per cent 
School B 75 per cent 
School C 60 per cent 
School D 75 per cent 
School E 50 per cent 
School F 70 per cent 
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6.2 Respondents 
The overall response rate of the students was 82 per cent; for teachers it was 
8 per cent of the total workforce at the schools; of the governors it was 20 per 
cent of the total number of governors; of families it was between 20 per cent 
and 84 per cent with an average school family response rate of 42 per cent 
(see table 6.1). 
 
Table 6.2: Number of respondents DfE 2015d 
 
School A  B  C D  E  F Total 
Teachers 
Actual  2 9 7 12 11 11 52 
Possible 100 140 130 110 130 110 720 
%  2 6 5 11 8 10 7 
Families 
Actual 21 12 5 18 7 6 69 
Possible 25 30 25 30 25 30 165 
%  84 40 20 60 28 20 42 
Students 
Actual 19 28 5 28 25 30 135 
Possible 25 30 25 30 25 30 165 
% 76 93 20 93 100 100 82 
Governors 
Actual 0 7 0 5 3 1 16 
Possible 11 16 11 15 14 14 81 
% 0 44 0 33 21 7 20 
     
6.2 1 Students’ backgrounds 
The participant group comprised of 53 per cent boys and 47 per cent girls, 
which was almost in line with the data for the town of 50 per cent boys and 50 
per cent girls.  The largest ethnic group was "White British" (71 per cent).  No 
student refused to give any information.  The DfE 2015a data showed that the 
schools in the urban area ranged from approximately 5 per cent to 
approximately 20 per cent of students having English as an additional 
language, however the respondents at all schools showed that 97 per cent 
had English as their first language and only 3 per cent had another language.     
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6.2.2 Family backgrounds 
64 per cent of respondents for families were female and 36 per cent were 
male.  58 per cent of families were "White British", with the next largest group 
"Black or Black British African" (10 per cent).  The response rate for families 
was 42 per cent and of these 95 per cent stated that English was their first 
language. 
 
6.2.3 Teachers’ backgrounds 
The teaching workforce at each school was predominantly female (72 per 
cent), which was slightly higher than the total workforce across secondary 
schools in England in 2015 at 62 per cent female (DfE, 2015d).  75 per cent 
of teachers reported that they were "White British.  All except one teacher 
respondent stated that they were qualified teachers.  However, in relation to 
the teaching force as a whole in these schools, only one school in this study 
had 100 per cent qualified workforce teaching in the school.  The other 
schools ranged between 88 per cent and 98 per cent qualified teachers.  76 
per cent of respondents had a postgraduate qualification compared with the 
DfE (2015d) data which showed that 95.5 per cent of teachers held 
qualifications at degree level or higher.  Of the respondents, 51 per cent had 
been teaching less than ten years, 39 per cent between eleven and twenty 
years, 4 per cent between twenty and thirty years and 6 per cent over thirty 
years.  The average number of years service for all respondents was 10.5 
years with a range between one year and thirty-five years. 
 
6.2.4 Governors’ backgrounds 
Unlike families and teachers the governor respondents were made up of 
more male governors, 62 per cent, which reflected the actual proportion of 
male governors in these schools.  Of the sixteen governors, 81 per cent were 
"White British", seven (44 per cent) were Parent Governors, five (44 per cent) 
were Co-opted Governors and the other categories of Associate, Local 
225 
 
Authority, Partnership and Staff each had one (6 per cent) governor 
responding.      
 
6.3 Setting homework 
6.3.1 Why is homework set? 
The most common response amongst those that were suggested to the 
groups (between 22 per cent and 28 per cent of respondents in all groups) 
was to "reinforce what the students had done in class". 
 
There was an average 21 per cent of all respondents who stated that 
homework was set to "help students to work independently" which was a skill 
that all schools had reported they would like students to develop for not only 
working in school but in future employment and study (see figure 6.1 and 
table 6.2). 
 
More families (17 per cent) and students (18 per cent) responded that 
homework was set "to finish classwork" than teachers (9 per cent) and 
governors (6 per cent).  The difference between students and families and 
teachers, and governors to the "To finish classwork" response was significant 
at p ≤ 0.05.  Even so, it was only about one fifth of students and families who 
said this.   
 
There was agreement between all groups (between 14 per cent and 17 per 
cent) in that homework was set to "help students learn more".     
 
Only 1 per cent of teachers reported setting homework as a punishment but 8 
per cent of students and 3 per cent of families reported homework as a 
punishment.  The families and the teacher who responded that homework 
was set as a punishment were all from the same school, the lowest achieving 
school (school A), where the teacher respondent was an unqualified teacher.   
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Summary 
 The most common reason with the highest level of agreement between 
the respondent groups was homework was set to "reinforce what the 
students had done in class".   
 Significantly more students and families stated that homework was set to 
"finish classwork" compared with teachers and governors. 
 Although some students from all schools stated that homework was given 
as punishment, only one teacher stated this and this teacher was 
unqualified.    
 
6.3.2 Should homework be set? 
The options given to the respondents were "yes", "no" or "don’t know".  Only 
one group gave an overall 100 per cent answer of "yes” and that was the 
governor respondents.  Most teachers said it should be set (90 per cent).  
Most of the families (58 per cent) and students (62 per cent) responded that it 
should not be set.  More students were not in favour of it compared with 
families.  (see figure 6.2 and table 6.3 in appendix 28). 
 
When comparing schools, the data showed that proportionately more families, 
teachers and governors in the higher achieving schools (schools B, D and F), 
in the more affluent catchments areas of the town, reported that homework 
should be set.  In the highest achieving schools (school B, D and F) 100 per 
cent of teachers, governors and the majority of families thought homework 
should be set. (see figure 6.3 and table 6.4 below) 
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Figure 6.3: Frequency chart - Should homework be set?  
 
 
 
Table 6.4: Frequency chart - Should homework be set?  
 
Students Families Teachers Governors 
 
n % n % n % n % 
School A 1 5 3 14 2 100 n/a n/a 
School B 15 31 8 66 9 100 7 100 
School C 3 60 2 40 5 83 n/a n/a 
School D 16 57 10 55 11 100 5 100 
School E 14 61 2 28 6 60 3 100 
School F 7 23 4 66 10 100 1 100 
 
Summary 
 More teachers and governors were in agreement that homework should 
be set compared with students and families   
 Proportionately more families, teachers and governors at the higher 
achieving schools stated that homework should be set compared with the 
lower achieving schools.   
 Significantly more families and students were not in favour of setting 
homework. 
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6.3.3 Does homework improve grades? 
Students were split almost evenly between those who thought it improved 
grades (51 per cent) and those who did not (49 per cent).  This was in 
contrast to the majority answering that homework should not be set.  
Likewise, although the majority of families stated that homework should not 
be set, 63 per cent of them thought that homework improved grades.  
Teachers and governors were much more likely to say ‘yes’ than families and 
students that homework improved grades.  This result was significant at p ≤ 
0.05. Even though just over half of the students and families thought it 
improved grades most (over 80 per cent) thought it should not be set.   94 per 
cent of the governors thought homework improved grades with the rest 
responding that they did not know.   
 
Only teachers were asked how they knew that it was homework that improved 
grades as they would have access to student grades and achievement data.  
They responded that the proof was “improved grades” (36 per cent) followed 
by “improved independent work” 19 per cent and then equally 15 per cent for 
“improved classwork””, “improved memory” and “improved study skills” (see 
figure 6.4 and table 6.5 in appendix 28).  
 
When school responses were compared, the data showed that, as with the 
question on “Should homework be set?”,  families, teachers and governors in 
the more high achieving schools (schools B, D and F), and in the faith school 
(school C) reported that homework did improve grades.  Again, students and 
families at one of the lowest achieving schools (school A) gave the lowest 
scores for this question indicating that very few thought homework improved 
grades.  The majority of students (75 per cent average across the two 
schools) at two of the three high achieving schools (schools B and D) stated 
that homework did improve grades.  The majority of students at the third 
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highest achieving school (School F) gave the lowest percentage positive 
response of 24 per cent compared with the average of 51 per cent (see figure 
6.5 and table 6.6 below). 
 
 
Figure 6.5: Frequency chart - Does homework improve grades?  
 
 
Table 6.6: Frequency chart - Does homework improve grades?  
 
Students Families Teachers Governors 
 
n % n % n % n % 
School A 5 26 8 42 1 100 n/a n/a 
School B 24 86 10 83 9 100 7 100 
School C 3 60 5 100 6 86 n/a n/a 
School D 17 63 12 67 9 90 4 80 
School E 11 46 4 57 6 55 3 100 
School F 7 24 3 75 11 100 1 100 
 
Summary 
 Significantly more teachers and governors were in agreement that 
homework did improve grades compared with students and families.   
 More families, teachers and governors at the higher achieving schools 
reported that homework improved grades compared with the lower 
achieving schools.   
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6.3.4 Is homework a valuable aid to learning? 
The majority of all groups responded that they thought homework was a 
valuable aid to learning with teachers (83 per cent) and governors (94 per 
cent) giving the more positive responses compared with families (66 per cent) 
and students (63 per cent).  Although students (37 per cent) and families (21 
per cent) did not think that homework should be set, the majority (65 per cent 
average) thought that it was a valuable aid to learning. The difference 
between teachers and governors and students and families was significant at 
p ≤ 0.01 (see figure 6.7 and table 6.8 in appendix 28).   
 
When comparing responses across schools it could be seen that it was 
proportionately more families, teachers and governors at the three higher 
achieving schools (school B, D and F) giving the positive response that 
homework was a valuable aid to learning compared with the two lower 
achieving schools (school E and A).  Students (38 per cent) and families (35 
per cent) from the lowest achieving school (school A) did not see homework 
as a valuable aid to learning (see figure 6.8 and table 6.9 below). 
 
Figure 6.8: Frequency chart - Is homework a valuable aid to learning?  
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Table 6.9: Frequency chart - Is homework a valuable aid to learning?  
 
Students Families Teachers Governors 
 
n % n % n % n % 
School A 6 38 7 35 1 100 n/a n/a 
School B 22 79 11 92 8 100 7 100 
School C 4 80 5 83 4 67 n/a n/a 
School D 19 68 15 83 9 100 5 80 
School E 17 71 4 57 5 45 2 66 
School F 16 53 4 80 11 100 1 100 
 
Summary 
 Proportionately more teachers and governors were in agreement that 
homework was a valuable aid to learning compared with students and 
families, although the majority of students and families still reported it as 
valuable.   
 The higher achieving schools reported homework as a more valuable aid 
to learning compared with the lower achieving schools.   
 
6.3.5 Does completing homework help students understand classwork? 
The majority of all teachers (88 per cent) students (58 per cent) and families 
(54 per cent) thought that completing homework helped students to 
understand classwork.  However, the difference in positive responses 
between teachers on the one hand and students and families on the other 
was highly significant (p ≤ 0.01) (see figure 6.9 and table 6.10 in appendix 
28).   
 
Summary 
 The majority of teachers thought completing homework helped students to 
understand classwork.   
 
When comparing the positive responses to the questions “Should homework 
be set?”, “Does homework improve grades?”, “Is homework a valuable aid to 
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learning?” and “Does completing homework help you to understand 
classwork” more teachers and governors thought, overall, that there were 
benefits to setting homework and that it should be set, compared with the 
responses from families and students.  Although the majority of students did 
not think homework should be set, the majority thought it was a valuable aid 
to learning and helped them to understand classwork.  Although the majority 
of families did not think it should be set they thought that it improved grades 
and was of value (see table 6.11 below). 
 
Table 6.11: Frequency chart - Positive responses to questions related to 
whether homework should be set 
 Students Families Teachers Governors 
Should homework be set? 
 
38% 42% 90% 100% 
Does homework improve 
grades? 
51% 63% 85% 94% 
Is homework a valuable 
aid to learning? 
63% 66% 83% 94% 
Does completing 
homework help to 
understand classwork? 
58% 54% 88% n/a 
 
6.3.6 How is homework useful to year 10 students? 
Only teachers were asked this question.  16 per cent of them did not respond.  
This matched the number of responses that stated that homework was not 
valuable and did not improve grades.  63 per cent of teachers thought 
homework was useful in that it "reinforced what was done in class".  The next 
reasons given were "helps students work independently" (15 per cent)  and 
“helps students learn more" (11 per cent).  Only 2 per cent of teachers 
responded "to finish off classwork", 2 per cent responded "preparation for 
classwork" and 1 per cent responded "helps you cover all the work".  No 
teachers stated that punishment as homework was useful  (see figure 6.10 in 
appendix 28 and figure 6.11 and tables 6.12 and 6.13 below). 
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Figure 6.11 Frequency chart - How is homework useful to your year 10 
students?  
 
Table 6.13: Frequency chart - How is homework useful to your year 10 
students?  
 School A School B School C School D School E School F 
 n % n % n % n % n % n % 
Reinforces what 
the students 
have done in 
class 
2 100 8 89 3 43 3 30 5 63 8 67 
Helps students 
learn more 
0 0 0 0 2 28 2 20 1 13 0 0 
To finish 
classwork 
0 0 0 0 0 0 0 0 1 13 1 8 
Helps students 
to work 
independently 
0 0 0 0 0 0 3 30 1 13 3 25 
Preparation for 
classwork 
0 0 1 11 1 14 0 0 0 0 0 0 
Punishment 0 0 0 0 0 0 0 0 0 0 0 0 
Helps you cover 
all the work 
0 0 0 0 0 0 1 10 0 0 0 0 
Other 0 0 0 0 1 14 1 10 0 0 0 0 
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Summary 
 The majority of teachers thought that homework reinforced what the 
students had done in class.   
 There was no difference between five of the schools stating that 
homework either reinforced what was done in class or helped the students 
to learn more.       
 
6.3.7 What sort of homework is set? 
The students were asked to state for each subject what sort of homework was 
set.  "Finishing off classwork" was given by 28 per cent of students, “revision" 
(23 percent) and "preparation for classwork" (22 per cent).   
 
Although “preparation for classwork” was a reason given by about one 
quarter of students, only 4 per cent of teachers stated that it was a useful type 
of homework.   
 
"Finishing off classwork" received either the highest or second to highest 
responses in all subjects except drama, with English and humanities receiving 
the highest number of responses.   
 
"Revision" ranked highly with non practical subjects, especially mathematics 
and languages.   
 
About a quarter of respondents reported that homework was set as 
"preparation for classwork" in all subjects, and this was in keeping with what 
was expected based on school policy and guidelines for setting homework.   
 
Students stated that they were set "Coursework" (18 per cent) and "projects" 
(8 per cent) but this depended on the subject studied for example, design, art 
and drama. 
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The only subject setting "worksheets" was mathematics and this was only by 
three students at two different schools.  Worksheets could be seen as 
reinforcing what was completed in class (see figures 6.12, 6.13 and tables 
6.14, 6.15 in appendix 28).  
 
Summary 
 The majority of students stated that "Finishing off classwork", “revision" 
and "preparation for classwork" were the most common types of 
homework given.  There is very little relationship between students’ 
reports of what was set and teachers’ views of how homework was useful 
in the previous question. 
 
6.3.8 What is the most effective homework? 
All groups thought that "revision" was the most effective type of homework 
with teachers 39 per cent, students 36 per cent and governors 36 per cent.  
According to the three groups "coursework" was the second most effective 
type of homework.  All three groups rated "preparation for classwork" 
(between 13 per cent and 19 per cent) as an effective type of homework.  
"Projects" was rated very similarly by all groups reflecting school policy as 
expressed in chapter five.  All three groups rated "finishing off classwork" as 
the least effective type of homework and yet, as discussed above this was the 
main type of homework set in most subjects  (see figure 6.14 and table 6.15 
in appendix 28).  
 
Summary 
 All three groups, students, teachers and governors agreed that "revision" 
was the most effective type of homework.  This conflicts with views of the 
most common type of homework set, “finishes off classwork”. 
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6.4 The Home Environment 
6.4.1 Family activities 
Both students and families reported issues relating to the time taken up with 
homework encroaching on family activities.  75 per cent of students felt that 
homework did affect family activities whereas only 55 per cent of families 
agreed with this.  Families were also asked how homework affected family 
activities, and 75 per cent of those who responded stated that there was no 
time for family activities, the students could not take part in family events, and 
weekends and evenings were governed by homework.  Families (10 per cent) 
were also concerned that the students did not interact with the family and 
there was less conversation as they were in their bedroom completing the 
work often late into the evening and at weekends.  The negative effects on 
family life were exacerbated by the frequent clash of deadlines when different 
subjects did not coordinate these.  5 per cent of those families who 
responded also remarked that students were expected to use the computer 
and internet for their work and in some homes there was only one computer 
between all members of the family, including other children wanting to 
complete homework (see figure 6.15 and table 6.16 in appendix 28).  
 
When comparing the responses across schools to the question it could be 
seen that the majority of students in all schools thought that homework 
affected family activities.  The higher results from students were from the 
three higher achieving schools (schools B, D and F).  Families from all but 
one school thought that homework affected family activities and that was from 
one of the lower achieving schools (school E) (see figure 6.16 and table 6.18 
below).  
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Figure 6.16: Frequency chart - Does homework affect family activities?  
 
 
  
Table 6.18 Frequency chart - Does homework affect family activities?  
  Students Families 
  n % n % 
School A 10 53 10 48 
School B 22 79 8 66 
School C 4 80 4 80 
School D 22 79 10 55 
School E 15 60 0 0 
School F 24 80 5 83 
 
Summary 
 More students thought that homework did affect family activities compared 
with their families.   
 Proportionally more students from the higher achieving schools thought 
that homework did affect family activities compared with the students from 
the lower achieving schools.   
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6.4.2 Where and when is homework completed? 
Only families and students were asked where homework was completed.  
Both families (64 per cent) and students (61 per cent) stated that the majority 
of homework was completed at home.    
 
12 per cent of students stated that they completed their homework in class. 
 
8 per cent of students worked at a friend’s house. 
 
Only 5 per cent of students attended homework club to complete homework 
at school and the responses showed that most of these were from male 
students.  Homework clubs took place either at lunch time or after school 
when students may have been involved in extracurricular activities or needed 
school transport to take them home therefore making attending homework 
clubs difficult.  They could also have been under peer pressure not to attend.   
 
Those who completed their homework at home were asked where at home 
they worked.  The majority of students (54 per cent) and almost half the 
families (49 per cent) stated that homework was completed in the bedroom.  
The highest number of students working in their bedrooms came from the 
highest achieving schools (schools B, D and F).  46 per cent of students and 
51 per cent of families responded that work was completed in communal 
areas of the house including the dining room, living room, kitchen or study.  
School agreements required families to make space available for students to 
complete homework at home; however it may not be possible for students to 
be on their own due to space available.  The differences in use of private and 
communal space for homework at home, between the higher and lower 
achieving schools, was not significant.   
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73 per cent of students stated that the majority of homework was completed 
between 3pm and 9pm with 12 per cent working later than 9pm.  3 per cent of 
students completed their homework before leaving for school in the morning  
(see figures 6.17, 6.19, 6.21 and tables 6.19, 6.21, 6.23 in appendix 28 and in 
figures 6.18 and 6.20 and tables 6.20 and 6.22 below). 
 
Figure 6.18: Frequency chart - Where is homework completed? Student 
responses  
 
 
Table 6.20: Frequency chart - Where is homework completed? Student 
responses  
  
Home Library 
In 
class 
At 
friends 
Home
work 
Club 
Other 
  n % n % n % n % n % n % 
School A 19 100 5 26 5 26 3 16 3 16 1 5 
School B 25 89 8 29 6 21 2 7 1 4 2 7 
School C 3 60 0 0 1 20 0 0 0 0 0 0 
School D 23 82 4 14 4 14 3 11 1 4 0 0 
School E 23 92 5 20 3 12 4 16 1 4 0 0 
School F 27 90 5 17 4 13 3 10 0 0 0 0 
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Figure 6.20: Frequency chart - Where at home is homework completed? 
Student responses  
 
 
Table 6.22: Frequency chart - Where at home is homework completed? 
Student responses  
  
 
School 
A 
School 
B 
School 
C 
School 
D 
School 
E 
School 
F 
Bedroom 
n 6 14 1 14 11 19 
% 32 50 20 50 44 63 
Dining room 
n 0 2 0 2 3 3 
% 0 7 0 7 12 10 
Study 
n 2 5 0 2 0 1 
% 11 18 0 7 0 3 
Living room 
n 1 3 1 1 8 6 
% 5 11 20 4 32 20 
Kitchen 
n 1 3 0 2 5 3 
% 5 11 0 7 20 10 
Conservatory 
n 0 0 0 1 1 0 
% 0 0 0 4 4 0 
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 Summary 
 The majority of families and students stated that homework was 
completed at home.   
 Most students completed their homework in their bedroom.   
 The majority of homework was completed between 3pm and 9pm. 
 There was no significant difference between schools with the majority of 
students completing homework at home.   
 Neither was there a difference between schools with the majority of 
students completing their homework in their bedroom or living room.    
 
6.4.3 Does homework cause the students stress? 
All three groups were in agreement that homework caused the students 
stress, however the proportion in each group varied considerably, with 57 per 
cent of teachers, 84 per cent of students and 65 per cent of families stating 
that homework caused stress.  Comparing the responses of students and 
families this result was significant at p ≤ 0.01.  There was no significant 
difference between staff and families in relation to homework causing stress.  
Teachers were then asked which students they felt were stressed by 
homework and they responded equally that it was “Boys” (23 per cent) and 
“Girls” (20 per cent).  This was followed by “Special Education Needs” 
students (17 per cent), those who had “English as an additional language” (11 
per cent) and “Pupil Premium” students (10 per cent).  Teachers also felt that 
“Gifted and Talented” (9 per cent) students, “High Mobility” (6 per cent) 
students and “New Arrivals” (4 per cent) also felt stressed to some extent by 
having to complete homework (see figures 6.22, 6.24 and tables 6.24, 6.26 in 
appendix 28). 
 
Comparing the results across the schools, students from the three highest 
achieving schools (schools B, D and F) showed the highest number of 
positive responses that homework caused stress with a positive response 
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rate of between 93 per cent and 87 per cent compared with the average of 80 
per cent in all the schools.  The two highest numbers of positive responses 
from teachers came from two of the highest achieving schools (schools B and 
F), 80 per cent and 67 per cent compared with the average of 56 per cent 
(see figure 6.23 and table 6.25 below).  
 
 
Figure 6.23: Frequency chart - Does homework cause stress?  
 
 
Table 6.25: Frequency chart - Does homework cause stress?  
  Students Families Teachers 
  n % n % n % 
School A 15 74 14 67 1 50 
School B 26 93 6 50 6 67 
School C 4 80 4 80 3 43 
School D 26 93 10 56 5 42 
School E 14 56 4 57 6 55 
School F 26 87 5 83 8 80 
 
Summary 
 The majority of students and families stated that homework did cause 
stress.  There was only a slight majority of teachers stating this.  Teachers 
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stated that there was very little difference between boys and girls showing 
signs of homework causing stress.          
 Proportionately more students at the higher achieving schools and more 
teachers at two of the higher achieving schools stated that it caused 
stress compared with the four other schools.         
 
6.4.4 Allowances made in setting homework 
Only teachers were asked if they were aware which students had difficulty 
completing homework and 80 per cent responded that they would know.  
Teachers were also asked which of the students would have difficulty 
completing homework at home.  The responses were slightly different to 
those students who teachers thought were stressed by homework.  24 per 
cent of teachers thought that students with “Special Education Needs” had 
more difficulty completing homework than other categories of students; this 
was closely followed by “Boys” (22 per cent), students who had “English as 
an additional language” (18 per cent) and “Pupil Premium students” (14 per 
cent).  “Girls” had been rated highly by teachers as a group who were 
stressed by homework; however, teachers felt that they did not have too 
much difficulty completing homework at home (9 per cent).  Once again “New 
Arrivals” (6 per cent), “Gifted and Talented” (4 per cent) students, and “High 
Mobility” (3 per cent) students were seen as groups who would not have 
difficulty completing their homework.    
 
Teachers were then asked if they made allowances for those students who 
were having difficulty and 65 per cent of them did make allowances.  
However, when governors were asked if teachers should take home 
circumstances into account when setting homework, 38 per cent responded 
yes but 44 per cent of governors responded that teachers should not take 
home circumstances into account.  Teachers were asked what allowances 
they made to support those students who were having difficulty.  53 per cent 
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of teachers reported that they supported the students in school, 42 per cent 
gave students extra time, 3 per cent gave students extra resources and 3 per 
cent of teachers gave the students their email address (see figures 6.25, 6.26 
6.28, 6.30, 6.32 and tables 6.27, 6.28 6.30, 6.32, 6.34 in appendix 28).   
 
Comparing the results of the question “Are you aware which of your year 10 
students have difficulty completing homework at home?” across schools the 
majority of teachers from all schools reported that they were aware which of 
their students had difficulty, with teachers from two schools giving a 100 per 
cent positive response.  Teachers from those two schools and one other, all 
made allowances for students in those circumstances.  One of those schools 
was one of the lowest achieving schools (school A); however, teachers from 
that school did not indicate what sort of allowances they made.  The majority 
of support given by the schools was either through support in school or by 
giving the students extra time to complete the work.  Three of the schools 
gave students extra time and one supported with extra resources or by 
providing an email contact (see figures 6.27, 6.29, 6.31 and tables 6.29, 6.31, 
6.33, 6.35 below).  
 
 
Figure 6.27: Frequency chart - Are you aware which of your year 10 students 
have difficulty completing homework at home?  
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Table 6.29: Frequency chart - Are you aware which of your year 10 students 
have difficulty completing homework at home?  
 
Teachers 
 
Yes No 
 
n % n % 
School A 1 100 0 0 
School B 7 78 2 22 
School C 7 100 0 0 
School D 8 73 3 27 
School E 8 80 2 20 
School F 8 73 3 27 
 
 
 
 
 
Figure 6.29: Frequency chart - Do you make allowances for those students 
who have difficulty completing homework at home?  
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Table 6.31: Frequency chart - Do you make allowances for those students 
who have difficulty completing homework at home?  
  Yes No 
  n % n % 
School A 1 100 0 0 
School B 7 88 1 13 
School C 7 100 0 0 
School D 8 100 0 0 
School E 5 63 3 38 
School F 6 67 3 33 
 
 
 
 
 
Figure 6.31: Frequency chart - What allowances do you make for those 
students who have difficulty completing homework at home?  
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Table 6.33: Frequency chart - What allowances do you make for those 
students who have difficulty completing homework at home?  
  
Complete in 
school with 
support 
Extra time 
Extra 
resources 
Email 
  n % n % n % n % 
School A 0 0 0 0 0 0 0 0 
School B 4 66 0 0 1 17 1 17 
School C 4 57 3 43 0 0 0 0 
School D 2 33 4 67 0 0 0 0 
School E 1 100 0 0 0 0 0 0 
School F 3 40 3 50 0 0 0 0 
 
Table 6.35: Frequency chart - Positive responses to questions related to the 
difficulty students have in completing homework at home 
 Teachers 
Are you aware which of your year 10 students have 
difficulty completing homework at home? 
 
80% 
Do you make allowances for those students who have 
difficulty completing homework at home? 
65% 
 
Summary 
 The majority of teachers stated that they knew which of their students had 
difficulty completing homework and that there was very little difference 
between boys and girls.  Most made allowances for this in the form of 
extra support or extra time.  
 There were no significant differences between the responses given by 
schools.   
 
6.4.5 Help at home  
The majority of students (82 per cent) at all schools reported that they needed 
some help either "always" (22 per cent) or "sometimes" (60 per cent).  The 
majority of student respondents at the highest achieving school (school B) 
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needed help with their homework at some point with 88 per cent stating 
"always".     
  
Students and families were asked whether the support was available if they 
needed help completing homework at home.  Students (73 per cent) and 
families (79 per cent) agreed that help was given if needed.   
 
Students were asked who supported them and the majority responded that it 
was either, their mother (42 per cent), their father (27 per cent) or a sibling 
(28 per cent) who helped them.   
 
Families were asked if they had time to support homework.  27 per cent 
stated “always” and 63 per cent “sometimes”.  Only 23 per cent stated that 
they did not think that they should be expected to give help with homework.   
 
47 per cent of families stated that they felt confident in supporting homework.   
 
Finally families were asked what additional support they thought schools 
could give to help them in supporting homework and they responded with 
online support, subject specific support, information booklets and clear 
explanations (see figures 6.33, 6.35, 6.36 and tables 6.36, 6.38, 6.39 in 
appendix 28).   
 
Students and families were asked if they received or gave help at home.  
Most Families helped to some extent either "always" or "sometimes", 
however, 75 per cent of students at school C stated that they needed help at 
some point and yet 60 per cent of their families stated that they "never" 
helped.  The results for students and families at school D were identical, 
indicating that students received the amount of help they required at home.  
Students and families at the other three schools, A, E and F, all reported that 
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they "sometimes" needed help and "sometimes" gave help.  Only 20 per cent 
of families at the highest achieving school (school B) always helped their 
children at this school (see figures 6.34, 6.37, 6.38 and tables 6.37, 6.40, 
6.41 below).  
 
 
 
Figure 6.34: Frequency chart - Do you need help with your homework?  
 
 
Table 6.37: Frequency chart - Do you need help with your homework?  
  Always Sometimes Never 
  n % n % n % 
School A 
0 0 11 92 1 8 
School B 
23 88 3 12 0 0 
School C 
1 25 2 50 2 25 
School D 
2 7 17 61 9 32 
School E 
0 0 19 76 6 24 
School F 
1 3 24 77 6 20 
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Figure 6.37: Frequency chart - Help with homework at home.  
 
 
Table 6.40: Frequency chart - Help with homework at home.  
  Students Families 
  Always Sometimes Never Always Sometimes Never 
  n % n % n % n % n % n % 
School A 0 0 11 92 2 8 2 10 11 55 7 35 
School B 23 88 3 12 0 0 0 0 11 92 1 8 
School C 1 25 2 50 1 25 0 0 2 40 3 60 
School D 2 7 17 61 9 32 0 0 16 89 2 11 
School E 0 0 19 76 8 24 1 14 3 43 3 43 
School F 1 3 24 77 6 20 0 0 5 83 1 17 
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Figure 6.38: Frequency chart – Needing and receiving help with homework at 
home.  
 
 
Table 6.41: Frequency chart - Needing and receiving help with homework at 
home.  
 
Students 
 
Needing help Receiving help 
  Always Sometimes Never Always Sometimes Never 
  n % n % n % n % n % n % 
School A 0 0 11 92 1 8 1 9 8 73 2 18 
School B 23 88 3 12 0 0 5 20 16 64 4 16 
School C 1 25 2 50 1 25 0 0 2 40 3 60 
School D 2 7 17 61 9 32 2 7 17 61 9 32 
School E 0 0 19 76 6 24 2 8 15 60 8 32 
School F 1 3 24 77 6 20 5 17 18 60 7 23 
 
The majority of families (average of 90 per cent) at the two lower achieving 
schools (schools A and E) either sometimes or never had time to help with 
homework compared with the majority of families (average of 92 per cent) of 
the higher achieving schools (schools B, D and F) who gave help at some 
point.   
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Families were divided, when asked about confidence, with the majority of 
families (average of 71 per cent) from three schools (schools C, E and F) 
stating that they felt confident and the majority of families (average of 63 per 
cent) from the other three schools (schools A, B and D) not feeling as 
confident to help with homework.  There was no pattern of confidence in 
supporting homework from either higher or lower achieving schools (see 
figures 6.39, 6.41, 6.43 and tables 6.42, 6.44, 6.46 in appendix 28 and figures 
6.40, 6.42, 6.44 and tables 6.43, 6.45, 6.47, 6.48 below).    
 
 
Figure 6.40: Frequency chart - Do you have time to help your child with their 
homework?  
 
Table 6.43: Frequency chart - Do you have time to help your child with their 
homework?  
  Families 
  Always Sometimes  Never 
  n % n % n % 
School A 1 5 14 74 4 21 
School B 5 42 7 58 0 0 
School C 2 40 3 60 0 0 
School D 7 39 10 56 1 6 
School E 1 14 5 71 1 14 
School F 2 33 3 50 1 17 
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Figure 6.42: Frequency chart - Should you be expected to help your child with 
their homework?  
 
 
Table 6.45: Frequency chart - Should you be expected to help your child with 
their homework?  
Families 
  Always Sometimes  Never 
  n % n % n % 
School A 3 16 12 63 4 21 
School B 0 0 7 70 3 30 
School C 1 25 2 50 1 25 
School D 2 11 11 61 5 28 
School E 3 43 3 43 1 14 
School F 0 0 5 83 1 17 
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Figure 6.44: Frequency chart - Do you feel confident to help your child with 
their homework?  
 
Table 6.47: Frequency chart - Do you feel confident to help your child with 
their homework?  
Families 
  Yes No 
  n % n % 
School A 8 38 13 62 
School B 3 33 6 67 
School C 3 60 2 40 
School D 7 39 11 61 
School E 5 71 2 29 
School F 5 83 1 17 
 
Table 6.48: Frequency chart - Responses to questions related to families 
helping with homework 
 Families 
 Always Sometimes Never 
Do you help with homework? 
 
4% 75% 21% 
Do you have time to help your 
child with their homework? 
27% 63% 10% 
Should you be expected to help 
your child with their homework? 
17% 61% 23% 
Do you feel confident to help 
your child with their homework?  
Yes 
47% 
No 
53% 
n/a 
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Summary 
 The majority of students at five schools stated that they needed help at 
some point with their homework.  
 All the student respondents at the highest achieving school needed help 
with their homework at some point.        
 The majority of families at all schools stated that their children needed 
help with some homework.   
 The majority of families at the two lower achieving schools either 
sometimes or never had time to help with homework.   
 There was no pattern of reported confidence in supporting homework 
between the higher or lower achieving schools 
  
6.5 Completing Homework 
6.5.1 Amount of homework 
The amount of homework set varied across the schools.  Both students and 
families stated that, on average, between thirty minutes and sixty minutes 
was set each night.  17 per cent of students stated that they did not receive 
any homework, whereas, 6 per cent received over 120 minutes.  64 per cent 
of students and 62 per cent of families stated that between thirty minutes and 
120 minutes was set each night (see figure 6.45 and table 6.49 in appendix 
28). 
 
The majority of students (61 per cent) from the lowest achieving school 
(school A) stated that they did not receive any homework.  The majority of 
students from four schools (schools B, D, E and F) were set homework which 
should take between thirty minutes and one hour to complete.  Only two 
schools (schools C and F) set any homework lasting more than two hours   
(see figure 6.46 and table 6.50 below). 
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Figure 6.46: Frequency chart - How much homework each night? Student 
responses  
 
 
Table 6.50: Frequency chart - How much homework each night? Student 
responses  
 
School  
A 
School  
B 
School 
C 
School  
D 
School  
E 
School 
F 
 n % n % n % n % n % n % 
None 
 11 61 0 0 1 20 4 14 3 12 0 0 
Less than  
30 minutes 4 22 2 7 0 0 6 21 2 8 0 0 
30 minutes –  
1 hour   3 17 14 50 0 0 11 39 14 56 3 34 
1 - 1½ hours  
 0 0 5 18 2 40 3 11 4 16 0 0 
1½ hours -  
2 hours 0 0 7 25 0 0 3 11 1 4 2 33 
More than 2 
hours 0 0 0 0 2 40 1 4 1 4 2 33 
  
 18 100 28 100 5 100 28 100 25 100 7 100 
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Summary 
 Most students and families agreed that on average between thirty minutes 
and sixty minutes of homework was set each night.     
 The majority of students from the lowest achieving school stated that they 
did not receive any homework.   
     
 
6.5.2 How long does it take to complete each subject? 
Both students and families stated that drama took the longest to complete 
with teachers giving eighty minutes to complete the work and students stating 
that it took eighty-six minutes.  Only drama, mathematics, art and business 
studies homework took students longer to complete than teachers suggested 
it should take, with business studies and mathematics on average taking ten 
minutes longer than was planned and art taking twenty minutes longer than 
was expected.  For all other subjects students took less time to complete the 
work than their teachers expected them to, with music having the greatest 
difference (thirty-six minutes) followed by humanities (seventeen minutes), 
English  (sixteen minutes) and languages (fourteen minutes) (see figure 6.47 
and table 6.51 in appendix 28). 
 
Summary 
 Only drama, mathematics, art and business studies homework took 
students longer to complete than teachers suggested it should take.   
 Both students and teachers stated that drama took the longest to 
complete.  
 All other subjects took less for students to complete than their teachers 
expected them to. 
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6.5.3 Is this the right amount of homework?  
Across all schools, both families (60 per cent) and students (56 per cent) 
agreed that the amount was “about right”.  However 17 per cent of families 
and 5 per cent of students thought it was “not enough” (see figure 6.48 and 
table 6.52 in appendix 28).  
 
The students’ and families’ responses from each school were compared.  The 
majority of students from three schools stated that they thought that they 
received too much homework and these were the faith school (school C) and 
two of the highest achieving schools (schools B and F).  The majority of 
students (39 per cent) at the lowest achieving school (school A) stated that 
they did not receive any homework and this was supported by their family 
responses which showed 25 per cent of families agreeing.  The majority of 
families from all other schools except one (school E) responded that they 
thought their children received about the right amount of homework (see 
figure 6.49 and table 6.53 below). 
 
 
Figure 6.49: Frequency chart - Is this the right amount of homework?  
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Table 6.53: Frequency chart - Is this the right amount of homework?  
    
School 
A 
School 
B 
School 
C 
School 
D 
School 
E 
School 
F 
Students 
Too 
much 
n 4 13 3 5 5 16 
% 22 52 60 18 22 55 
About 
right 
n 5 12 1 19 17 13 
% 28 48 20 68 74 45 
Not 
enough 
n 2 0 1 2 1 0 
% 11 0 20 7 4 0 
None 
n 7 0 0 2 0 0 
% 39 0 0 7 0 0 
Families 
Too 
much 
n 6 2 2 1 1 2 
% 30 20 40 6 14 33 
About 
right 
n 8 8 2 12 2 4 
% 40 80 40 75 29 67 
Not 
enough 
n 1 0 1 4 4 0 
% 5 0 20 25 57 0 
None 
n 5 0 0 1 0 0 
% 25 0 0 6 0 0 
 
Summary 
 The majority of families and students agreed that the amount of homework 
set was “about right”.   
 The majority of students from the two highest achieving schools stated 
that they thought that they received too much homework.   
 The majority of students at the lowest achieving school stated that they 
did not receive any homework.   
 The majority of families from all other schools thought their children 
received about the right amount of homework.  
  
6.5.4 Do students complete homework?   
Most teachers responded that the students completed their homework with 
“sometimes” 43 per cent and “usually” 45 per cent.  All subjects were 
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represented in the “always” response.  Only 1 teacher responded that 
students “never” completed their homework (see figure 6.50 and table 6.54 in 
appendix 28). 
 
This question was compared across the different schools.  Teachers from the 
highest achieving school (school B) stated that over 90 per cent of their 
students either always or usually completed their homework.  However, in 
another high achieving school it was found that the majority of students 
(school F) only sometimes completed their homework.  Four schools A, B, D 
and E stated that the majority of their students either always or usually 
completed their homework.  Teachers (4 per cent) from one of the lower 
achieving schools (school E) stated that students never completed their 
homework.  The students from the same school stated that they did not 
receive homework (12 per cent) (see figure 6.51 and table 6.55 below).   
 
 
 
Figure 6.51: Frequency chart - Do your students complete their homework?  
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Table 6.55: Frequency chart - Do your students complete their homework?  
 
Teachers 
 
Always Usually Sometimes Never 
 
n % n % n % n % 
School A 1 33 1 33 1 33 0 0 
School B 5 42 6 50 1 8 0 0 
School C 1 6 7 41 9 53 0 0 
School D 3 11 13 46 12 43 0 0 
School E 0 0 13 52 11 44 1 4 
School F 2 10 7 35 11 55 0 0 
 
Summary 
 Most teachers responded that their students either “sometimes” or 
“usually” completed their homework.   
 Teachers from the highest achieving school stated that the majority of 
their students either always or usually completed their homework. 
 Teachers from the one of the lower achieving school stated that students 
never completed their homework.   
  
6.5.5 Time given to complete homework 
When comparing the schools, the majority of responses from both teachers 
and students from all but one school were in agreement that students were 
given up to a week to complete homework.  The teachers and students from 
the lowest achieving school (school A) responded differently in that all 
teachers stated that they gave three days in which to compete homework, 
whereas 50 per cent of students stated that it was up to a week.  Some 
students from the two lowest achieving school stated that they were only 
given one day and these were the two lowest achieving schools (school A, 18 
per cent and school F, 3 per cent).  No teachers from these two schools gave 
this response (see figure 6.52 and table 6.56 in appendix 28 and figure 6.53 
and table 6.57 below).   
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Figure 6.53: Frequency chart - Time given to complete homework?  
 
Table 6.57: Frequency chart - Time given to complete homework?  
  
 
School A School B School C School D School E School F 
I day Students 
n 3 0 0 0 0 1 
% 18 0 0 0 0 3 
I day Teachers 
n 0 0 0 0 0 0 
% 0 0 0 0 0 0 
2 day Students 
n 1 4 0 0 0 3 
% 6 15 0 0 0 10 
2 day Teachers 
n 0 1 0 0 0 2 
% 0 11 0 0 0 18 
3 day Students 
n 2 8 1 4 0 9 
% 13 30 20 22 0 30 
3 day Teachers 
n 1 1 0 1 0 0 
% 100 11 0 8 0 0 
4 day Students 
n 0 5 0 2 1 2 
% 0 18 0 11 4 7 
4 day Teachers 
n 0 1 0 1 1 1 
% 0 11 0 8 11 9 
Up to a week 
Students 
n 8 10 2 8 17 15 
% 50 37 40 44 71 50 
Up to a week 
Teachers 
n 0 5 3 5 5 6 
% 0 56 50 42 56 55 
A week 
Students 
n 2 0 2 3 6 0 
% 13 0 40 17 25 0 
A week 
Teachers 
n 0 1 3 5 3 2 
% 0 11 50 42 33 18 
Longer than a 
week Students 
n 0 0 0 1 0 0 
% 0 0 0 6 0 0 
Longer than a 
week Teachers 
n 0 0 0 0 0 0 
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Summary 
 The majority of both teachers and students stated “up to a week” in which 
to complete homework.     
 The teachers and students from the lowest achieving school responded 
differently in that all teachers stated that they gave three days in which to 
complete homework, whereas 50 per cent of students stated that it was up 
to a week.   
 
6.5.6 Feedback given on homework 
Great variations of answers came when the teachers and students were 
asked when feedback was given.   76 per cent of teachers stated that they 
gave feedback one week or less after homework was handed in, but only 37 
per cent students agreed with this agreed with this.  31 per cent of students 
stated that they never received feedback compared with 0 per cent of 
teachers (see figure 6.54 and table 6.58 in appendix 28). 
 
The majority of students (53 per cent) from the lowest achieving school stated 
that they never received feedback, however, 100 per cent of their teachers 
stated that they gave feedback with 24 hours.  The majority of students at 
school B (56 per cent) were in agreement with their teachers who all stated 
that they gave feedback in less than a week.  This was the highest achieving 
school.  The majority of teachers at three schools (schools C, D and F) stated 
that they gave feedback in less than a week compared with the majority of 
students from the same schools who stated that it was more than a week.  
The majority of students, 62 per cent, at another low achieving school (school 
E) responded that they never received feedback, whereas the majority of their 
teachers (56 per cent) stated that they gave feedback in less than a week   
(see figure 6.55 and table 6.59 below).   
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Figure 6.55: Frequency chart - When is feedback given?  
 
Table 6.59: Frequency chart - When is feedback given?  
    
School 
A 
School 
B 
School 
C 
School 
D 
School 
E 
School 
F 
Within 24 hours 
Students 
n 1 1 0 0 1 0 
% 6 4 0 0 4 0 
Within 24 hours 
Teachers 
n 1 0 0 1 0 2 
% 100 0 0 8 0 18 
Less than a 
week Students 
n 4 14 1 11 3 11 
% 24 56 20 41 13 39 
Less than a 
week Teachers 
n 0 9 4 5 5 8 
% 0 100 67 42 56 73 
One week 
Students 
n 0 0 0 0 0 0 
% 0 0 0 0 0 0 
One week 
Teachers 
n 0 0 0 1 1 0 
% 0 0 0 8 11 0 
More than a 
week Students 
n 3 7 2 12 5 10 
% 17 28 40 44 21 36 
More than a 
week Teachers 
n 0 0 2 5 3 1 
% 0 0 33 42 33 9 
Never Students 
n 9 3 2 4 15 7 
% 53 12 40 15 62 25 
Never Teachers 
n 0 0 0 0 0 0 
% 0 0 0 0 0 0 
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Summary 
 The majority of students and teachers at the highest achieving school 
agreed that feedback was given in less than a week.   
 The majority of teachers at the two lowest achieving schools stated that 
they gave feedback either within twenty four hours or in less than a week 
compared with the majority of students at the same schools stated that 
they never received feedback.      
 
6.5.7 Differentiation and lesson plans 
Teachers were asked if they set differentiated homework and 16 per cent 
responded “yes”, 49 per cent "sometimes", 25 per cent "rarely" and 10 per 
cent "never" differentiated homework.  They were also asked that if they did 
differentiate homework how this was undertaken.  64 per cent differentiated 
homework by task, 32 per cent by the resources used, 2 per cent by outcome 
and 2 per cent by the amount of work expected to be completed.  Teachers 
were also asked if they included homework in their lesson plans.  29 per cent 
always included it and 51 per cent sometimes included it (see figures 6.56, 
6.58 and 6.60 and tables 6.60, 6.62 and 6.64 in appendix 28).  
 
The only teacher from school A who responded to this question stated that 
they always differentiated homework.  The majority of teachers from schools 
B, C and D sometimes differentiated homework, whereas the majority of 
teachers from F rarely differentiated homework.  Teachers from school E 
were divided between sometimes and never giving differentiated homework. 
(see figures 6.57, 6.59, 6.61 and tables 6.61, 6.63, 6.65 below). 
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Figure 6.57: Frequency chart - Do teachers set differentiated homework?  
 
 
Table 6.61: Frequency chart - Do teachers set differentiated homework?  
  Always Sometimes Rarely Never 
  n % n % n % n % 
School A 1 100 0 0 0 0 0 0 
School B 2 22 6 67 1 11 0 0 
School C 1 14 3 42 2 28 1 14 
School D 1 8 10 84 1 8 0 0 
School E 2 18 4 36 1 9 4 36 
School F 1 9 2 18 8 72 0 0 
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Figure 6.59: Frequency chart - How is homework differentiated?  
 
 
Table 6.63: Frequency chart - How is homework differentiated?  
  By task By time With resources Other 
  n % n % n % n % 
School A 1 100 0 0 0 0 0 0 
School B 6 67 0 0 2 22 1 13 
School C 2 33 0 0 3 50 1 17 
School D 10 83 0 0 2 17 0 0 
School E 4 50 0 0 4 50 0 0 
School F 9 64 0 0 5 36 0 0 
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Figure 6.61: Frequency chart - Is homework included in lesson plans?  
 
 
Table 6.65: Frequency chart - Is homework included in lesson plans?  
  Always Sometimes Rarely Never 
  n % n % n % n % 
School A 1 100 0 0 0 0 0 0 
School B 6 67 3 33 0 0 0 0 
School C 5 71 2 29 0 0 0 0 
School D 3 25 8 67 1 8 0 0 
School E 2 18 8 36 1 9 0 0 
School F 5 45 5 45 1 10 0 0 
 
Summary 
 The majority of teachers reported that they differentiated homework and 
stated that this was by task and homework was either “always” or 
“sometimes” included in lesson plans. 
 Teachers from one of the lowest achieving schools stated that they never 
differentiated homework.    
 
6.5.8 Resources needed to complete homework 
Both students (30 per cent) and families (31 per cent) stated that there was 
access to a “computer” at home.  Students stated that “worksheets” (22 per 
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cent) and “books from school” (20 per cent) were also available, whereas 
families thought that “books from home” 20 per cent) was an available 
resource.   
 
Teachers were asked if their students would need computer and internet 
access at home in order to complete their homework.  64 per cent of teachers 
stated that their students would need both.  They were also asked if they 
knew if their students had computer and internet access.  59 per cent of 
teachers stated that they knew that their students had access but 33 per cent 
did not know, and yet 64 per cent of teachers stated that their students 
needed computer access (see figures 6.62, 6.64 and tables 6.66, 6.68 in 
appendix 28 and figures 6.66, 6.68 and tables 6.70, 6.72 below). 
 
 
 
 
Figure 6.66: Frequency chart - Do you know if your students have computer 
access?  
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Table 6.70: Frequency chart - Do you know if your students have computer 
access?  
  Teachers 
  
Does the homework 
you set require 
computer access? 
Do you know if your 
students have 
computer access at 
home? 
  n % n % 
School A 1 50 1 50 
School B 6 67 5 56 
School C 5 71 4 57 
School D 5 42 4 33 
School E 7 64 4 36 
School F 8 73 5 45 
 
 
 
Figure 6.68: Frequency chart - Do you know if your students have internet 
access?  
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Table 6.72: Frequency chart - Do you know if your students have internet 
access?  
 
Teachers 
 
Does the homework 
you set require internet 
access? 
Do you know if your 
students have internet 
access at home? 
 
n % n % 
School A 1 50 1 50 
School B 6 67 6 67 
School C 5 71 4 57 
School D 5 42 6 50 
School E 7 64 4 36 
School F 8 73 6 55 
 
Schools were compared to see what resources were used at home.  The 
lowest achieving school (school A) had the lowest percentage of students 
who had access to books at home, 16 per cent, compared with the students 
from the other schools, average 41 per cent.  The same school also had the 
lowest percentage of students who had access to a computer at home, 42 per 
cent compared with the average of 82 per cent.  Although student 
respondents from one school all stated that they had access to a computer at 
home the question was not asked if they had sole access to a computer (see 
figures 6.65, 6.67 and tables 6.69, 6.71 in appendix 28 and figure 6.63 and 
tables 6.67, 6.73 below).   
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Figure 6.63: Frequency chart - What resources are used at home?  
 
Table 6.67: Frequency chart - What resources are used at home?  
 
Students 
  
Computer Television 
Books 
from 
home 
Worksheets 
from school 
Books 
from 
school 
  n % n % n % n % n % 
School A 8 42 5 26 3 16 7 37 6 32 
School B 24 86 11 39 8 29 11 39 11 39 
School C 5 100 2 40 2 40 3 60 3 60 
School D 25 89 11 39 17 61 21 75 16 57 
School E 22 88 3 12 14 56 17 68 12 48 
School F 26 87 12 40 13 43 22 73 21 70 
 
Table 6.73: Frequency chart - Positive responses to questions related to 
computer and internet access in order to complete homework at home 
 Teachers 
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Summary 
 Fewer than half of the students at the lowest achieving school had access 
to a computer at home, whereas half the teachers stated that a computer 
was needed to complete homework.   
 The majority of teachers did know if their students had access at home to 
a computer.   
 More students from the higher achieving schools had access to computers 
and books compared with the other schools.   
 
6.5.9 Which subject is most difficult to complete 
More students (29 per cent) found mathematics homework more difficult to 
complete than any other subject followed by science (25 per cent) and 
English (12 per cent).  These three subjects accounted for 66 per cent of the 
responses (see figure 6.69 and table 6.74 in appendix 28).  
 
6.5.10 Most difficult type of homework 
32 per cent of students stated that they found “projects” the most difficult to 
complete followed by “coursework” 30 per cent.  These types of homework 
were long term pieces of work and perhaps it was the focus and maintaining 
motivation in completing the work which was found to be difficult.  It is 
interesting, the majority of students said they found mathematics the most 
difficult to complete as this subject did not use projects or course work in their 
assessments (see figure 6.70 and table 6.75 in appendix 28).  
 
There was little difference across schools in perceptions about the different 
types of homework.  Students from the highest achieving school (school B) 
stated that they found "Projects" the most difficult type of homework to 
complete.  The other two high achieving schools (schools D and F) both 
responded with "Coursework".  Students from the lowest achieving school 
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(school A) were evenly divided between "Coursework", "Projects" and 
"Preparation for classwork" (see figure 6.71 and table 6.76 below). 
 
 
Figure 6.71: Frequency chart - What sort of homework is most difficult to 
complete?  
 
 
Table 6.76: Frequency chart - What sort of homework is most difficult to 
complete?  
  
Finishing 
off 
classwork    Coursework   Projects Revision 
Preparation 
for 
classwork   
  n % n % n % n % n % 
School A 2 10 5 25 5 25 3 15 5 25 
School B 1 2 1 2 34 76 3 7 6 13 
School C 2 22 2 22 2 22 2 22 1 11 
School D 2 5 18 42 13 30 4 9 6 14 
School E 4 12 9 27 9 27 3 9 8 24 
School F 12 22 16 29 10 18 7 13 10 18 
 
Summary 
 The majority of students across all schools found coursework or projects 
the most difficult to complete as homework.   
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6.5.11 Preferred type of homework and working environment 
Students preferred to be set “revision” as homework (33 per cent) followed by 
“finishing off classwork” (27 per cent).  Only 7 per cent preferred to have 
“preparation for classwork” and yet this was one type of homework being 
favoured by schools and according to students many subjects used this type 
of homework.   
 
The majority of students preferred to have company or background noise 
through music or television.  32 per cent of students preferred to “have music 
playing” and 14 per cent preferred to “have the television on” while working 
and only 7 per cent “prefer to work quietly”.  20 per cent “prefer to work on 
their own” with 16 per cent preferring to “work in the same room as other 
people” (see figures 6.72, 6.73 and tables 6.77, 6.78 in appendix 28). 
 
Summary 
 The majority of students preferred to be set “revision” or “finishing off 
classwork” as homework.  
 A minority of students reported that they liked to complete their homework 
with music playing or the television on. 
 
6.5.12 Sanctions for not completing homework 
Respondents in all groups were asked “What sanctions are in place for not 
completing homework?”  Three groups, teachers (28 per cent), families (33 
per cent) and students (31 per cent) stated that “detention” was the type of 
sanction given more than any other.  Two teachers stated that they gave 
detention even though officially their school (school F) did not give this type of 
sanction.   
 
Students (26 per cent) and families (23 per cent) stated that “given another 
chance” was a sanction often used by teachers.   
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Some governors (23 per cent) and teachers (24 per cent) stated that “families 
informed” (23 per cent) was the sanction used. 
 
The least used sanction as stated by governors, students and families was 
“reported to another teacher” which could be another subject teacher, head of 
department, a teacher with pastoral responsibility of a senior teacher.   
 
1 per cent of teachers stated that “nothing happens” if homework was not 
completed and yet, reportedly, there were some forms of sanctions in place at 
all the schools.   
 
Teachers were asked what they thought was the most effective sanction.  42 
per cent of them stated that “informing their families” was the most effective 
with 37 per cent stating “detention” and 7 per cent stating “talking to student”.  
“Informing families” was also a highly rated sanction given by teachers and 
yet many teachers were not using this form of sanction and preferred to use 
detention.   
 
All groups were asked if punishment worked and the majority of teachers (66 
per cent), governors (63 per cent) and families (56 per cent) all agreed that 
punishments “sometimes” worked.  However, the majority of students (43 per 
cent) stated that punishments “rarely” worked. A few respondents from all 
groups stated that punishments "never" worked: Students (13 per cent), 
families (17 per cent), teacher (6 per cent) and governors (6 per cent) (see 
figures 6.74, 6.75 and tables 6.79, 6.80 in appendix 28 and figure 6.76 and 
table 6.81 below). 
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Figure 6.76: Frequency chart - Do punishments work? 
 
 
Table 6.81: Frequency chart - Do punishments work? 
 
 
 
 
 
 
 
Summary 
 Teachers, students and families agreed that the most frequently given 
sanction was "Detention".  
 Teachers thought the most effective sanction was to inform parents 
followed by giving a detention.  
 Teachers, governors and families agreed that punishments “sometimes” 
worked.  
 A few respondents from all groups stated that punishment "never" worked.  
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n % n % n % n % 
Always 4 8 8 7 2 3 1 6 
Sometimes 33 66 44 37 35 56 10 63 
Rarely 10 20 51 43 15 24 2 13 
Never 3 6 15 13 11 17 1 6 
Don't know 0 0 0 0 0 0 2 13 
  50 100 118 100 63 100 16 100 
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6.6 The Management of Homework 
6.6.1 The use of the homework planner 
All schools stated that they used some form of planner to record homework 
and share this information with families.  94 per cent of teachers stated that 
homework was recorded in a planner whereas only 75 per cent of students 
stated that they actually recorded their work in their planner.  All schools 
stated in their documentation that families were expected to have a look at 
what homework was being set and yet 16 per cent of families stated that they 
did not know if homework was being recorded (see figure 6.77 and table 6.82 
in appendix 28).  
 
The only school where there was a difference between respondents was the 
lowest achieving school (school A).  Here, 100 per cent of teachers stated 
that homework was recorded in the planner compared with 10 per cent of 
students and 5 per cent of families.  This was also the school where a 
significant number of students stated that no homework was set (see figure 
6.78 and table 6.83 in appendix 28). 
 
Summary 
 The majority of students, teachers and families agreed that homework was 
recorded in a planner.   
 The majority of respondents from five schools stated that they used the 
planner to record homework.   
 Responses from students and families differed to teachers in the lowest 
achieving school.    
 
6.6.2 Who checks the planner? 
53 per cent of students, 52 per cent of teachers and 45 per cent of families 
stated that it was the form tutor who checked the planner more than anyone 
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else.  22 per cent of both teachers and students stated that it was the subject 
teacher who checked the planner, as it was the subject teacher who was 
setting homework perhaps they should be checking that the students had 
written their homework in their planner (see figure 6.79 and table 6.84 in 
appendix 28). 
 
6.6.3 Monitoring homework 
When it came to who monitored homework in school the teachers stated that 
it was the head of department (63 per cent) who checked that homework was 
set and feedback was given.  The majority of the governors, 53 per cent, 
stated that they did not know who monitored homework (see figure 6.80 and 
table 6.85 in appendix 28). 
 
6.6.4 Homework club 
All the schools offered a homework club at some point during the school day 
and these clubs were either for all students, for those with specific needs or in 
specific subject areas.  However, across all schools and all subjects, 10 per 
cent of teachers stated that there was no homework club at their school and 8 
per cent did not know. 
 
Although 58 per cent of students knew there was homework club only 5 per 
cent of students actually used the homework club with an average of two 
students from each school using this resource.  No students from school C 
stated that they attended the homework club at that school.  Only 63 per cent 
of governors and 50 per cent of families knew there was a homework club.  
When teachers were asked if the availability of subject specific support at 
homework clubs matched the homework timetable, only 31 per cent 
responded “yes” with 50 per cent “don’t know”.  Teachers were also asked if 
they had to support the homework club as part of their work loading but only 
26 per cent, across all schools, responded that they had this as part of their 
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work load (see figures 6.81, 6.83, 6.85 and tables 6.86, 6.88, 6.90 in 
appendix 28). 
 
At the lowest achieving school (school A) only 50 per cent of both students 
and teachers and 42 per cent of families knew that there was a homework 
club.  At the other lower achieving school (school E) although 73 per cent of 
teachers knew that there was a homework club, only 52 per cent of students 
and 29 per cent of families and 33 per cent of governors knew this.  Teachers 
were asked if the homework timetable matched the availability of subject 
specific support at the homework club and only school (school F) responded 
positively to this with 64 per cent.  The majority of teachers from school E (55 
per cent) responded that they did not (see figures 6.82, 6.84, 6.86 and tables 
6.87, 6.89, 6.91 below). 
 
 
 
Figure 6.82: Frequency chart - Is there a homework club?  
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Table 6.87: Frequency chart - Is there a homework club?  
  Students Families Teachers Governors 
  n % n % n % n % 
School A 7 50 8 42 1 50 0 0 
School B 19 73 6 50 8 89 5 71 
School C 3 60 3 60 6 86 0 0 
School D 18 64 10 77 10 83 4 80 
School E 13 52 2 29 8 73 1 33 
School F 14 70 3 50 10 91 0 0 
 
 
 
Figure 6.84: Frequency chart - Does the homework timetable match the 
availability of subject specific support at the homework club?  
 
 
Table 6.89: Frequency chart - Does the homework timetable match the 
availability of subject specific support at the homework club?  
  Yes No Don't know 
  n % No % n % 
School A 1 50 0 0 1 50 
School B 3 33 0  o 6 67 
School C 1 14 1 14 5 72 
School D 3 25 2 17 7 58 
School E 1 9 6 55 4 36 
School F 7 64 1 9 3 27 
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Figure 6.86: Frequency chart - Is homework club part of your work load?  
 
 
Table 6.91: Frequency chart - Is homework club part of your work load?  
  Yes No 
  n % n % 
School A 1 100 0 0 
School B 1 11 8 89 
School C 2 29 5 71 
School D 3 37 8 73 
School E 1 9 10 91 
School F 5 45 6 56 
 
Summary 
 The majority of students, teachers and governors agreed that there was a 
homework club, but at the lowest achieving school only 50 per cent of 
students and teachers knew this.   
 Only one third of teachers stated that the homework timetable matched 
subject specific homework clubs. 
 The majority of teachers did not have to support the homework club as 
part of their work load.   
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6.6.5 Home-School Agreement 
Legally both students and families should sign a home-school agreement, 
however the majority of students (61 per cent) and families (52 per cent) did 
not know if there was an agreement.  The majority of teachers (74 per cent) 
stated that there was an agreement.   81 per cent of the governors responded 
“yes” (see figure 6.87 and table 6.92 in appendix 28). 
 
When comparing the positive response from students, families, teachers and 
governors from all schools it was the lowest achieving school (school A) that 
had the lowest overall positive responses from students and families of 19 per 
cent, compared with the most positive responses from four other schools 
including the other lower achieving schools of between 24 per cent and 42 
per cent.  One of the higher achieving schools (school F) did not have any 
families giving a positive response to the question (see figure 6.88 and table 
6.93 below). 
 
 
 
Figure 6.88: Frequency chart - Is there a home-school agreement?  
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Table 6.93: Frequency chart - Is there a home-school agreement?  
  Students Families Teachers Governors 
  n % n % n % n % 
School A 0 0 4 19 1 50 n/a n/a 
School B 5 18 6 50 6 67 7 100 
School C 0 0 4 80 3 43 n/a n/a 
School D 1 4 8 44 10 83 4 80 
School E 10 40 3 43 10 91 2 66 
School F 8 27 0 0 8 89 0 100 
 
Summary 
 Proportionately fewer students and their families than teachers and 
governors reported they knew there was a home-school agreement.     
 The largest majority of families who did not know that there was a home-
school agreement were from the lowest achieving school.     
 
6.6.6 Homework Policy 
All the governors and teachers should know that there was a policy even if it 
was called something different, for example, a learning policy, but from school 
D, 6 per cent of governors stated that there was no policy and 13 per cent 
stated that they did not know, 4 per cent of teachers did not know if there was 
a policy.  58 per cent of families were not sure if there was a policy and 
although five of the schools had a range of “yes”, “no” and “don’t know” 
answers all the families at one school responded with “don’t know”.  This 
school (school F) called the policy by a different name but it was available to 
families on the school website and referred to in the agreement and planner 
(see figure 6.89 and table 6.94 in appendix 28). 
 
When comparing the positive responses from families, teachers and 
governors it can be seen that the majority of teachers knew that there was a 
homework policy with an average of 93 per cent, with teachers from four of 
the six school all giving 100 per cent positive answers.  The other two schools 
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did not have a separate policy or document regarding homework but it was 
embedded in homework guidance.  The four schools with 100 per cent 
positive response all had a policy referencing homework.  There were some 
differences between the responses from the families when asked this 
question with a range of positive answers between 11 per cent and 50 per 
cent with an average of 40 between the types of school (see figure 6.90 and 
table 6.95 below). 
 
 
Figure 6.90: Frequency chart - Is there a homework policy?  
 
Table 6.95: Frequency chart - Is there a homework policy?  
  Families Teachers Governors 
  n % n % n % 
School A 5 24 2 100 n/a n/a 
School B 4 33 9 100 5 83 
School C 1 20 7 100 n/a n/a 
School D 2 11 9 75 4 80 
School E 3 43 9 82 3 100 
School F 3 50 11 100 1 100 
 
Summary 
 Proportionately more teachers and governors knew there was a 
homework policy than families.   
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 There were no clear differences between the higher and lower achieving 
schools.   
 
6.6.7 Whole school strategy 
Only teachers and governors were asked if homework was part of a whole 
school strategy.  All governors reported that it was (see figure 6.91 and table 
6.96). 
 
Teachers from four of the six schools gave a 100 percentage positive 
response to this question stating that homework was part of the whole school 
strategy.  The two schools where some teachers were unsure were a higher 
achieving (school D) and a lower achieving school (school E) (see figure 6.92 
and tables 6.97, 6.98 below).   
 
 
Figure 6.92: Frequency chart - Is homework part of a whole school strategy?  
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Table 6.97: Frequency chart - Is homework part of a whole school strategy?  
  Teachers Governors 
  n % n % 
School A 2 100 n/a n/a 
School B 9 100 6 86 
School C 7 100 n/a n/a 
School D 10 83 5 100 
School E 10 91 3 100 
School F 11 100 1 100 
 
 
Table 6.98: Frequency chart - Positive responses to questions related to 
home-school agreement, school policy and whole school strategy 
 Students Families Teachers Governors 
Is there a home-school 
agreement? 
20% 39% 74% 81% 
Is there a homework policy n/a 26% 96% 81% 
Is homework part of a 
whole school strategy? 
n/a n/a 98% 100% 
 
Summary 
 Most teachers and all the governors were in agreement that homework 
was part of a whole school strategy.   
 There were no noticeable differences between the higher and lower 
achieving schools.   
    
6.7 Overview 
The most significant points to emerge from the analysis of the questionnaires 
are identified below.  
 
6.7.1 Setting homework 
There were some differences, and degrees of differences, between 
respondents, regarding the issues of should homework be set, why it was set 
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and the impact it had on learning, grades, understanding classwork and the 
levels of stress it caused students.   
 
Significantly more teachers and governors were in agreement that homework 
should be set compared with students and families.  However, more students 
were in favour of homework compared with their families.  Proportionately 
more families, teachers and governors from higher achieving schools agreed 
that homework should be set compared with those from the lower achieving 
schools.   
 
Although all respondent groups were in agreement that homework was set to 
"reinforce what the students had done in class" significantly more students 
and families than teachers and governors thought it was set to "finish 
classwork".  No school documents supported this and it was possibly why 
teachers and governors gave what was an expected response and not what 
was actually happening.  However, if work was not understood in class then 
students may have difficulty in successfully completing it at home.  Students 
also stated that they were given "revision" and "preparation for classwork" as 
types of homework.  Although all respondents thought "revision" was the most 
effective type of homework they also agreed that it was not the most common 
type given.  Therefore if schools knew that it was an effective type of 
homework the question is why is not set more often?  The monitoring of 
homework will be discussed later and perhaps a reason why revision was not 
given is that it cannot be monitored as effectively as work produced at home.   
 
Homework caused students stress, with a significant number of students, 
families and teachers in agreement about this, and with little difference 
between boys and girls.  Students at higher achieving schools reported that 
they were more stressed about homework than students from lower achieving 
schools and this view was reinforced by their teachers.  Alongside this, more 
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families, teachers and governors from higher achieving schools also stated 
that homework improved grades and was a valuable aid to learning. The 
higher achieving schools may be putting more pressure on their students to 
achieve and maintain grades and therefore the students felt stressed over 
homework.  With schools in competition with each over student numbers, 
league tables, Ofsted and external perceptions, added pressure may be 
placed by those high achieving schools on their students and their families to 
complete homework.   
 
6.7.2 The Home Environment 
The majority of homework was completed at home and students felt that this 
had a negative effect on family activities.  The majority of these students were 
from the higher achieving schools, and again, this could be due the pressure 
placed on them by their schools to achieve.  Parents were required by the 
home-school agreement to provide a space to work at home and most 
students worked in their bedroom.  This was reported to have a negative 
effect on family life as there was little interaction between members of the 
family, especially as most homework was completed between 3pm and 9pm.  
Not all students worked in their bedrooms and some worked in communal 
areas at home and preferred to do this.  Some students liked some 
background noise through music or television when they were completing 
their homework. 
 
The majority of teachers stated that they knew which of their students had 
difficulty completing their homework and most made allowances for this in the 
form of extra support, resources and extra time in which to complete it.  The 
majority, but not all, also stated that they knew which of their students had 
access to a computer and about 64 per cent of teachers set homework 
requiring work to be completed on a computer.  This may be in the form of 
writing, research or on-line homework activities.  However, what teachers 
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may not be aware of is, some students may only have access to a shared 
computer and that computer may also be required by other members of the 
family, including others needing to complete their homework.  This could 
result in added pressure put on students and their families.  More students 
from higher achieving schools had access to more resources at home, 
including computers and books than students from lower achieving schools.  
Therefore, these students may have had more opportunity to compete their 
work to a higher standard. 
 
Schools in this current study expected some family involvement in supporting 
their children with their homework and this was stated in their school 
documents as a purpose of homework.  The majority of students stated that 
they needed help with their homework and this was confirmed by family 
respondents.  All students from the highest achieving school needed help at 
some point.  Although the majority of families at the three highest achieving 
schools supported their children, families at two lowest achieving schools did 
not give the same level of support.  Relating this to a previous comment, the 
majority of families at the higher achieving schools reported homework as a 
valuable aid to learning and improved grades compared with the majority of 
families from lower achieving schools.  Therefore there was likely to be a 
difference in support given by families.  There was no significance difference 
between the higher and lower ability schools in how confident families felt in 
supporting with homework.  However it was families from the highest and 
lowest achieving schools who stated that they did not feel confident and this 
could be that the standard of work expected from their children was beyond 
their capabilities.     
         
6.7.3 Completing Homework 
The guidelines for homework, introduced by David Blunkett in 1998 and 
scrapped by Michael Gove in 2012, suggested that Year Ten students should 
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receive between ninety and one hundred and fifty minutes each night.  
According to students and families they were receiving between thirty and 
sixty minutes each night with different subjects taking different amount of 
time. 
 
Apart from drama, teachers across all schools gave an average time of 
between thirty and sixty minutes of homework per subject (drama took ninety 
minutes).  When students were asked how long they took to complete their 
homework they stated that they did not take as long as teachers expected 
them to take in all subjects except Drama, Mathematics, Business Studies 
and Art.  This current study did not ask what type of homework each subject 
gave so a comparison cannot be made between subject, type of homework 
and time given to complete it.  
 
The majority of families and students agreed that the amount of homework 
set was "about right".  However the majority of students from the two highest 
achieving schools stated that they thought that they received too much 
homework.  This compared significantly with the majority of students at the 
lowest achieving school who stated that they did not receive any homework.  
It has already been discussed above how much stress students felt they were 
under due to homework and this was confirmed here as students from the 
same school stated that they received too much homework.  Although 
students from the highest achieving schools felt they received too much 
homework their teachers stated that the majority of their students either 
always or usually completed their homework.  Although students at the 
highest achieving schools felt that they received too much homework and 
they were stressed about it, they still completed it.   
 
There was a difference between students and teachers when asked how long 
they were given to complete homework.  Teachers said that they gave up to a 
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week and students said they were given less than a week.   This was in 
contrast to the teachers at the two lowest achieving schools who stated that 
they gave feedback either within twenty four hours or in less than a week 
compared with the majority of their students who stated that they never 
received feedback.  Hallam (2006) stated that feedback on homework was 
important if it was to be taken seriously by students.     
 
As seen above teachers were aware of which students had difficulty 
completing homework and what allowances were made for them.  The 
majority of teachers also stated that they differentiate homework either by 
task or with resources.  Students found English, Mathematics and Science 
homework the most difficult subjects to complete, however teachers in all 
these subjects stated that they differentiated homework.  The types of 
homework students found difficult were coursework or projects.  This does not 
match with the subjects they found difficult as those subjects do not have 
coursework or projects as an assessment but English does have controlled 
assessment which would be completed under supervision in school.  
Therefore if they were given this type of homework in any subject it may be in 
preparation for their controlled assessment.  The majority of students 
preferred to receive "revision" or "finishing off classwork" as homework and 
as discussed above all respondents thought "revision" was the most effective 
type of homework but it was not the most common type given.   
 
6.7.4 The Management of Homework 
All schools had sanctions in place for non-completion of homework.  A 
significant number of families, teachers and governors agreed punishment 
worked, however, the majority of students disagreed and stated that 
punishment "rarely worked".  The most used form of punishment at all 
schools was "detention", this included the school which stated in their 
documents that detention was not given as a punishment.  Teachers stated 
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that the most effective punishment was to "inform parents", however, this was 
not as frequently used as "detention".  Sanctions can be time-consuming for 
teachers as they had to be followed up therefore adding to their work load.   
 
All schools use a form of planner to communicate with home and for students 
to write down their homework.  The planner can be seen by parents and 
monitored by the school and the majority of respondents stated that it was the 
form tutor who monitored the planner.  The form tutor would usually look at 
the planner during the registration or tutor based session and could see if it 
had been checked and signed and to see if there were any comments from 
families.  The majority of respondents from five schools stated that they used 
the planner, however, the majority of families and students from the lowest 
achieving school stated that the planner was not used.  This was in contrast 
to the teachers at the school who thought the planner was being used.  
Although it was the form tutor who checked the planner, the majority of 
teachers stated that it was the head of department who monitored homework 
was being set within the subject department.    
 
Homework clubs were offered at all schools in some form, either before, 
during or after the school day and were open to either all students or students 
with specific educational or subject needs.  However, only five per cent of all 
students actually used the homework club.  This could be that the timing was 
not suitable for them and they had transport issues getting to and from 
school, the clubs clashed with extracurricular activities or perhaps due to peer 
pressure.  Homework clubs did not always match the homework timetable 
and therefore it may not have been a suitable subject specific club for 
students to attend.  Some teachers had the homework club on their timetable 
and would support subject specific sessions.  
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Legally schools do not have to have a homework policy but they must have a 
home-school agreement.  All the schools had some form of policy referencing 
homework and this may have been a separate document or incorporated in a 
guidance booklet for parents, in the planner or as part of the home-school 
agreement.  Teachers should be aware of this policy as they should be 
following the guidelines, however as can be seen above when discussing 
sanctions teachers do not always follow the school guidance.  Students and 
families should be aware of the home-school agreement as they are required 
to sign it.  A school must have an agreement in place, however, it is not 
binding and although parents sign to say that they accept what they are 
required to do in supporting homework, the school cannot hold them to it.  
 
As with the policy, teachers should be aware if homework was part of the 
whole school strategy and all teachers from four schools knew that it was.  
Some teachers from the highest achieving and lowest achieving schools were 
unsure.  
 
6.8 The four key questions in relation to the findings of the 
questionnaires  
 
6.8.1 Comparison of the purpose of homework  
"What is the purpose of homework?"   
All schools stated in their documents and on-line why homework is set at that 
school.  However, as can be seen from the evidence above this is not always 
followed by teachers.  Although teachers maintain they are aware that 
homework causes some pupils difficulty and stress this may not always be 
addressed and it could be due to lack of actual awareness of the problems or 
time restraint in planning and setting homework.  Pressure is placed on, and 
by schools to achieve higher grades each year but are they setting homework 
to achieve those higher grades?  
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6.8.2 Comparison of the type of homework 
"What type of homework is seen as most effective in supporting students' 
learning in the various areas of the curriculum?"  
"Revision" was regarded by all respondents as the most effective type of 
homework and the preferred type of homework by students.  "Finishing off 
classwork" was the least effective and yet this was the main type of 
homework set by teachers.  Students found projects and coursework more 
difficult than other types of work and both types of work were possibly long 
term pieces of work needing concentration over time and continued 
motivation.  Students may prefer short term pieces of work which were 
completed and they could then move on to the next activity of work.  If 
schools want students to complete homework then should they set an 
effective type of work which students are more likely to complete?  
 
6.8.3 Comparison of the home environment 
"Does the home environment always support students completing homework, 
what kind of resources do students need to complete homework and do they 
have access to these resources?"   
Homework affected family activities due to the time spent on homework and 
where homework was completed in the home.  Schools may not always be 
aware of what some students may face at home including cultural, religious, 
financial or relationship issues.  Students may not have access to space, 
resources or support.   
 
6.8.4 Comparison of evidence against Hallam’s four factors affecting 
homework 
"What political, economic, social and educational factors (Hallam, 2004) are 
important in understanding the context in which homework policies and 
practices are developed?” 
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Political factor 
The analysis showed that teachers and governors followed the official school 
guidelines and stated what was expected of them and it was only when 
teachers were asked for a view, did they actually answer questions with their 
own opinion and professional judgement rather than the following school 
policy.  Hallam (2006) explained the homework affected the school factors 
including the reputation of the school.           
 
Economic Factor 
There was a difference in the responses between schools in the different 
catchments areas when asked about the value of homework, with more 
respondents in the higher achieving schools in the more affluent areas of the 
town stating that there was a value to homework, compared with the lower 
achieving schools in the not so affluent areas.  However Hallam (2006) stated 
that regular homework undertaken by lower achieving students could result in 
higher grades than more able students who did not complete any homework.  
Respondents from the higher achieving schools perhaps saw the value of 
education in employment prospects and life choices.     
 
Social Factor 
Hallam (2004) stated that the family or social relationships can be complex 
regarding homework and can cause pressure.  Although families may be 
have a positive influence in the form of monitoring homework, offering moral 
support and provide resources they may also have a negative affect when 
support or supervision is counterproductive.  Hallam (2006) also stated that 
homework could have a negative effect on society as it decreased the time 
for participation in community activities. 
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Educational Factor 
More governors and teachers than families and students thought that 
homework improved grades.  More families, teachers and governors at the 
higher achieving schools stated that homework did improved grades.  Cowan 
and Hallam (1999) supported this and stated that homework did improve 
educational value as more time was spent on study, consolidating learning, 
extension work and developing a range of skills. 
 
6.9 Summary 
This chapter analysed and discussed the questionnaires given to students, 
families, teachers and governors at the six schools.  Referring to the themes 
identified through review of the questionnaires that, firstly, the majority of 
respondents agreed that purpose of homework was to reinforce classwork.  
Teachers and governors appeared to be following the school policy and 
guidelines and were not necessarily giving their own opinion.  Secondly, 
revision was identified as the preferred type of homework although this was 
not always given.  Thirdly, families did help with homework and although they 
saw this as part of the role they did not always feel confident in supporting.  
Students were stressed by homework and felt that family activities were 
affected by homework.  Teachers did not always take into consideration 
home circumstances and the resources available to students at home.  
Finally, Hallam's four factors affecting homework were identified in the 
questionnaires.  The political factor was identified in the respondents 
knowledge of the school policy, the home-school agreement, the whole 
school strategy and the understanding of the management of homework 
through the use of the school planner and access to and attendance of the 
homework club.  The economic factor was discussed through value and 
usefulness it has and how effective it was in supporting and developing the 
skills needed in future work.  The social factor was considered in the 
discussion about the home environment and the understanding teachers had 
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of home circumstances.  The educational factor related to whether homework 
improved grades.    
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Chapter 7 DISCUSSION 
7.1 Introduction 
Discussion in this chapter focuses on responses to the primary questions for 
this study:  
 
 What is the purpose of homework?   
 What type of homework is seen as most effective in supporting 
students' learning in the various areas of the curriculum? 
 Does the home environment always support students completing 
homework and what kind of resources do students need to complete 
homework and do they have access to these resources at home?   
 What political, economic, social and educational factors (Hallam, 2004) 
are important in understanding the context in which homework policies 
and practices are developed? 
 
The findings are discussed across the various documents that have been 
scrutinised, including the student planner, school policy and home-school 
agreement, as well as from the questionnaire and interview data.  These 
responses are compared with themes found in the literature.   
 
The implications of the findings of the current study, that is, what do they 
mean and what do they imply, are then discussed.  In particular the 
implications for schools’ expectations of what homework might or will achieve 
in the current national context where the setting of homework seems to have 
no basis in law will be considered. 
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7.2 Discussion in relation to the four key questions  
7.2.1 What is the purpose of homework?   
Introduction 
Given the apparent importance attributed to homework in the schools’ public 
statements it would seem that students, families, teachers and governors 
would all have a clear idea about the purpose of it.  In the current context 
where schools, since the 1988 Education Act, have been increasingly in 
competition with each other, it is essential that the school maintains a clear 
public focus on learning and achievement.  Schools in close proximity, and 
with similar catchment areas, to each other could be undersubscribed or 
oversubscribed and are attempting to attract the same families and students.  
Although all groups agreed that homework improved grades, it was a 
valuable aid to learning and that homework helped to understand classwork, 
the situation was not as simple as it appeared.  There were differences 
between the groups and between the schools which reflected the socio-
economic backgrounds.  
 
The publically expressed view 
In the current study there is very close agreement, in the documents that are 
open to public scrutiny, between homework policies, home-school 
agreements and planner documents about the various purposes of 
homework.  The homework policy, home-school agreement and planner 
documents from the schools in the current study all gave very similar reasons 
for setting homework which included developing organisational, study and 
independent learning skills, to reinforce work carried out in class and to 
prepare for future classwork.  Homework was also set to develop research 
skills for future study.  Similarly, in previous research, MacBeath and Turner 
(1990), describing the reasons why homework is set, argued that homework 
reinforced learning and encouraged good habits, self-discipline, planning, 
students taking responsibility for their own learning and preparation for future 
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learning and research skills.  Hallam (2006) agreed with this view, stating that 
advantages of setting homework included prompting academic learning. 
   
Public perception of schools and promotion of home-school communication 
has long been seen as one important purpose of homework (Hallam, 2006).  
The documents in the current study also stated that homework was the link 
between school and home.  This was supported by MacBeath and Turner 
(1990) who stated that homework was the link between school and home and 
was a form of communication with parents so that they supported their 
children and understood what was taking place in the classroom.  The 
interviews in the current study concur with Macbeath and Turner’s views that 
homework was set as it was expected by parents, students, teachers and the 
public.  Weston (1999) also stated that a key purpose to homework was to 
improve links between home and school.   As is discussed below, however, 
there may be a big difference between perceptions of what families want and 
what policy makers in schools think families want and/or expect. 
 
Views of the value of homework 
In the current study proportionately more teachers and governors took the 
official view that homework was so important to students’ learning and 
achievement that it should be set, compared with families and students.  
There is an important question here about the extent to which schools can 
encourage and require homework to be completed if families did not support 
the setting of it.  These families would have been expected to sign a home-
school agreement stating that they would support it, yet schools have no legal 
power to enforce homework as a result of the signing of such an agreement.  
The significance of this cannot be overstated, this means that the schools in 
this study were highly dependent on work being completed at home, that the 
students had the resources and the families were supportive in providing 
space, facilities, resources and time.  Interestingly, proportionately more 
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families, teachers and governors at the higher achieving schools stated that 
homework should be set compared with the lower achieving schools, implying 
that these families were more supportive of schools’ policies than in the lower 
achieving schools. 
   
In seeming contradiction to responses from students and families who 
thought that homework should not be set,  all respondents in the current 
study stated that they thought homework did improve grades, although 
proportionately more teachers and governors were in agreement compared 
with students and families.  The more positive responses for both questions 
came from the higher achieving schools, however.  This may reflect the 
official policy statements in some documents that homework was set to 
improve academic standards.  Interestingly the literature is ambivalent about 
this issue.   Sharpe el al (2001) found that there was very little evidence to 
show that homework improved grades, but the OECD (2015) stated that 
students who spent more time completing homework were more likely to 
achieve higher grades in mathematics, reading and science.  Hallam (2006) 
supported this and stated that lower ability students who undertake regular 
homework can achieve higher grades than those higher ability students who 
do not do any homework. 
       
Although all respondents in the current study stated that they thought 
homework was a valuable aid to learning, as can seen above, proportionately 
more teachers and governors were in agreement with this compared with 
students and families.  More higher achieving schools saw homework as a 
more valuable aid to learning compared with the lower achieving schools.  
The MacBeath and Turner (1990) research found that families and teachers 
were in agreement that homework was a valuable aid to learning, and that 
students found it valuable when it was well explained, they had time to do it 
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and it was differentiated.  Hughes and Greenhough (2002)  also found that 
some students did not gain much from their homework. 
 
Disadvantages of homework 
The seeming contradiction in responses from the various participant groups in 
the current study about whether homework should be set, whether it was a 
valuable aid to learning and improved grades may well relate to some of the 
disadvantages of the setting of homework, whom these disadvantages 
affected and in which location. These could include negative attitudes of 
students, negative impact on families and negative impact on society 
(Appendix 11).  The current study found, for example, that teachers, families 
and students all agreed that homework caused stress but it was the student 
respondents who gave the highest percentage of positive responses.  
Teachers did not see a difference between boys and girls showing signs of 
homework causing stress.  Previous research, for example Rogers and 
Hallam (2006), found that one reason for girls completing more homework 
than boys was that they were more anxious over it and boys were less 
concerned about completing it if they did not see the need for it.  The OECD 
(2015) report stated that both boys and girls were more anxious about 
mathematics homework tasks than other subjects, with girls showing more 
anxiety than boys.  This supported the findings of the current study where 
students stated that they found mathematics the most difficult in which to 
complete homework.  The highest percentage of students in the current study 
stating that homework caused stress came from the highest achieving school 
indicating that there was possibly more pressure being placed on them to 
achieve higher grades.  Proportionately more teachers from these schools 
supported the findings that homework caused their students stress.  Schools 
compete with each other and are judged on league tables and student 
grades.  Schools are inspected by Office for Standards in Education (Ofsted) 
who will look at those results and what progress students have made and 
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make judgements about the school, therefore adding to the pressure placed 
by schools on teachers, families and students.  Other disadvantages are 
included in the responses to question 3 about the home environment.  
 
Homework to ensure curriculum coverage 
There was a very strong suggestion in the data that homework was 
necessary to enable teachers to ensure that the students had covered 
everything required in the curriculum.  Previously Weston (1999) also stated 
that many teachers used homework to finish off classwork and not only found 
this acceptable but also necessary to meet the demand of the curriculum.  
One school in the current study explicitly stated that homework was set in 
order to cover the curriculum.  This finding reflects previous research by 
Ofsted (1995:11) that found that schools suggested homework was set to 
extend lesson time to enable the National Curriculum to be covered, a 
research outcome also supported by the investigation carried out by Hughes 
and Greenhough (2002).  Hallam (2006) also noted that homework benefits 
schools through increasing curriculum time.  The questionnaire respondent 
groups in the current study were in agreement that homework was set to 
"reinforce the work covered in class".  It is interesting that, in the current 
study, proportionately more students who had the experience of what 
homework entailed, as well as their families, stated that homework was set to 
finish classwork compared with teachers and governors.  A number of points 
arise from this.  
 
 Firstly, there is an implication that the curriculum is too crowded if work 
has to be completed at home.  Above there is discussion of the 
amount of stress that all the participants in the study perceive 
homework creates. 
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 Secondly,  the students can only complete the work satisfactorily if 
they have understood it in class which implies that the materials and/or 
the homework activities should be differentiated to relate to the 
attainment; levels of the students, but, as will be discussed later, this 
was not always the case.  This view has been supported by others’ 
research, for example Hattie (2009) who stated that for some students 
homework only reinforced what they did not understand in class and 
that they were therefore de-motivated.  
 
 Thirdly, if homework is essential to curriculum coverage, then those 
students who do not complete it will be disadvantaged in comparison 
with those who do.  Schools where there is less homework set to 
complete curriculum coverage and where there is less support from 
families may well do less well on league tables of student performance. 
 
 Fourthly, in the current study teachers, students and families thought 
that homework helped to understand classwork, however, there were 
proportionately more teachers giving positive responses compared 
with students and families.  This may mean that the homework may not 
have been differentiated.  Again, the majority of positive responses 
came from the higher achieving schools.   
 
 Fifthly, there is an important question here of differentiation in general 
terms. Classwork may well need to be differentiated for some students.  
If students did not understand the work in class they may also have 
difficulty in understanding it for homework.  In previous research,  the 
Hughes and Greenhough (2002) study found that some students did 
not understand the learning objective for their homework and they had 
misunderstandings over their homework and teachers did not pick this 
up in their feedback.  They also stated that although a student 
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completed a task it did not mean they understood it.  Ofsted (1995) 
found that many students were able to complete their homework when 
it was explained to them but often setting homework was left until the 
end of the lesson when there was insufficient time for it to be explained 
in any great detail.  Although teachers, in the current study, stated that 
they planned for homework on the lesson plans, either "always" or 
"sometimes", this may have been left until the end of the lesson to 
explain and may have been restrained by time.   
 
Homework sanctions and punishment 
A proportionately small number of students, families and one unqualified 
teacher stated that it was set as a punishment.  The highest percentage of 
student respondents stating that homework was set as a punishment were 
from the only school where families also stated this reason and the same 
school where the only teacher also gave this as a reason.  In previous 
research, when Sharpe el al (2001) cited the "ten Ps" described by Epstein 
(1998) punishment was one of the reasons for setting homework.   
 
Hallam (2006) stated that teachers found it difficult at times to motivate the 
students to complete homework and sanctions had to be imposed.  However, 
it could be asked why they were not motivated, whether it was due to the 
subject, type of task or their lack of understanding of the work or the activity.  
This study did not ask the students why they did not complete their homework 
therefore information is not available.    Information about sanctions for not 
completing homework was shared on the school websites and in key 
documents.  Therefore all involved knew what was expected and what the 
consequences were.  
 
Proportionately more teachers, governors and families thought sanctions 
worked compared with students, very few of whom thought sanctions for non-
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completion of homework were effective. There was no difference between 
schools.  Although the majority of students did not think homework should be 
set the majority completed their work.  Sanctions varied between schools and 
in the case of one of the higher achieving schools there were no sanctions for 
not completing homework.  According to the interviews conducted in the 
current study most schools operated a staged approach to sanctions, with 
students given another chance and parents contacted before detention took 
place.  The detentions were sometimes organised by subject, department or 
by the whole school.   However, the questionnaires showed that detention 
was the first sanction to be used, although teachers thought that informing 
parents was the most effective.  Students were not asked this question so a 
comparison of responses with teachers is not able to be made.   
 
In previous work, MacBeath and Turner (1990) found that although they were 
divided in their opinion over sanctions for non-completion of homework most 
teachers were in favour of them.  Teachers were also asked what sanctions 
they used and most would give extra work, given another chance to complete 
it or they informed parents. Very few would give a detention.  In the study 
undertaken by Weston (1999) there was a sliding scale of sanctions for 
repeat offences.  The study also found that sanctions should be consistent 
and clear to all and that the reasons why homework was not completed 
should be investigated before a sanction was given.  Ofsted (1995) stated 
that sanctions investigated in their study took the form of warnings and that 
homework could be completed in school at lunch time or after school in the 
form of a detention and that it was for persistent offenders rather than those 
who occasionally did not complete their homework.  Whatever a school policy 
might state in relation to sanctions for non-completion of homework, as in the 
current study nowhere is there any statement about taking home 
circumstances into consideration when sanctions are applied.  
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The importance of feedback on homework 
In further support of statements in school policies about the purpose and 
importance of homework homework, these polices in the current study 
included statements about teachers giving feedback which should be 
constructive.  In response to this, students should read the feedback and act 
upon it.  This issue is not new.  In previous work the majority of schools 
visited by Weston (1999) issued guidelines to the teachers on marking and 
giving feedback.  That study found that policies set time limits for marking and 
for the return of homework and that teachers spent time during lessons going 
over homework.  When students and teachers in the current study were 
questioned about when feedback was given there was a discrepancy in the 
length of time, with teachers stating that feedback was given within a week, 
while students gave a longer length of time and in some cases stating that no 
feedback was given.  This issue of the length of time between submission of 
work and feedback, or else no feedback being given has potentially damaging 
effects on students’ learning when considering previous research findings.  
For example, MacBeath and Turner (1990) suggested that teachers establish 
a pattern and routine of setting, collecting marking and giving feedback on 
homework and that the feedback should be given as soon as possible after 
homework had been completed with good work being recognised.  They also 
stated that as short a time as was possible should be between the homework 
handed in and feedback given.  The majority of teachers involved in the 
MacBeath and Turner study stated that homework was only useful when 
teachers gave feedback and the majority of students felt that it was useful to 
receive comments from their teachers, although a quarter of the students 
stated that no one looked at their work.   
 
These conclusions have a particular salience to the current study, especially 
given the context of competition in which they were operating.  The majority of 
feedback on homework seen by Hughes and Greenhough (2002) was 
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summative and not formative.  The homework was marked, corrected, 
graded, and in some cases given a comment based on how well the 
homework was completed, rather than what could be improved.  When 
formative feedback was given the students reacted more positively towards it.  
Students also appreciated when feedback was given in class as a follow up to 
the homework and saw this as a valuable practice.  Weston (1999) found that 
good practice was when students were given regular feedback, it was prompt 
and included advice on how to improve.  Both parents and students were 
concerned that they had feedback on work completed so that they 
understood if the work was correct and where improvements could be made.  
In the current study, one of the concerns that might be investigated further, is 
whether and how teachers might provide students with the kind of feedback 
that could maintain their interest and motivation to complete homework and 
see its worth in terms of supporting their learning. 
 
The importance of record keeping 
In terms of supporting the system for setting homework and recording 
whether or not this was happening, most participants across all schools 
agreed that homework was recorded in a planner. However, there appeared 
to be some ambivalence, particularly in students’ responses, about whether 
such planners were used as the official policy stated they should be used.  
Once again there seemed to be a gap between stated public policy and 
reported experience of that policy in action.  Again, this finding is not new.  
The majority of teachers in the current study stated that the monitoring of 
homework was undertaken by the head of department who checked that 
homework was set and feedback was given.  The MacBeath and Turner 
(1990) study, for example, stated that there appeared to be little consistency 
across schools, indicating that the setting of homework was not being 
monitored, either across subjects or across departments.   
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Availability of support at school for homework completion  
The importance placed on homework may be seen in part as reflected in the 
provision of facilities on site for homework completion.  All the schools in the 
current study offered a homework club and the questionnaires showed that 
the majority of students, teachers and governors agreed that there was a 
homework club.  However, a number of problems were reported in relation to 
their use. 
 
The majority of teachers stated that the homework timetable did not match 
subject specific homework clubs meaning that too little thought had been 
given to the times when students needed this kind of support the most.  
  
Very few students attended homework clubs.  The interviews indicated that 
some students did not want to attend a homework club due to peer pressure 
or that they needed transport home.  This reflected the findings of Ofsted 
(1995) that there was a problem with after school support as some staff were 
unavailable and students needed transport home.   
 
The current study found that many homework clubs were supported by non-
teaching staff, but in a few cases, teaching staff attended either whole school 
organised homework clubs to support their own subject or department 
organised sessions.  Again, this finding reflects Ofsted (1995) that support 
took place in different ways with some schools having an organised 
homework club or teaching staff giving up their break or lunch time to support 
students.  
 
Overview of implications of question 1 responses 
Important reasons have been stated for setting homework from all groups, 
including, to reinforce, consolidate, prepare and extend learning.  However it 
is highly significant there are differences between those in schools who 
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support the public discourse and other groups who state that it should not be 
set.     School documents outlined that homework was set to support students 
in developing independent learning skills, including organisational, study and 
research skills in preparation for future study and work skills.  However, in 
some important ways, reports, particularly those of the students and their 
families, of the reality of undertaking the homework differ from those of the 
school policy makers and those who set the homework.  There were 
important differences also between responses from families, teachers and 
governors at the higher achieving schools in comparison with the rest about 
whether homework should be set, improved grades and was a valuable aid 
for learning.  
 
Really important are issues of: 
 whether public perceptions of a school would be damaged if it 
discontinued setting homework; 
 whether homework really is needed to ensure curriculum coverage, or 
whether this could be done another way; 
 whether other advantages attributed to homework could be achieved in 
a different way; 
 whether and how teachers are able to set homework that is meaningful 
to students, is differentiated, and formative feedback given in a timely 
manner; 
 the degree of stress caused by homework, in particular with students in 
the higher achieving schools finding homework more stressful than 
other students; 
 how schools can encourage or persuade families that their children 
should complete homework when the majority of them do not feel it 
should be set. (This issue is discussed later in the responses to 
question 3 below). 
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7.2.2 What type of homework is seen as most effective in supporting 
students' learning in the various areas of the curriculum? 
Introduction 
School documents including the homework policy, the home-school 
agreement and the planner all outlined homework expectations including the 
type of homework the students could expect.  Although schools suggested 
that homework tasks should be achievable, suitable for the subject, age 
range and ability of the students, and should take into account the resources 
and support required to complete the work, this was not always happening 
when teachers actually set homework. 
   
The discussion below should be viewed in light of the most common 
response to the question above which is that when students in the current 
study were asked "What sort of homework is set?" the majority stated 
"Finishing off classwork".  
 
Types of homework set 
It is noteworthy in the current study that "Coursework" was set as homework 
by a number of subjects.  However, more and more examination boards are 
setting controlled assessment including some of the subjects (English, art, 
business studies, drama, design, humanities, ICT, languages, music and 
science) studied at the schools involved in the study, therefore homework 
could only be preparation for the controlled assessment rather than the 
coursework itself.  English and humanities were subjects that needed more of 
the work to be written and this did take time and therefore this could be a 
reason for the classwork to be finished at home.  It may be that the term 
‘coursework’ in the questionnaire was misleading in that respondents may 
have misinterpreted this as preparation for controlled assessment.  Whatever 
the situation, it is nevertheless the case that this type of homework is 
essential for students’ success in GCSE examinations.  Those who do not 
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complete it, for any reason, will clearly be at a disadvantage.  In so-called 
‘controlled conditions’, for example, students are often encouraged to take 
prepared materials into the examination room with them. 
 
All three groups in the current study, students, teachers and governors, all 
agreed that "revision" was the most effective type of homework.  However, 
revising the work undertaken in class can be an effective type of homework 
only as long as the students understand the work in the first place, as noted 
in the responses to question 1 above, so the question could be asked 
whether this is testing the ability to retain information and/or to understand the 
work in order to apply it on another occasion, and whether the revision is 
leading to end of unit tests or national examination board examinations.  All 
three groups rated "finishing off classwork" as the least effective type of 
homework and yet as discussed earlier this was the main type of homework 
set in most subjects.  As Weston (1999) found, the most effective type of 
homework is that which is an integral part of the whole curriculum.  If there 
was not enough time in their lessons to cover everything, perhaps a more 
effective homework such as preparation for classwork might be set, as in the 
concept of "flipped learning".  It has to be said, however, that in order to 
participate in "flipped learning" there is an assumption that students have 
access to resources at home as well as the motivation to complete the work. 
  
The majority of students in the current study preferred to be set “revision” or 
“finishing off classwork” as homework, and, as stated above, "revision" was 
perceived as the most effective type of homework whereas "finishing off 
classwork" was regarded as least effective type of homework.  As "finishing 
off classwork" was  the main type of homework set this may be one reason 
why these students did not consider homework should be set, because, in 
their view, the homework that was set was not meaningful in terms of its 
effectiveness.  Another reason could be, as Hughes and Greenhough (2002) 
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found, some homework tasks were more problematic than others, in particular 
revision.  In their study this was largely to the result of revision skills not being 
taught.  
 
Motivational aspects of homework 
According to the school documents in this current study, the types of 
homework set differed between schools and between subjects.  This ranged 
between longer projects to short tasks to consolidate learning.  The majority 
of students found coursework or projects the most difficult to complete as 
homework.  Previous research has highlighted the importance of this point.  
For example, the Hughes and Greenhough (2002) study found that there was 
an increase in enthusiasm in particular subjects in some students due to the 
meaningful nature of the homework that was given, and where students were 
motivated to complete their work most parents were in favour of homework 
and saw it as having two purposes, as an extension of schools work and as 
developing study and independent skills.    
 
It was the majority of students from the highest achieving school who stated 
that they found projects the most difficult type of homework compared with 
the other schools.  This finding is in contrast to Ofsted (1995) who found that 
many higher ability students enjoyed the open ended tasks while lower 
achievers preferred the practical work.  Although ‘higher ability’ students 
cannot be assumed to be those in ‘higher achieving’ schools, nevertheless 
the fact that those students in the higher achieving schools reported the 
highest levels of stress may be associated with the pressure they felt 
themselves under to achieve well. 
 
Importance of awareness of individual student needs 
The board of governors in a maintained school has a particular responsibility 
for the school curriculum, so it is particularly problematic that, in the current 
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study, most governors responded that teachers should not take into account 
home circumstances when setting homework.  This possibly indicates that 
governors do not have the understanding of the home environment that is 
required to make a reasoned judgment about homework policy.  The majority 
of teachers at all schools, however, stated that they were aware of which of 
their students had difficulty completing homework and that they did make 
allowances for them in the form of more support in school, more time or extra 
resources.  These findings resonate with Weston (1999) who reported that 
some teachers were aware of some difficulties the students had in completing 
their homework and these could include an area to work at home, no adults at 
home, child-minding, shopping and acting as interpreters for other family 
members.  Hughes (2001) also stated that although teachers were aware that 
many students would not have the environment or resources to achieve this 
they felt under pressure in setting it and in following school policy.   
 
Differentiation is obviously an important topic as it relates to the kind of 
homework that is set, and the attainment level of the students.  According to 
Weston (1999) differentiated homework was not commonly seen however 
when it was, it was differentiated by outcome rather than by task and 
assessed accordingly.  The Weston (1999) study also found that in most 
schools homework was not included in schemes or units of work as schools 
see it as part of the teacher's duty to set appropriate tasks for their class, 
when it was planned and it varied between subjects.  Sharpe el al (2001) 
stated that sometimes there was little differentiated homework by task or 
outcome as teachers did not always know what to set.  Many students who 
received differentiated homework sometimes saw this as a stigma.  In the 
current study the documents suggested that schools sometimes differentiated 
by setting projects or open style work and students could decide how they 
wished to work and complete the task but this was often decided by the 
subject teacher or department rather than school policy.  The interviews  
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supported this; when teachers were asked in the questionnaires if they set 
differentiated homework the majority set differentiated work by task or the 
resources needed to complete the work.   
 
Time requirement 
In relation to the time required for homework completion,  Weston (1999) 
found that although the guidelines set down in 1998 for year 10 students was 
between ninety and 150 minutes each day the actual figures in the study 
were between 105 and 135 minutes of homework set each day.  In the 
current study the majority of students and families stated that between thirty 
and sixty minutes was set each night.  However the majority of students from 
the lowest achieving school said that they did not receive any homework and 
this was confirmed by their families who stated they either received no 
homework or less than thirty minutes each night.  This was the same school 
that stated that homework equated to three extra weeks of study.  Higgins et 
al (2014) reflected this view by stating that, on average, five extra months of 
additional progress could be made in a secondary school if homework was 
effective. 
   
As stated above, the current study found that both families and students 
stated that on average they were set between thirty and ninety minutes each 
night.  Both groups thought that this was about the right amount of homework 
to be set.  However, the majority of students from the two highest achieving 
schools thought that they received "too much" homework.  Students from 
those two schools were also the ones who stated that they found homework 
stressful.  Although they found homework stressful, their teachers said that 
homework was either always or usually completed.  
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Overview of responses to question 2 
Revision was seen by all respondents as the most effective type of homework 
and this was also stated as the preferred type of homework and yet teachers 
were not setting this.  The literature discussed above found that effective 
homework was integrated into the curriculum and not a separate piece of 
work. 
 
The least effective type was identified as finishing off classwork and yet this 
was the main type of homework set by teachers and students stated that it 
was one of the more preferred types of homework.  As discussed above if 
there was not enough time in the timetabled class session to complete the 
work it might be that an alternative might be considered such as preparation 
for class work or "flipped learning".  However as with setting other types of 
homework consideration must be placed on what resources are needed and 
what access the students have to these resources.    
 
The majority of teachers stated that they planned for homework, but setting a 
finishing off activity as homework might be seen as a contradiction here, as 
this possibly indicated that they did not have time in the lesson to complete 
the work planned.  Teachers did not appear to take into consideration the 
type of work preferred by their students, but motivating them to complete it is 
clearly important.  If they set preferred types of work it might be that some 
reluctant students would be more inclined and/.or able to complete it, 
increase their knowledge and understanding and improve grades.    
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7.2.3 Does the home environment always support students completing 
homework and what kind of resources do students need to complete 
homework and do they have access to these resources at home?   
Introduction 
The issue of the environment in which students completed their homework is 
clearly very important in relation to the question of equity and fairness.  
School documents and interviews showed that families were expected to 
support students undertaking homework at home and in some cases it was 
expected that this should be a joint activity.  If this was happening, there is a 
question of whose work the school was assessing, the student’s or the 
family’s.   It follows from this that there was also a question if the work was 
not completed, of who should be given the sanction, the student or the 
family?.  From the data it appeared that schools were not always taking home 
circumstances into consideration when setting homework.  Sometimes they 
were not aware of who was at home to help the students, what resources 
were available and whether the students had the time and space in which to 
work.  
 
Effect on family life 
In the current study the majority of families stated that homework negatively 
affected their family activities, with examples of no time for family activities, 
including taking part in family events.  These findings were similar to 
MacBeath and Turner (1990) who found that where and when homework was 
completed was at times influenced by family life.  Some families were also 
concerned that the students did not interact with the rest of the family and 
there was less conversation as they were in their bedroom completing the 
work often late into the evening and at weekends.  Proportionately more 
students in the higher achieving schools expressed this view.  It may be that 
the negative views of students reflect the findings of Weston (1999) that some 
students were involved in a number of after school activities including sport 
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and music which took up time that could be used for homework.  When asked 
about their attitude towards homework a quarter of the students responded 
that they found that homework got in the way, however they did not state 
what it got in the way of (Weston, ibid.). 
 
Resources available at home 
In the current study, despite the differences between the affluence of the 
areas in which the schools were located, most students completed their 
homework at home with most of these students working in their bedrooms 
between 3pm and 9pm.  This finding has been replicated a number of times, 
for example Hughes and Greenhough (2002), MacBeath and Turner (1990) 
and  Weston (1999).  Nevertheless, proportionately more students from the 
highest achieving schools stated that they worked in their bedrooms.  There 
is an issue here, again, of the terms of the home-school agreement in relation 
to what families were expected to do.  Families had signed these agreements 
included in which were statements that they would support the completion of 
homework by their children.  Pragmatically, unless those children asked their 
family members either to assist them with their homework or else to check it, 
it is not possible to see how families would in fact know what the young 
person had to do and thus be able to ensure that the work was completed.  
 
Reporting on research carried out by BETT Copping (2014) noted that in one 
in six families it was not the students who completed their own homework but 
other members of the family.  In the current study most families stated that 
they had time to help their child, apart from families in the two lower achieving 
schools who either "sometimes" or "never" had time to help with homework.  
Families in lower achieving schools gave less support than families from 
higher achieving schools and yet those student possibly required more 
support.  The current study found that the majority of students stated that they 
needed help at home and both students and families agreed that help was 
320 
 
given at home.  In most homes it was the mother or father who helped with 
homework, reflecting the DCSF (2008b) report that mothers were more likely 
than fathers to give support.  Some schools actively encouraged families 
helping and families felt that they should be expected to do so.  However, if 
collaboration was encouraged, a further issue of equity arises here for 
students who either have no support available from their parents, or have no 
support available when they need it.   
 
Hughes and Greenhough (2002) stated that the amount of support given 
differed between parents of high achieving students and not so high 
achieving students and this was due to the lack of confidence in their ability to 
provide support.  Parents suggested that teachers should also explain to 
parents what was expected so that they could give some support.  This was 
supported in the current study by families who when asked what additional 
help the school could offer responded that subject specific information, 
information booklets and online information would be welcomed.  The OECD 
(2015:160) confirmed this and suggested that schools and teachers should 
"offer to help parents motivate their children to do their homework and provide 
facilities so that disadvantaged students have a quiet place to complete 
assigned homework if none is available in their homes"  as a way of 
encouraging disadvantaged or struggling students to complete their 
homework.  In the research undertaken into the home environment the 
Sharpe el al review found that the amount of time spent and the type of 
support given by parents depended on their cultural and socio-economic 
background. 
 
The documents in the current study indicated that resources were expected 
to be provided at home and these would possibly be the type of resources 
students could not access at school in order to broaden their experience.  
The staff interviewed stated that many homework tasks required computer or 
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internet access as homework may be set on the school website or required 
information from the internet.  When questioned teaching staff were not 
always aware if their students had computer or internet access even though 
the homework set required this resource.  Families with only one computer 
expressed concern that the computer was required for homework tasks and if 
more than one child was set homework then it caused a problem at home.  
Schools suggested that teachers should set homework tasks that were 
achievable, suitable for the subject, age range and ability of the students and 
should take into account the resources and support required to complete the 
work.  However it can be seen from the evidence in the documentation and 
interviews that this did not happen consistently across all schools.  This 
finding is not new, and schools should be aware of the issue of resources to 
complete homework, given that previous research, for example Ofsted 
(1995), has already found that some teachers had difficulty in setting some 
homework tasks as there were limited resources available at home, therefore 
many set homework tasks on worksheets rather than text books.   
 
Overview 
Two important issues arising in the responses to this question relate to, firstly, 
the effect of homework on family life and, therefore, possible reasons for the 
negative view of homework by both students and families, and, secondly, 
issues of equity in relation to the availability of resources at home, both 
physical and human. 
 
Most students and families agreed that homework adversely affected family 
activities due to the time involved in completing it.  There is clearly a balance 
to be achieved here in how much time is reasonable for homework, and how 
much might be reserved for interactions with the family, including involvement 
in important family events.  More students from higher achieving schools 
thought it affected family life which could be owing to the amount of 
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homework they were completing or that these families were involved in more 
activities.  
  
Families did not always feel confident in their own ability to help their children, 
although most students reported that they were reliant on this to some 
degree.  Although families commented that they would welcome information, 
support and guidance from schools, this was not always forthcoming, adding 
to the discomfort of some family members. 
    
There is a clear issue of equity when the homework that was set required 
specific resources that were not available in some homes. 
 
At least half the homework referred to in the current study needed computer 
and in some cases, internet access.  There was an assumption here, not 
always well substantiated or grounded in reality, that the student had access 
to those resources, and if they did, that this access was at a time suitable to 
complete the work.  
   
7.2.4 What political, economic, social and educational factors identified 
by Hallam (2004) are important in understanding the context in which 
homework policies and practices are developed? 
Introduction 
Although Hallam (2004) listed the four factors affecting homework as political, 
economic, social and education she did not elaborate on these and what their 
implication were.   
 
In the current research the political factors are understood as factors in the 
national context, local context and within the schools acting as facilitators, 
constraints or pressures on policy relating to homework.  Schools have a 
public image to maintain and can be scrutinised by the national bodies of 
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Ofsted and examination boards and locally by governors, parents and the 
local community.     
   
The economic factors related to the school documents which appeared to 
show that schools were preparing students for future study or future work.  
Those economic factors also related to the resources available at school, 
both in the teacher support and availability and access to equipment, books 
and computers.   
 
The social factors can be seen as the home environment and the pressure 
families are under to support and provide resources, the willingness and 
ability to support both financially and through time.  Homework can also be 
seen as having an impact of local society due to the time restraints students 
and families are under   
 
Educational factors can be seen as meeting the demands of the curriculum, 
including classwork, homework and assessment.  
 
Political factors 
In terms of political factors that form part of the context in which schools’ 
homework policies and practice develop and are maintained, some of the 
most important relate to the marketization of education following the 1988 
Education Reform Act with its implications for the public face of the school as 
reflected through the content of the policy documents; home-school 
agreements; homework clubs and issues of equity; and the status and 
responsibilities of governors for curriculum issues in schools, including the 
formulation of homework policy. 
 
Since the introduction of the 1988 Education Reform Act and the 
marketization of education, schools have been operating in a climate of 
324 
 
accountability, competition, inspection and parental choice of school for their 
offspring.  The government needs league tables and demonstrable improved 
achievement by students in state-funded schools to evidence the success of 
its own policies in education within a five-year term of office (reported 
personal conversation with Lord Adonis, Wearmouth unpublished).  Among 
the six schools in this study, higher achieving schools appear to be 
increasingly oversubscribed while the lower achieving are undersubscribed, 
also often reflecting the affluence of the catchment areas.  This is not a new 
phenomenon.  Paton (2013, online) for example, writing in The Telegraph, 
reported that in some high achieving schools there were eighteen students 
competing for each place. 
 
What might be called the ‘public face’ of schools is clearly very important in 
this context and at this moment in time.  This includes what the school 
publishes in relation to its policies.  In addition; legal requirements to publish 
policy documents related to learning have been imposed on schools as a 
framework against which the quality of what they offer can be judged by 
outsiders.  All in all, therefore, the policy documents published by the six 
schools have to be written for an audience which includes families looking for 
the ‘best’ school for their child and Ofsted. 
 
Hallam (2006) explained that homework could promote communication with 
families and improve the reputation of the school.  The policy documents in 
the current study outlined what was expected from homework and stated why 
homework was set, the type of work set, the support needed from school and 
home and in some cases also stated what the sanctions would be set for not 
completing homework.  When interviewed, the staff described the policy and 
indicated that in some cases it was embedded in another learning policy.  The 
questionnaires showed that teachers and governors knew there was a policy 
but the majority of students and families were unaware of the policy.   
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Since 1992 schools have also been subject to inspections by Ofsted.  The 
current inspection framework includes reference to evidence of students’ 
attainment across time; the frequency of inspections appears to depend, at 
least in part, on the extent to which, in secondary schools, achievement levels 
in external examinations are maintained and/or improved (Ofsted, 2015b).  In 
schools where homework is seen as helping students to improve their grades 
it is obvious that there will be considerable pressure to complete homework 
tasks, as is clearly evident in the highest achieving school in the current 
study.  The consequent negative effect on levels of students’ stress and 
damage to family life when there is an imbalance in school-home life balance 
may also be associated with this kind of pressure to do well. 
 
When the guidelines for homework were introduced in 1998, schools were 
only encouraged to have a homework policy.  No statutory policy was put in 
place.   
 
According to the DfE (2014d), it is not a statutory requirement to have a 
homework policy, perhaps because what a student does at home cannot be 
legally enforceable by schools (DfE, 2013).  Neither is it statutory to have a 
policy related to learning.  However, all the schools had a policy that included 
reference to homework.  Each school made reference to homework in either a 
standalone policy or in another curriculum related policy. Schools therefore 
find themselves in a considerable dilemma here. Homework is viewed 
officially as a ‘good thing’ per se, but students’ activities at home cannot be 
regulated by law.  This means that schools are heavily dependent on the 
goodwill of families to support their homework policies.  
 
It is interesting that, although legally they did not have to have a homework 
policy, the schools in this study had a policy relating to homework, however, 
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they did not always communicate this to families, or involve families in 
developing it.  It seems therefore that this policy might be more rhetoric than 
practice.  Unsurprisingly the analysis of the questionnaires showed that 
teachers and governors responded to questions about policy by giving the 
official school guidelines and stated what was expected of them as might be 
anticipated, and it was only when teachers were asked for a view, did they 
actually answer questions with their own opinion and professional judgement 
rather than following school policy.   
 
The issue of home-school agreements is an interesting one.  When they were 
introduced in 1998, under the School Standards and Framework Act, they 
were set up to promote partnerships between schools and parents through 
better communication, and in doing so, support the students more effectively.  
Since then there has been a statutory requirement to have a home-school 
agreement document in place at every maintained state school, academy and 
free school.   
   
All six schools, as required, had a home-school agreement in place and 
students, parents and a representative of the school signed it.  However it 
cannot be legally enforced and whatever they are signing and agreeing to 
cannot be imposed.  So although the schools were fulfilling the government 
requirement to have a home-school agreement there is no legal requirement 
for any party to adhere to the agreement. 
   
Although schools, families and students were expected to sign it, a large 
number of families and students were unaware of the agreement.  The 
Department for Education (2013) stated that it was the responsibility of 
governing bodies to ensure that all parents understood, accepted and signed 
the home-school agreement.  It also stated that if students understood the 
document they could also sign.  Ouston and Hood (2000) explained that 
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students benefited when there were close working relationships between 
school and home.  They also suggested that good practice in writing the 
agreement was to include the expectations, roles and responsibilities of all 
parties and that it could be clearly and easily read and understood by families 
and students.  Most teachers and governors knew that there was a home-
school agreement and homework policy compared with students and families.   
 
All schools offered a homework club as suggested following the Department 
for Education and Employment 1998 guidelines on homework, and in 
response to concerns about equity for some students.  However they were 
not well attended or even known to some respondents.  If the homework 
clubs are not well attended are schools questioning this and looking at 
alternative arrangements?  If the homework club is set up to support students 
with the resources needed to complete the work but may not necessarily 
have at home and the students are not attending the club, perhaps the 
schools should encourage the teachers to set alternative types of homework. 
 
In these schools, many governors were not from an educational background 
and may not have had the same understanding of education and the 
implications of homework.  According to the Governance Handbook (DfE, 
2017:4), governing bodies are "vision setters and the strategic decision 
makers for their schools" but nowhere in the document does it state that 
governors must have an understanding of educational matters, only that they 
need to improve the outcomes of students.  Neither does the document make 
reference to homework and the only reference in DfE (2013) is that it is a 
suggested topic.  Again, no guidance is given to governors by government 
agencies on homework.  Given the strategic importance of the governing 
board in schools’ decision about the curriculum this may, perhaps, seem 
surprising.  However, given the non-statutory status of homework a question 
might be asked about guidance that might be given in a public document, 
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when homework is officially viewed as beneficial to students’ learning but it 
has not basis in that is legally enforceable.  
 
Economic Factors 
Economic factors most specifically relate to an assumption that homework is 
supportive of improved achievement and study skills and therefore, has the 
potential to contribute to enhanced future life and work opportunities.  The 
school documents and interviews tended to assume that completion of 
homework was related to improved grades and, by implication, enhanced life 
and work chances.  Examination results are reported on by schools and many 
will judge a school on these outcomes.  These include current and future 
students and parents and future employers of the students.  Publication of the 
homework policy therefore appears to imply that the schools were committed 
to supporting the students in developing study skills for school work, future 
study and the work place.   
 
There was a difference, however, in the responses between schools in the 
different catchments areas with regards to the value of homework, with 
proportionately more respondents in the higher achieving schools stating that 
there was a value to homework, compared with the lower achieving schools.  
If homework does in fact improve grades there is an issue here as to why the 
lower achieving schools were not setting homework to support student 
progress.  There could be an issue regarding the perceptions of school, 
education and homework by students, families or teachers, although, as 
stated above by Hallam (2006), regular homework undertaken by lower 
achieving students could result in higher grades than more able students who 
did not complete any homework provided that this homework is meaningful 
and adequately differentiated.  It may be that students and families in the 
lower achieving schools have less confidence in good examination grades 
supporting future work prospects.   
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Students need to have faith in their own ability, what they could achieve and 
how this could influence their future life choices.  Teachers need to expect 
their students to be able to achieve and work with them in finding ways to 
reach potential grades and goals.  The negative attitude towards school by 
some families could be caused by their own experience of school and this 
could therefore be influencing their support of their children.  The work for 
these students must be sufficiently motivating for students to be willing to 
work and achieve.  The work should be manageable at home with appropriate 
resources, space and time.  Schools need to work with families in how they 
can be supported in helping their children, not necessarily through resources 
but through motivation and emotional support.        
 
Social factors 
Factors associated with social aspects include those related to family life, and 
those related to peer pressure, the attractions of alternative forms of 
entertainment outside school, and so on. 
 
There is a disconnection between rhetoric around the importance of the 
family and the setting of homework.  David Cameron, Prime Minister at the 
time, spoke of the importance of family life and how the government will 
strengthen and support family life and families reported that homework 
affected family activities. (Prime Minister's Office, 2014)  
 
Homework affected family life and caused students stress in the higher 
achieving schools more than in the lower achieving schools.  As Hallam 
(2004) previously explained, pressure could be caused by homework in family 
and social relationships and activities.  Teachers in the current study stated 
they realised that homework caused stress, but, even so, still set it and 
students reported that were stressed as a result.  Given this finding, it seems 
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reasonable that the issue of stress might be discussed at a high level in these 
schools, for example by senior management and in meetings of the governing 
board.  Teacher awareness should lead to setting more appropriate 
homework and reduce that stress in the first instance.     
 
Vincent and Tomlinson (1997) reported that although schools welcomed a 
positive relationship with families in supporting the education of their children 
they wanted to keep control of family involvement.  They made reference to a 
Labour government plan to introduce parenting classes in order to control 
families and family life.   
 
Research undertaken by Galloway et al (2013) investigated the non-
academic affects of homework on students in high performing schools in the 
United States.  They agreed with the findings of Sallee and Rigler in 2008 that 
homework should not be given as a matter of routine but that it should be set 
with a purpose and benefit and to develop the student.  Many students 
reported that homework caused stress and affected family life and leisure 
activities.  They found that students spent more time alone and not interacting 
with families or communities. 
 
In this research families supported their children when they were asked to but 
would have liked more guidance from schools.  With so many changes in the 
curriculum since some members of the family were at school they were likely 
to question their own ability.  Work patterns of family members may be such 
that they may not be able to help with homework when that help is needed.  
Schools need to be more aware of home circumstances and make 
allowances for this, including supporting those supporting students.    
 
In terms of peer pressure and attractions outside school that reduce the 
amount of time available for homework, these six schools are located in an 
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urban area with a wide range of amenities and facilities: cinemas, theatres, 
sporting venues, nationally successful sports teams.  There is a very efficient 
transport system that enables easy movement across the whole area and 
nationally by young people.  These pressures and alternative attractions may 
compete for a student’s time outside school and explain, at least in part, why 
the vast majority of students are not in favour of the setting of homework.       
 
Educational factors 
Educational factors link very closely with factors relating to economics: the 
assumption that improved grades will result from the completion of 
homework, and that improved grades will result in enhanced job prospect, 
and also with the requirements of the National Curriculum.  
 
Schools offer students and families support in completing homework through 
homework clubs, online support and documents outlining expectations and 
guidance, although families would welcome more guidance.  As Cowan and 
Hallam (1999) suggested, and as is reflected in the official view of homework 
in the current study, homework may be seen as a valuable aid to learning and 
developing a range of skills.    However, as discussed above, there is only an 
educational value to homework if the student understands the work in class 
and can then extend the work at home.  In this respect it is noteworthy that 
homework was not differentiated by all teachers in all subjects, neither was it 
differentiated by the task set or by how the students completed the task.  
Sanctions were rarely seen by students as effective and there was 
inconsistency between what the school documents stated and what actually 
happened.   Once again, there is a clear case here for, first of all, ensuring 
that the homework given is effective in supporting learning, which itself 
implies that the school is aware of what type of work this may be. In no 
schools was there any evidence that there had been any kind of evaluation of 
this. 
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Homework should be marked and feedback given in line with school policy 
and it should be monitored.  There has long been an understanding of the 
importance of formative feedback in supporting students’ learning (Black & 
Wiliam,1998), but as can be seen from the documents, interviews and 
questionnaires this was not always the case.   
 
Schools have to meet the demands of the National Curriculum and the 
assessment of the students, and in managing this they put pressure on all 
involved, including, students, families and teachers.  Schools must take into 
account how they manage homework to support all groups. 
 
As stated above, if homework does improve grades the issue is why it is not 
being used more effectively, if the views of the students particularly can be 
trusted.  It may be that there is a lack of understanding of the value of 
homework by teachers and schools, and a lack of understanding of what is 
effective homework.  Once all can see the effectiveness and value of 
homework it may be more accepted.  This will also increase motivation and 
therefore improve grades and achievement.      
 
7.3 A New Type of Homework? 
Described by the Flipped Leaning Network (2014), "flipped learning" is 
"school work at home and homework at school".  "Flipped learning" in one 
form or other has been around for a number of years but it has only been in 
the last few years that educationalists have taken more notice of it and the 
benefits of it to learning.  The idea behind "flipped learning" is that the teacher 
gives access to material, usually in the form of a video, to the students so that 
they can watch and learn from the lesson and, if necessary play again and 
repeat as many times as it necessary for them to understand what is being 
taught, rather than listening once in the classroom.  When the students attend 
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school they have this knowledge and are able to apply it in the classroom 
setting while undertaking tasks and activities set by the teacher.  This enables 
the teacher to work with individual students who need additional support.  
Material to access outside the classroom can take the form of video or books.  
Plunkett (2014) stated that "flipping the classroom" and offering students the 
resources out of class, allowed classroom work to become applied and where 
experimental learning activities allowed the students to achieve.   This was 
supported by Boles et al (2014) who stated that there was more interaction 
between teacher and students in a "flipped classroom" and teachers would 
have more time to guide and support their students.   
 
Bergmann and Sams (2014) explained three main benefits from this 
approach to learning.  Relationships between teacher and student were more 
positive, there was a deeper content to the work and it developed the 
curiosity of the learner.   
 
This is in fact homework by another name and it still has the same problems 
as traditional homework of access to resources, space to undertake the task 
and time to do it. 
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Chapter 8 IMPLICATIONS, EVALUATION OF STUDY AND 
CONCLUSIONS 
 
8.1 Implications 
This final chapter begins by drawing out implications of the study as a whole. 
In doing so it takes account both of the main research question and also of 
the sub-questions.  There is no attempt to generalise findings from this limited 
sample of schools, but the findings are nevertheless relevant to the 
community in which the schools are located. The chapter goes on to offer a 
discussion of the strengths and constraints of this particular study, and the 
contribution to knowledge, offers an overall conclusion, and concludes with 
suggestions for possible further research in the area of homework.  
 
The main question asked at the start of the study was,  
 
 What is the purpose of homework? 
 
Associated with this are sub-questions: 
 
 What type of homework is seen as most effective in supporting students' 
learning in the various areas of the curriculum? 
 Does the home environment always support students completing 
homework and what kind of resources do students need to complete 
homework and do they have access to these resources at home?   
 What political, economic, social and educational factors (Hallam, 2004) are 
important in understanding the context in which homework policies and 
practices are developed? 
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The implications of the findings most strongly relate to the following issues: 
 Consideration of school homework policy documents to ensure, as far as 
possible, that all the stakeholders in a school are responsible for them; 
 Finding ways to address the gap between teachers’ and governors’ 
support for the setting of homework, and students’ and families’ opposition 
to it; 
 An acknowledgement that whilst the four factors pertaining to the context 
in which homework policy and practice are developed, as identified by 
Hallam (2004), are very influential in maintaining current practice, 
nevertheless there are still important ways in which schools can address 
some of the concerns about the detrimental aspects of homework that are 
raised in the current study. 
 
School homework policy should be developed so that all the stakeholders, 
students, families, teachers and governors should all be consulted and are 
involved in its formulation, are fully aware of what is in it and, as far as 
possible, support it. This is particularly important where the setting of work 
that is intended to be carried out outside the school setting has no basis in 
law.  Home-School Agreements might be an attempt to secure the support of 
families for school policies but their terms cannot be legally enforced.  In 
summary, In the first place, if families and students are to be expected to 
support a school’s homework policy they should be party to its development. 
 
A policy, broadly speaking is a set of principles and expected actions adopted 
by an institution in relation to a particular area (Wearmouth, 2016).  School 
policy frameworks need to be cast within an understanding of external 
requirements, such as the law, the National Curriculum, and so on.  They 
should also flow from a coherent set of beliefs and values which are shared 
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across an organisation (Palmer, Redfern and Smith, 1994).  Policy should 
therefore be based on shared understanding of: 
 
 Why the school exists: its mission; 
 What it believes to be right: its values; 
 What it is trying to achieve: its vision; 
 What it is going to do to put this into operation: its objectives; 
 Over-riding principles for action; 
 Practicalities of implementation: its procedures. 
 
In a school’s homework policy, therefore, the objectives and procedures of 
the policy and the practices that are either implicit or stated within it should be 
cast within an understanding of the school’s own mission and values. 
 
In these six schools the homework policies were broadly similar to each other 
and also, as stated previously, reflected what can be found in the literature.  
However, there was a gap between teachers’ and governors’ knowledge of 
the policy documents and that of families.  This is potentially very serious 
where homework can, potentially, add so much to the learning and 
achievement of young people but students’ activities at home cannot be 
enforced by law.  It is obvious that, in order to enable families to share 
understandings of homework policy with those officially responsible for policy 
development within a school, families and young people, as well as school 
staff should be involved.  This may lead to a general sense that, as (Radford, 
2000:88) suggests, such development should take place: 
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 Within ‘[…] an environment in which there are non-judgmental 
opportunities to reflect on one’s beliefs, values, attitudes and feelings 
about behaviour’,  
 Where families, students and staff are drawn ‘into active involvement, 
using their ideas as part of the process’ and are invited ‘to take 
responsibility for decisions taken’ and provided with ‘opportunities to 
formulate ideas that will influence future planning, including changes to 
practical arrangements’; 
 Where staff are confident enough ‘to reflect on their own practice’. 
 
The worrying gap between teachers’ and governors’ support for the setting of 
homework, but students’ and families’ opposition to it needs to be addressed 
as a matter of urgency.  One way to do this may be to investigate why it is 
that the majority of families and students are in such opposition to it and to 
separate out these two groups. 
  
 It is clear from the current research that most families see their children 
stressed by homework, and that family activities are damaged.  In some 
cases, too, families did not feel confident to support their children with the 
content of this work when their children experienced difficulties, and some 
families did not have the resources, for example computer and internet 
access, that teachers seemed to assume they would have.  A further issue 
was that there were times when homework from different subjects was 
given all at the same time.  Although schools had homework timetables 
they were not always adhered to. 
 
In the first place it is essential that families see value in the homework that 
is set.  This will only happen if they see their children achieving. In turn 
this requires attention given to meaningful work that fits what the young 
people are already engaged in and is manageable and achievable.  
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Consideration therefore needs to be given to the difficulty level of the work 
and adequate differentiation so that it is compatible with the attainment 
level of the student, and the resources required to complete particular 
types of homework, both human and physical.  The question about space 
available to students has been an issue since it was reported by Crichton-
Browne in The School Guardian in 1884 when children found it difficult to 
complete their work due to the overcrowding in the home and social 
conditions and that in some homes children had to help their parents 
which is still the case today with children looking after siblings while their 
parents are at work.  Those schools taking the home environment into 
consideration do make allowances by making resources available during 
the school day or in homework clubs or by giving extra time for the work to 
be completed.   The provision of homework clubs does not appear to be 
sufficient in itself, because few students used them.  Perhaps what is 
provided in these clubs, when they are available and the status given to 
them needs to be investigated, together with the way in which they are 
viewed by the students.  The low status of provision predisposes to 
disregard and devalues what could be an important resource for students 
(Wearmouth, 1997), particularly for those with few resources at home.  
 
 The current study suggests that students’ opposition to the setting of 
homework relates, at least in part, to the amount of time it takes up, 
difficulty in understanding the work in the first place, in some cases a 
disjunction between activities in class and the homework that is set, and, 
sometimes, lack of timely and constructive feedback so that they can learn 
from their mistakes.  All these issues have clear implications for teachers 
in terms of ensuring the intelligibility of homework and also for considering 
the time demands.  In short, schools need to look at what is set, when it is 
set and whether all pupils need to undertake it in the same way.  Giving 
options and explaining why the work is set and what the benefits of it are 
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is more likely to motivate the students into completing it.  Schools should 
understand what works best for different students.  They could, for 
example, consider differentiating the type of homework set or give 
students options in how they would prefer to complete a task so that it 
maximizes their understanding of the work and suits their learning and 
working styles, for example essay, project, presentation.  Schools should 
consider if the type of homework set suits the type of work needed in that 
subject, homework should be set not only to develop their understanding 
of the work and how to apply it but also to prepare them for the type of 
assessment in that subject.     
 
8.2 Contribution to knowledge 
Findings from this study make a number of contributions to knowledge about 
the purpose of homework: 
 
 It is clear that the same issues that are apparent in research literature 
and published commentaries about the rationale underpinning the use 
of homework are still apparent.  In 1885 Gladman stated that the point 
of homework was for recapitulation, preparation, independent work, 
useful evening employment, preparation for inspection and the 
cooperation of parents.  In 1999 Hallam gave similar points about 
homework including promoting academic learning, developing generic 
skills, benefiting schools and promoting communication with home.  In 
2014 the schools involved in the current study stated the point of 
homework was to consolidate learning, extend learning, preparation for 
classwork, develop independent learning and study skills and cover 
the curriculum. The same claims about the efficacy continue to be 
made, therefore, without, it seems, schools carrying out any evaluation 
of whether the rhetoric matches the reality.  
 
340 
 
 The same political stance pertains as it always did: no political party 
will take a stand on homework and make a decision on whether a 
school should set it or not.  In the current context if a government tried 
to enforce work carried out by students in their own homes this might 
be seen to contravene legislation associated with parental rights and 
entitlements, as well as the rights of young people.  The findings from 
the current study surface some of the contradictions inherent in 
schools’ expectations as required by central government, and what 
actually takes place. 
 
 The uncertainties and contradictions in approaches to the setting of 
homework are reflected in the different views of families and students 
on the one hand, and schools on the other about its importance. These 
views really should be reconciled, if at all possible, for the benefit of 
students. 
 
 The highest stress levels reported by students were to be found in the 
highest achieving school.  This may well reflect the pressure that is put 
on them by the schools to achieve well on the academic league tables, 
and by the students themselves in an endeavour to gain good 
examination grades in the hope of finding suitable well-paid 
employment or going on to further study.  This finding reflects others 
investigating students’ stress levels in a context of the marketization of 
education, for example the Third Report (Children, Schools and 
Families Committee, 2008).  
  
 Finally, the current study identifies a number of issues that continue to 
need consideration about homework but through the discussion in this 
thesis those questions and possible outcomes may begin to be 
understood and addressed.  
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8.3 Strengths and constraints of the current study 
The current study has a number of strengths but also is subject to some 
constraints: 
 
Strengths 
Strengths include: 
 the originality in choice of participant groups; 
 the thoroughness of the literature review; 
 the appropriateness of the methodology for addressing the research 
focus and main research question(s); 
 the rigour and transparency with which the data were collected and 
analysed; 
 the nature of the relationship between researcher and the six schools 
that enable both an on-going facilitative approach and made the data 
collection feasible in busy school environments. 
 
The current study is the only one to include the whole range of participant 
groups in schools that might be called stakeholders in relation to the use of 
homework.  Statistical comparisons of their views enabled a clear 
understanding of the similarities and differences between.  Articulation of the 
differences between the views of, for example, students/parents on the one 
hand, and school staff on the other enabled a light to be shone on the gap 
between rhetoric and practice that is especially important in the current 
context where appearance of progress and achievement is particularly 
important. 
 
At the beginning of the study it was especially challenging to find published 
material relating to homework.  There was much that was published in the 
United States of America but not in the United Kingdom.   The researcher had 
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to rely on four main authors: Gordon (1980), MacBeath and Turner (1990), 
Sharp et al (2001) and Weston (1999).  However, a study of the sources used 
by these authors and then reference to Hansard, newspapers across time 
beginning with the nineteenth century, and later, contact with Australian 
educationalists Horsley and Walker, widened the literature base greatly.  The 
base includes an original teacher training textbook published in 1885 in which 
there is a chapter on home lessons in which is quoted a set of purposes of 
the setting of homework at that time.  By the end of the study the literature 
sources may be described as comprehensive. 
 
The researcher adopted a mixed methods approach that she undertook 
through questionnaires, interviews and reviews of original documents.  This 
enabled her to triangulate by method as well as by participant group (see 
above) and so to surface issues very important to the current context in which 
school homework policies and practices are developed (see discussion 
above). 
 
The researcher took a deliberately rigorous and transparent approach to data 
collection and analysis so that the findings and interpretation of these would 
be trustworthy. 
 
The researcher had already established a strong professional relationship 
with the six schools and was trusted by them so that when ethical 
considerations were discussed they knew she would behave in the way that 
she indicated in the information sheet. 
 
Constraints 
The constraints inherent in the study include the size of the sample groups, 
the use of options for possible responses, the time available for the study, 
both on the part of the researcher and also of the participants, reliance on the 
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schools to give questionnaires to students and return them, and reliance on 
students to give questionnaires to their families and return them 
 
This, essentially, is a small-scale study in that it comprises six schools only in 
one urban area of England.  Within each school there was a variable 
response rate to the questionnaires. In one school, for example, there were 
no governors who returned the questionnaire, and only two teachers in 
another school.  The results from the questionnaires have been reported 
largely as percentages in order to make comparisons across schools and 
across participant groups even though, in other circumstances and with a 
different rationale, these might more appropriately have been reported as raw 
numbers. 
 
Time constraints may have played a part in the low response rate of some 
groups of participants (see comments on size of participant groups above in 
Table 6.1).  The fact that the research was reliant on the schools to distribute 
the questionnaires within the schools and on students in relation to their 
families was also constraining. 
 
The decision to provide options for possible responses on the questionnaires 
was taken for ease of response on the part of the participants, and to ensure 
similarity of responses for comparison purposes.  Even though the range of 
responses to each question was based on the literature reviewed, this 
decision did, however, constrain the responses that were made.  To counter 
this space was provided for open-ended responses, but this may not have 
been sufficient for participants to express their view fully. 
 
Due to a request from the first senior teacher interviewee that the interview 
was not recorded it was decided not to record any interviews.  This meant 
344 
 
that all notes taken during the interviews were handwritten by the interviewer 
whilst asking questions.   
 
If the researcher carried out a further study of this kind, and if the necessary 
time and resources were available to her she would address these 
constraints by probing some of the responses on the questionnaires through 
interview, and distributing as many of the questionnaires herself as she could, 
for example by attendance at governors’ and staff meetings. 
 
8.4 Conclusion 
There are some important findings which need to be addressed by further 
investigation. 
 
Homework has been, and will continue to be debated.  The research has 
shown that homework can make a contribution to achievement but it has also 
shown that it can be disruptive to what the students are doing outside school, 
including family life.  Although successive government may set guidelines for 
homework, they will not make homework statutory school policy 
 
It might be assumed that the factors identified by Hallam (2004) as important 
in understanding the context in which homework policies and practices are 
developed act to maintain the current position regarding the perceived 
purpose of homework.  There is little doubt that the current national political 
context, economic considerations of supporting young people to achieve as 
much as they can to give themselves the best possible chance of finding 
profitable employment, social aspects relating to relationships between 
families and children and families and schools, and, finally, educational 
factors related to the requirements of the National Curriculum are highly 
influential over current policies and practices in schools.  However, 
pragmatically it seems that there is much schools themselves can do to make 
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the setting and completion of homework much more meaningful, manageable 
and conducive of higher student achievement.  For example the following is 
implied by the findings of the current study.  If homework is set: 
 
 to support learning it can be set to either reinforce the work carried out in 
class or in preparation for future classwork.  When setting homework the 
resources needed to complete the work must be considered, taking into 
account the fact that not all pupils have access to the same resources and 
even though the school may offer a homework club not all pupils who 
should be accessing it are able to or want to access it. 
 
 to support independent learning then it must be set so that students can 
complete it without help and school must ensure that it is the student's 
own work.   
 
 for families to work together then this work cannot be assessed as there is 
no indication of what is completed by adults and the students. 
 
 to prepare for future lessons then resources and home circumstances 
should be taken into account.  Do pupils have access to what is needed to 
complete the task and do they have the opportunity at home to do it. 
 
 to make sure the curriculum is covered, then questions need to be 
addressed as to why the curriculum cannot be covered in class time.  Is 
this due to not enough time being allocated on the timetable for the 
subject, has the work not been planned accordingly by the departments 
and teachers or are the pupils undertaking a curriculum not suited to their 
ability and needs.   
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 to cover all the work not completed in lesson time is this because the 
teacher, although is given enough time, is unable to cover the curriculum 
due to managing the class and the work and therefore does this teacher 
need support from the school in managing their class and time effectively. 
 
 equivalent to an extra lesson per week the class teacher has to plan, 
prepare and assess (PPA) this work in addition to the timetabled lessons.  
A teacher is entitled to 10 per cent PPA time of their contracted 1265 
hours of directed time in school.  This is equates on average to three 
hours per week to plan, prepare and assess all their lessons and 
homework each week.  Therefore it is reasonable to state that a teacher 
cannot complete all PPA within this time.  If the teacher did not have to set 
and mark homework then this time could be used to plan lessons in a 
more constructive way and therefore reduce the need for additional work 
through homework. 
 
 because it has always been done this way it is time to reassess the 
purpose and the place of it within the curriculum. 
 
If managed properly, homework can be a powerful tool and resource in the 
education of the student, but if not managed properly, it can cloud the 
education experience which lasts a lifetime. 
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Appendix 1: 1880 October 16 page 419 The Schoolmaster 
 
 
350 
 
Appendix 2: 1881 March 12 page 156 The School Guardian 
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Appendix 3: 1884 September 20 pages 645 - 647 The School Guardian 
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Appendix 4: 1884 January 19 page 86 The Spectator 
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Appendix 5: 1884 January 26 page 118 - 119 The Spectator 
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Appendix 6: 1884 June 21 page 813 The Spectator 
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Appendix 7: 1884 June 28 page 849 - 850 The Spectator 
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Appendix 8: 1929 January 19 page 1 The Times Educational Supplement 
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Appendix 9: 1935 April 13 page 119 The Times Educational Supplement 
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Appendix 10: Model of Homework
 
Hallam (2006) Homework: Uses and Abuses 
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 Appendix 11: Perceived Purposes and Disadvantages of Homework  
Perceived purposes and advantages 
of homework 
Perceived disadvantages of 
homework 
Homework can promote academic 
learning by 
 increasing the amount of time 
students spend studying 
 providing opportunities for 
practice, preparation, and 
extension work 
 assisting in the development of 
a range of intellectual skills 
Homework can assist in the 
development of generic skills by 
 providing opportunities for 
individualised work 
 fostering initiative and 
independence 
 developing skills in using 
libraries and other learning 
resources 
 training pupils in planning and 
organising time 
 developing good habits and 
self-discipline 
 encouraging ownership and 
responsibility for learning 
Homework can be beneficial to 
schools through 
Homework can act to the 
disadvantage of schools when 
 it increases negative attitudes 
 it reduces the opportunities for 
pupils to develop academic 
skills from involvement in 
everyday life 
 parents pressure children too 
much 
 parents create confusion in 
explaining material 
 parents have different 
approaches to teaching from 
those adopted by the school 
 parents do homework for their 
children or contribute 
excessively 
 pupils cheat or copy 
 the differences between high 
and low achievers are 
increased 
Homework can have a negative 
impact on the family when it 
 disrupts family life 
 causes friction within the 
family 
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 easing time constraints on the 
curriculum and allowing 
examination demands to be 
met 
 allowing assessment of pupils’ 
progress and mastery of work 
 exploiting resources not 
available in school 
 fulfilling the expectations of 
parents, pupils, politicians and 
the public 
 enabling accountability to 
external inspection agencies 
Homework can promote home-school 
liaison by 
 encouraging the involvement of 
parents 
 developing links and 
opportunities for dialogue 
between parents and the 
school 
Promoting family communication 
 Encourages parents and 
children to work together 
 
Homework can be detrimental to the 
individual when it 
 causes anxiety 
 reduces motivation to learn 
 creates boredom, fatigue and 
emotional exhaustion 
 reduces time for leisure 
activities 
Homework can have a negative 
impact on society when it 
 reduces time for involvement 
in community activities 
 polarises the opportunities for 
children from different 
economic circumstances 
because some have better 
facilities 
 and resources than others 
Derived from Cowan and Hallam (1999) cited in Hallam (2006)  
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Appendix 12: Pilot Study - The School 
The location   
The school is located in the largest town in a county in the East of England.  
In the early 1960s the town was designated as a Middlesex or London 
overspill town. This was part of the government policy of re-housing residents 
of Greater London and although this started in the 1930s it continued after the 
Second World War following a housing shortage until the 1970s.  The town 
was identified as one to expand and was discussed in Parliament on 12 
December 1961.  Joyce Butler the MP for Wood Green asked the question of 
Charles Hill, Minister of Housing and Local Government and Minister for 
Welsh Affairs, what arrangements were being made for the housing overspill 
from Middlesex to which he replied, giving the district council of this town as 
an example, of the scheme already in place.   The school's catchment area 
includes the London overspill housing estates in one of the older parts of the 
town.  Today the town is a prosperous commercial centre with a range of 
technology based and light industries.  The market town has a population of 
around 40,000 residents, which is expected to increase to over 60,000 in the 
next twenty years.  It has a thriving local economy and excellent transport 
links with the centre of London reached in less than one hour by rail and road.  
 
The school 
The school opened in September 1971 on a temporary site before moving to 
its current site in 1972.  The school is a co-educational comprehensive 
school, educating students from the age of eleven to nineteen with c850 
students on roll in 2011.  It is a smaller than average secondary school with a 
sixth form.  In early 2000s the school was designated a Specialist College 
becoming the first of this specialism in the county.  Later in 2000s it was 
awarded Artsmark, Sportsmark and Investors in People.  It later gained 
foundation status and a federation between this school and the other 
secondary school in the town was formed.  These two secondary schools, 
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along with the majority of secondary schools in the county, converted to 
Academy status.  The school has strong links with a local special school 
whose pupils attend the secondary school for some post sixteen lessons.   
 
Ofsted reports 
In late 2000s the school was placed in special measures by Ofsted but 
moved to satisfactory with outstanding features two years later.  The school 
was a smaller than the average secondary school.  The percentage of pupils 
eligible for free school meals was in line with the national average, students 
from minority ethnic backgrounds and those with English as an additional 
language was below the national average.  The Ofsted inspection report 
stated that the percentage of students attending the school with special 
educational needs was above the national average and the proportion with a 
statement of special educational needs was nearly twice the national 
average.  There were very few looked after children.    The main findings of 
the report stated that since the setting up of the federation, expectations, 
attainment, progress, teaching, behaviour and attendance had all improved.   
The quality of teaching had improved and was rated as good with lessons 
well planned to meet the learners' needs and there would continue to be 
planned improvements to the curriculum.   The report also stated that "The 
dialogue created around the students' response to homework was a powerful 
feature".  There was still work to do and the report stated that in order to 
improve further the school would need to raise standards and pupil progress 
through the pace of learning, to engage the learners through an efficient and 
effective curriculum and targeted professional development.  The aspirations 
of the students needed to be raised and to offer parents and carers the 
opportunity to support their child's learning. 
 
The school under the new name and academy status was again inspected by 
Ofsted two years later and was graded as inadequate.  The inspection still 
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reported that the proportion of disabled pupils, and those with a statement of 
special educational needs was above average.  Pupils from minority ethnic 
backgrounds were still below average as was the number of pupils who had 
English as an additional language.  However the inspection stated that those 
pupils who were eligible for support through pupil premium, free school meals 
and pupils from service families was average.  This was a change from the 
previous report, when it was stated to have been below the national average.  
The inspection explained how a small number of pupils attended alternation 
provision at key stage four in areas of farming and engineering.  As part of 
the local academy partnership the school supports an alternative provision 
nearby that supports pupils deemed to be at risk of exclusion or have poor 
attendance due to medical or behavioural issues.   The school also had an 
onsite nursery.  The Ofsted inspection report highlighted a number of areas 
where the school had serious weaknesses and these included below average 
GCSE results especially in English and Mathematics, teaching did not take 
into account the pupils abilities, marking did not have an impact on 
achievement, lessons were ineffective, the school improvement plan did not 
show how improvement in teaching and achievement would take place, 
leadership and governors were not effective.  As an inadequate graded 
school by Ofsted it was visited regularly by inspectors, the first visit just four 
months after the Ofsted inspection saw some improvement in training of 
teaching staff, detailed improvement plans were written and there were 
changes to the leadership team and chair of governors.  Four months later 
there was still more improvement, however some areas were still seen as 
needing improvement and these included marking, expectations and 
monitoring.  This was still the case to some extent in the final visit.  The 
school had another full inspection a year later when it was graded as requires 
improvement and therefore had moved out of the inadequate category.    
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The Homework Policy 
The school had a policy in place based on the Local Authority recommended 
homework policy and this is reviewed on an annual basis by the Curriculum 
Committee of the Governors.  The policy in place at the time of the study had 
been reviewed by the Curriculum Committee in the Autumn term of 2008 and 
was due to be reviewed during the same term in 2010.  The Homework Policy 
is linked to other school policies including Inclusion, Curriculum, Learning and 
Teaching and Marking policies.  It is also explained at the start of the policy 
that "homework is any work or activity which students are asked to do outside 
lesson time whether on their own or with parents or carers" It also explained 
that homework should not prevent students in participating in school 
extracurricular activities.  The school had a homework club for those students 
who wanted to complete their homework in school or did not have support or 
resources at home. 
 
The school homework policy stated that homework was set to reinforce 
learning and prepare for future work skills: 
 
"The purpose of homework  
 To encourage students to develop the confidence and  
self-discipline to work on their own. 
 To consolidate and reinforce skills and understanding. 
 To extend learning, for example through additional 
reading. 
 To enable students to devote time to particular 
demands such as GCSE coursework or project work. 
 To develop both subject specific and transferrable 
skills, which are essential skills for adult life. 
 To support the home/school relationship. 
     (Appendix 17) 
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The amount of homework 
The guidelines set down by the government in 1998 by the Education 
Secretary, David Blunkett, during the New Labour government of Tony Blair, 
are still used by schools today.  The amount suggested for homework at the 
school was in line with the government guidelines.  Students in years seven 
and eight should receive between forty five and ninety minutes each day, 
year nine students should receive between one and two hours each day and 
students in year ten and eleven should receive between one and a half and 
two and a half hours each day.  According to the government guidelines 
students in year twelve and thirteen would receive homework in line with 
school policies for their programmes.  For this school it is recommended that 
students in years twelve and thirteen receive up to five hours per week per 
subject.  The homework policy stated that teachers should not normally set 
homework to be completed for the next day but to give students at least two 
days to complete their homework and that the time given to homework should 
increase through the age groups.  Students in years ten and eleven would be 
given sixty minutes to ninety minutes per subject each week. 
 
The type of homework 
The types of homework suggested that staff should set included: 
 
 Writing assignments. 
 Learning assignments. 
 Preparing an oral presentation. 
 Practising skills learnt in lessons. 
 Reading in preparation for a lesson. 
 Finding out information/researching a project. 
 Consolidating the lesson. 
 Cross-curricular or themed project work. 
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The policy went on to explain to staff, students and families that homework 
tasks should be linked to study programmes and was a planned progression 
from the lesson.  Homework should also be differentiated just as lessons 
should be.  Feedback should be given as soon as possible and in an 
appropriate manner. 
 
Responsibilities 
The school saw their responsibility in different areas.  The subject teacher 
should be setting appropriate homework and assessing and monitoring it.  
They should check that homework is recorded in the student planner, and 
they should respond to homework and give prompt feedback.  Heads of 
Department should ensure that the staff in their department were setting 
appropriate homework, and assessing it by monitoring it every half term 
through the quality assurance process.  Governors should ensure that 
leadership and management of the school enforced the policy and that during 
their visit to the department they should see evidence that this is happening.  
There was a homework club at the school three times each week. 
 
The policy stated that parents and carers also had a responsibility in that they 
should ensure that students take responsibility for their work and that they 
completed the work set.  As the student became a more independent learner 
the families should take less active approach to supporting them and allow 
then to work more freely on their own.  They needed to provide an area for 
students to complete homework or encourage them to use the school 
facilities.  Parents and carers must make sure that the student meets any 
deadlines set and check and sign the planner to record this.  Parents and 
carers should encourage the student with their homework and use praise to 
support this.  They should contact the school if they had concerns. 
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The policy also stated that students had responsibilities.  They should always 
have their planners with them and record homework in it even if they have 
written the homework in their exercise book.  This is to show that there is 
record of it in their planner.   Students are expected to complete homework to 
the best of their ability, to take pride in their work and understand that 
deadlines must be met.  If the student is absent from school they must catch 
up with any homework missed.  If they have any problems it is their 
responsibility to speak to a member of staff. 
  
Sanctions 
There were sanctions in place for non-completion of homework.  If homework 
was not completed, families would be notified via the planner and an 
extension may be given.  A letter would be sent to parents of students who 
regularly did not complete their homework detailing the importance of 
completing homework and requesting the support of parents.  Students were 
also directed to the homework club and if course work was not completed a 
detention would be given. 
 
Feedback to Students 
If homework was to be beneficial, students must be given prompt verbal or 
written feedback.  The school asked the teachers to assess the work as 
quickly as possible and in an appropriate manner, although a time limit or 
method of feedback was stated.  Again students were encouraged to attend a 
daily homework club and the pastoral team would monitor attendance. 
 
Setting and Monitoring Homework  
Homework was monitored by the subject leader and by line managers and 
took place every half term through scrutiny of the work.  Homework should be 
set at the start of the lesson and written so that the students have a chance to 
372 
 
write it in their planner.  The recording of homework was monitored by 
personal tutors and pastoral leaders.  
 
Appropriate Homework 
The policy stated that homework tasks should be linked to the work in class 
and should be part of the planning of the unit of work.  If the homework was a 
continuation of classwork then there should be a clear indication of this in the 
planned work.  As well as classwork, homework should be differentiated to 
take into account the needs of the students.  The students should be capable 
of completing the work and that it is appropriate for their ability and if 
necessary extension work should be set.  Students should be able to work 
independently.   
 
The Student Planner 
Each student was given a planner at the start of the academic year.  Key 
information was in the planner including their details, code of behaviour, 
dates and times of the school day, punctuality and attendance also 
information about undertaking homework.  The planner stated that homework 
would support the student in developing skills including independent learning.  
It also stated that homework may vary from subject to subject.  Homework 
must be recorded in the planner and guidance was given about the amount of 
time to be spent on homework based on the government's recommendation.  
The Student Planner would be where homework would be written and could 
be monitored by parents and signed by them.  The form teacher would also 
sign this, so they could monitor the homework set for their form group.   
 
Home-School Agreement 
Alongside the School Homework Policy there was also a Home-School 
Agreement in the student planner.  The agreement stated that the school 
would provide a homework timetable and study planner and that the school 
373 
 
would set and mark appropriate work for homework or personal study.  The 
student would write homework in their planner and complete homework on 
time and parents would provide an appropriate environment for work at home 
and should take an interest in their child's learning. 
 
All documents included guidelines for the amount of homework, the type of 
homework and what support is in place for completing the homework so 
pupils, teacher and parents were aware of what was required of each 
stakeholder. 
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Appendix 13: Pilot Study Students Questionnaire 
Student Questionnaire  
Thank you for completing this short questionnaire. All questionnaires are anonymous. 
Confidentiality will be maintained in relation to the names of all participants and their schools. 
This means that no names will be used in the evaluation report or any other publication 
connected with this project. Please note that you may withdraw your consent at any stage 
before and during the investigation. In this case any data that has been collected in relation 
to you will be destroyed. All data collected for this project will be kept securely in a locked 
cabinet and will be destroyed after a period of 12 months. Material gathered during this 
research will be treated as confidential and securely stored.  
Please feel free to contact us if you have any further questions.  
 
Investigator    Supervisor    Supervisor  
Wendy Edwards   Prof. Janice Wearmouth  Dr Neil Burton  
Dept. of Secondary Education  Dept of Education Studies  Dept of Primary Education 
University of Bedfordshire  University of Bedfordshire  University of Bedfordshire  
Polhill Avenue    Polhill Avenue    Polhill Avenue  
Bedford    Bedford    Bedford  
MK41 9EA    MK41 9EA    MK41 9EA  
01234 793047   01234 79 3153    01234 793166 
wendy.edwards@beds.ac.uk    janice.wearmouth@beds.ac.uk  neil.burton@beds.ac.uk  
 
* Required 
I have been given the opportunity to ask questions about the study *  
 
Yes          No 
 
I have had my questions answered satisfactorily *  
 
Yes          No 
 
I have read and understood the information above *  
 
Yes          No 
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I consent to completing the questionnaire. *  
 
Yes          No 
 
Are you male or female? *  
 
Male          Female 
 
What is your ethnic origin? *  
White British     White Irish  
Other White Background   Black or Black British Caribbean 
Black or Black British African  Other Black Background 
Asian or Asian British Indian  Asian or Asian British Pakistani 
Asian or Asian British Bangladeshi  Mixed - White and Black Caribbean 
Mixed - White and Black African  Mixed - White and Asian 
Chinese       Other Asian Background 
Other Mixed Background   Other Ethnic Background 
Information refused 
 
 
Are you on the Gifted and Talented Register? *  
 
Yes No Don’t know 
 
What year group are you in? *  
7        8        9        10        11        12        13 
 
 
Which set are you in for English? *  
1        2        3        4        5        Not in a set        Other 
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Do you get additional support in English? *  
Yes  No Don’t know 
 
Are you set homework in the following subjects? Tick as many boxes as applicable 
English    Mathematics    Science  Languages 
Humanities Technology Physical Education  Media 
Music   Drama  Business studies ICT  
Art  Psychology Sociology   
Leisure Travel and Tourism Health and Social Care 
How much homework are you set?  List the subjects and how much is set each week  
 
 
 
 
 
 
 
 
How much homework do you get in English?  
Too much  About right  Not enough None 
 
What sort of homework is set? Tick as many boxes as applicable 
Finishing off class work   Coursework     Revision 
Preparation for classwork   Other - please state: 
 
Where do you complete your homework? Tick as many boxes as applicable  
Home     Library         In class          
At friends          Homework Club    Other - please state: 
  
Do you get help with homework from your parents/carers?  
Always        Sometimes         Never 
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What happens if you don't complete the homework? Tick as many boxes as applicable 
Given another chance      Completed in school             
Detention     Completed in your own time      
Parents informed                Reported to another teacher                           
Nothing happens     Don’t know        
 Other - please state:  
 
Why do you think you are given homework?  
Reinforces what you have done in class      Helps you learn more 
To finish class work                                  Helps you to work independently 
Preparation for next lesson              Punishment                   
 Other - please state: 
  
How much time are you given to complete homework?  
1 day             2 days            3 days            4 days             
Up to a week      A week           Longer than a week 
 
 
How soon after you have handed homework in do you get feedback?  
Within 24 hours            Less than a week            More than a week            
Never 
 
 
Does completing homework help you to improve your grades?  
Yes       No 
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Appendix 14: Pilot Study Families Questionnaire 
Parents Questionnaire  
 
Thank you for completing this short questionnaire. All questionnaires are anonymous. 
Confidentiality will be maintained in relation to the names of all participants and their schools. 
This means that no names will be used in the evaluation report or any other publication 
connected with this project. Please note that you may withdraw your consent at any stage 
before and during the investigation. In this case any data that has been collected in relation 
to you will be destroyed. All data collected for this project will be kept securely in a locked 
cabinet and will be destroyed after a period of 12 months. Material gathered during this 
research will be treated as confidential and securely stored.  
 
Please feel free to contact us if you have any further questions.  
 
Investigator    Supervisor    Supervisor  
Wendy Edwards   Prof. Janice Wearmouth  Dr Neil Burton  
Dept. of Secondary Education  Dept of Education Studies  Dept of Primary Education 
University of Bedfordshire  University of Bedfordshire  University of Bedfordshire  
Polhill Avenue    Polhill Avenue    Polhill Avenue  
Bedford    Bedford    Bedford  
MK41 9EA    MK41 9EA    MK41 9EA  
01234 793047    01234 79 3153   01234 793166 
wendy.edwards@beds.ac.uk    janice.wearmouth@beds.ac.uk  neil.burton@beds.ac.uk  
 
* Required 
 
I have been given the opportunity to ask questions about the study *  
Yes  No 
 
I have had my questions answered satisfactorily *  
Yes  No 
 
I have read and understood the information above *  
Yes  No 
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I consent to completing the questionnaire. *  
Yes  No 
 
Are you male or female? *  
 
Male  Female 
 
What is your ethnic origin? *  
White British     White Irish  
Other White Background   Black or Black British Caribbean 
Black or Black British African  Other Black Background 
Asian or Asian British Indian  Asian or Asian British Pakistani 
Asian or Asian British Bangladeshi  Mixed - White and Black Caribbean 
Mixed - White and Black African  Mixed - White and Asian 
Chinese       Other Asian Background 
Other Mixed Background   Other Ethnic Background 
Information refused 
 
Is your child on the Gifted and Talented Register? *  
 
Yes No Don’t know 
 
What year group is your child in? *  
 
7 8 9 10 11 12 13 
 
Which set is your child in for English? *  
 
1 2 3 4 5 Not in a set Don’t know  Other 
 
Does your child get additional support in English? *  
Yes  No Don’t know 
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Is homework set in the following subjects? Tick as many boxes as applicable 
  
English       Mathematics    Science  Languages  
Humanities    Technology Physical Education Business studies  
Media     Drama  Music  ICT   
Art     Psychology Sociology   
Leisure Travel and Tourism Health and Social Care 
 
How much homework does your child get in English?  
 
Too much  About right  Not enough None 
 
What sort of homework is set? Tick as many boxes as applicable  
Finishing off class work   Coursework     Revision 
Preparation for classwork   Other - please state: 
 
Where does your child complete their homework? Tick as many boxes as applicable  
Home     Library         In class          
At friends          Homework Club    Other - please state: 
 
Do you help with homework?  
Always      Sometimes   Never 
 
What happens if your child does not complete their homework? Tick as many boxes as 
applicable  
Given another chance      Completed in school             
Detention     Completed in their own time      
Parents informed                Reported to another teacher                           
Nothing happens     Don’t know        
 Other - please state:  
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Why do you think your child is given homework?  
Reinforces what they have done in class      Helps them learn more 
To finish class work                                  Helps them to work independently 
Preparation for next lesson              Punishment                   
 Other - please state: 
 
 
Do you think completing homework helps your child to improve their grades?  
Yes     No 
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Appendix 15: Pilot Study Teachers Questionnaire 
Teachers Questionnaire  
Thank you for completing this short questionnaire. All questionnaires are anonymous. 
Confidentiality will be maintained in relation to the names of all participants and their schools. 
This means that no names will be used in the evaluation report or any other publication 
connected with this project. Please note that you may withdraw your consent at any stage 
before and during the investigation. In this case any data that has been collected in relation 
to you will be destroyed. All data collected for this project will be kept securely in a locked 
cabinet and will be destroyed after a period of 12 months. Material gathered during this 
research will be treated as confidential and securely stored.  
 
Please feel free to contact us if you have any further questions.  
Investigator    Supervisor    Supervisor  
Wendy Edwards   Prof. Janice Wearmouth  Dr Neil Burton  
Dept. of Secondary Education  Dept of Education Studies  Dept of Primary Education 
University of Bedfordshire  University of Bedfordshire  University of Bedfordshire  
Polhill Avenue    Polhill Avenue    Polhill Avenue  
Bedford    Bedford    Bedford  
MK41 9EA    MK41 9EA    MK41 9EA  
01234 793047   01234 79 3153    01234 793166 
wendy.edwards@beds.ac.uk    janice.wearmouth@beds.ac.uk  neil.burton@beds.ac.uk  
 
* Required 
I have been given the opportunity to ask questions about the study *  
Yes  No 
 
I have had my questions answered satisfactorily *  
Yes  No 
 
I have read and understood the information above *  
Yes  No 
 
I consent to completing the questionnaire. *  
Yes  No 
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What year group do you teach? Tick as many boxes applicable  
7  8  9  10  11  12  13 
 
What subject do you teach?  
English     Mathematics    Science  Languages  
Humanities  Technology Physical Education Business studies  
Media   Drama  Music  ICT   
Art   Psychology Sociology   
Leisure Travel and Tourism Health and Social Care 
 
What sort of homework is set? Tick as many boxes as applicable 
 
Finishing off class work   Coursework     Revision 
Preparation for classwork   Other - please state: 
  
How long should the homework you set take to complete?  
 
Up to 30 minutes    Up to 60 minutes   Up to 90 minutes   Over 90 
minutes 
 
Do your students complete their homework?  
Always         Sometimes    Rarely          Never 
 
Are there any sanctions in place if your students do not complete homework? Tick as many boxes 
as applicable  
Given another chance      Completed in school             
Detention     Completed in their own time      
Parents informed                Reported to another teacher                           
Nothing happens     No sanctions        
 Other - please state:  
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Why is homework set?  
Reinforces what they have done in class     Helps them learn more 
To finish class work                                      Helps them to work independently 
Preparation for next lesson                           Punishment   
School policy       Other - please state: 
 
How is homework useful?  
Reinforces what they have done in class     Helps them learn more 
To finish class work                                Helps them to work independently 
Preparation for next lesson      Punishment   
School policy       Other - please state: 
 
How much time do you give to complete homework?  
1 day    2 days    3 days    4 days    Up to a week     A week       
Longer than a week 
 
How soon after homework is completed do you give feedback?  
Within 24 hours            Less than a week            More than a week 
 
What type of homework is most effective in improving academic performance? Tick as many 
boxes as applicable  
 
Finishing off class work    Coursework    Revision   
Preparation for classwork      Other - please state: 
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Appendix 16: Pilot Study Governors Questionnaire 
Governor Questionnaire  
Thank you for completing this short questionnaire. All questionnaires are anonymous. 
Confidentiality will be maintained in relation to the names of all participants and their schools. 
This means that no names will be used in the evaluation report or any other publication 
connected with this project. Please note that you may withdraw your consent at any stage 
before and during the investigation. In this case any data that has been collected in relation 
to you will be destroyed. All data collected for this project will be kept securely in a locked 
cabinet and will be destroyed after a period of 12 months. Material gathered during this 
research will be treated as confidential and securely stored.  
 
Please feel free to contact us if you have any further questions.  
Investigator    Supervisor    Supervisor  
Wendy Edwards   Prof. Janice Wearmouth  Dr Neil Burton  
Dept. of Secondary Education  Dept of Education Studies  Dept of Primary Education 
University of Bedfordshire  University of Bedfordshire  University of Bedfordshire  
Polhill Avenue    Polhill Avenue    Polhill Avenue  
Bedford    Bedford    Bedford  
MK41 9EA    MK41 9EA    MK41 9EA  
01234 793047   01234 79 3153    01234 793166 
wendy.edwards@beds.ac.uk    janice.wearmouth@beds.ac.uk  neil.burton@beds.ac.uk  
 
* Required 
I have been given the opportunity to ask questions about the study *  
Yes  No 
 
I have had my questions answered satisfactorily *  
Yes  No 
 
I have read and understood the information above *  
Yes  No 
 
I consent to completing the questionnaire. *  
Yes  No 
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What category of governor are you? 
Staff Parent Local Authority Co-opted Foundation
Partnership Sponsor Associate              Community      Other 
 
Is there a homework policy?  
 
Yes    No 
 
Are you on the committee that reviews the homework policy?  
 
Yes    No 
 
Why is homework set?  
Reinforces what they have done in class      Helps them learn more 
To finish class work                                    Helps them to work independently 
Preparation for next lesson       Punishment    
School policy   
 
What type of homework do you think works best?  
Reinforces what they have done in class   Helps them learn more 
To finish class work                                   Helps them to work independently 
Preparation for next lesson                     Punishment   
School policy   
 
Do you think homework improve grades?  
 
Yes    No 
 
Are there any sanctions in place if the students do not complete homework? Tick as many 
boxes as applicable  
Given another chance        Completed in school        
Detention     Completed in their own time       
Parents informed        Reported to another teacher                           
No sanctions:  
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Appendix 17: Pilot Study School Homework Policy 
School Homework Policy 
 
To maintain improvements in standards through strategic planning,  
consistency and high quality teaching, learning and assessment and 
guidance 
 
Policy approved by Curriculum Committee  Summer 2005 
  
Review by Curriculum Committee                  Summer 2006 
  
Full review by Curriculum Committee Spring 2008 
  
Review by Curriculum Committee                  Autumn 2009 
  
Review due by Curriculum Committee            Autumn 2010 
 
This Policy links closely with a number of other College Policies, in particular: 
 Disability Equality Scheme 
 Inclusion Policy 
 Curriculum Policy 
 Learning and Teaching Policy 
 Marking Policy 
 
Homework is any work or activity which students are asked to do outside 
lesson time either on their own or with parents or carers. 
 
Homework should not prevent students from participating in activities 
after College such as sport, music or clubs of any kind. 
 
The purpose of homework 
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 To encourage students to develop the confidence and self-discipline to 
work on their own. 
 To consolidate and reinforce skills and understanding. 
 To extend learning, for example through additional reading. 
 To enable students to devote time to particular demands such as 
GCSE coursework or project work. 
 To develop both subject specific and transferrable skills, which are 
essential skills for adult life. 
 To support the home/school relationship. 
 
The amount of homework 
Students will receive a guideline homework timetable to help them manage 
their time. Teachers will not normally set homework to be completed for the 
next day, but will give students at least two days to complete the homework. 
The time devoted to homework should increase as the student progresses 
through the college. 
 
Students in Years 7-9 should expect one homework per week for English, 
Maths, Science, Citizenship and Modern Foreign Languages 
(French/German), which should take between 45 minutes and one hour. 
Subjects taught in rotation blocks will set homework at the appropriate time, 
this homework may take the form of a longer project due to the practical 
nature of these courses. 
 
Students in Year 10-11 should expect between an hour and an hour and a 
half per subject, per week.  
 
Students in Years 12 and 13 are expected to devote approximately five hours 
per week outside lessons to each subject. Students are encouraged in 
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addition, to read as widely as possible around their chosen subjects to 
broaden their knowledge. 
 
Type of Homework 
Homework might include such things as: 
 Writing assignments. 
 Learning assignments. 
 Preparing an oral presentation. 
 Practicing skills learnt in lessons 
 Reading in preparation for a lesson. 
 Finding out information/researching a project. 
 Consolidating the lesson 
 Cross-curricular or themed project work 
 
It is important that students should have frequent and increasing 
opportunities to develop and consolidate their competencies as 
independent learners. 
 
School’s responsibilities 
The subject teacher is responsible for setting appropriate homework and 
assessing it regularly and appropriately. S/he should check that students 
are recording details of homework set in their planners with the aid of a 
TA if necessary . Homework should be set to ensure that there is more than 
one night in which to do it. This allows students to plan their time, participate 
in out of college activities if they wish, and still be able to do their homework. 
 
Heads of subject are responsible for ensuring that all teachers in their 
department are setting appropriate homework regularly and assessing it 
appropriately. This should be checked half-termly as part of the faculty 
CQA process 
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Governors are responsible for ensuring that the leadership and management 
of the college are consistently enforcing this policy. As part of their governor 
monitoring visit a governor should expect to see evidence that homework is 
being set and assessed properly.  
 
Parents’/Carers’ role in homework 
 Parents/carers should support students with their homework but accept 
that their role should become less and less “hands on” as students 
take greater responsibility and become more independent learners. 
 Parents/carers should try and provide a reasonable place where 
students can work or encourage them to make use of the college’s 
facilities. 
 Parents/carers should ensure students meet homework deadlines and 
should regularly check and sign planners to show this has happened. 
 If parents/carers feel that insufficient or too much homework is being 
set, they should contact the tutor who will investigate the situation. 
 Parents/carers should make it clear to students that they value 
homework and support the college in explaining how it can help them 
to progress. 
 Parents/carers should encourage students and praise them when 
homework is completed and submitted on time. 
 
Students’ responsibilities 
 Students should always carry their planners with them. 
 Students should record the homework set even if they have written it in 
detail in their exercise book. 
 Students need to accept that deadlines must be met. 
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 If students are absent, they need to find out what work has been 
missed and catch up on it. Being away on the day that homework is 
set is not an excuse for not doing it. 
 Problems with homework should be resolved before the deadline. If 
necessary students should see the member of staff concerned for help. 
 Students should take a pride in doing their best. 
 
Non-completion of Homework 
Parents will be notified via the planner that homework has not been 
completed, an extension may be given (at the discretion of the teacher). 
Failure to complete homework will result in a score of zero being recorded. 
Tutors will monitor non-completion of homework using the planner and the 
parents of regular non-completers will be contacted using a standard letter. 
The letter will detail the importance of homework and will request parental 
support in developing good habits. Students who regularly do not complete 
homework will be directed to a homework club. Non-completion of 
coursework will normally result in a detention. 
 
Feedback for Students 
If homework is to be of the greatest benefit, students must be given prompt verbal or 
written feedback from teachers. Work should be assessed as swiftly as possible and 
in an appropriate manner. Students should be encouraged to attend Homework 
Club, which is on for an hour after College Monday to Thursday, and during 
lunchtime on Friday.  Heads of House will monitor each half term and take 
appropriate action. 
 
Setting and Monitoring Homework  
Setting of homework will be monitored by the Subject Leader and appropriate 
Line Managers. Monitoring will happen at half-termly intervals, and will be 
evidenced by work-scrutiny. Homework should be set in the first 15-20 mins 
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of a lesson and should be displayed so that students have the opportunity to 
write it down (aided by TA’s where necessary). The recording of homework 
will be monitored by Personal Tutors and House Leaders.  Appropriate follow-
up inspection will be initiated by the House Leaders.  
 
Appropriate Homework 
Homework tasks should have a clear objective, linked to study programmes. 
They should be planned as carefully as any other part of the programme. 
Where homework is a planned progression from the lesson, it is good practice 
to note the time and date in the margin at the end of classwork, so that the 
homework carried out can be clearly identified. 
It is vital that homework tasks are differentiated appropriately taking account 
of the wide range of abilities and the individual learning needs of the students. 
It is necessary to ensure that all students understand what they have to do so 
they are able to work independently, and that the instruction noted will allow 
parents to provide support.  Where appropriate, extension tasks or more 
achievable tasks should be provided.   
 
Government’s recommended allocations: 
Years 7 and 8 45 - 90 minutes per day 
Year 9 1 - 2 hours per day 
Years 10 and 11 1½ - 2½ hours per day  
Years 12 and 13 Up to 5 hours per week per subject 
 
The time allocations are a guideline only and will vary.  Some projects may 
take a number of weeks to complete. 
 
Autumn 2009 
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Appendix 18: Pilot Study Students Questionnaire Results 
 
Results Homework – Students 
 
 
 
Figure 3.1 Frequency chart – Opportunity to ask questions about the study 
 
 
 
Table 3.1 Frequency chart – Opportunity to ask questions about the study 
  Students 
Yes 44 
No 56 
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Figure 3.2 Frequency chart – I have had my questions answered satisfactorily 
 
 
Table  3.2 Frequency chart – I have had my questions answered satisfactorily 
  Students 
Yes 50 
No 50 
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Figure 3.3 Frequency chart – I have read and understood the information 
 
 
Table 3.3 Frequency chart – I have read and understood the information 
  Students 
Yes  20 
No 50 
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Figure 3.4 Frequency chart – I consent to completing the questionnaire 
 
 
Table 3.4 Frequency chart – I consent to completing the questionnaire 
  Students 
Yes  83 
No 17 
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Figure 3.5 Frequency chart – Gender 
 
 
Table 3.5 Frequency chart – Gender 
  Students 
Male 67 
Female 33 
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Figure 3.6 Frequency chart – Ethnicity 
 
 
 
Table 3.6 Frequency chart – Ethnicity 
  Students 
White British 94 
Information refused 6 
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Figure 3.7 Frequency chart – Gifted and talented 
 
 
Table 3.7 Frequency chart – Gifted and talented 
  Students 
Yes 50 
No 22 
Don't 
know 28 
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Figure 3.8 Frequency chart – Extra support in English 
 
 
Table 3.8 Frequency chart – Extra support in English 
  Students 
Yes 11 
No 67 
Don't know 22 
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Figure 3.9 Frequency chart – How much homework do you get in English? 
 
 
Table 3.9 Frequency chart – How much homework do you get in English? 
  Students 
Too much 6 
About right 56 
Not enough 0 
None 39 
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Figure 3.10 Frequency chart – What sort of homework is set? 
 
 
Table 3.10 Frequency chart – What sort of homework is set? 
  Students 
Finishing off classwork 57 
Coursework 57 
Revision 79 
Preparation for classwork 64 
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Figure 3.11 Frequency chart – Are you set homework in the following 
subjects? 
 
 
Table 3.11 Frequency chart – Are you set homework in the following 
subjects? 
  Students 
English 63 
Mathematics 75 
Science 75 
Languages 38 
Humanities 44 
Technology 6 
PE 6 
Business Studies 0 
H&SC 0 
L&T 0 
Media 31 
Drama 0 
Music 0 
ICT 0 
Art 13 
Psychology 0 
Sociology 0 
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Figure 3.12 Frequency chart – Where do you complete your homework? 
 
 
Table 3.12 Frequency chart – Where do you complete your homework? 
  Students 
Home 93 
Library 7 
In class 27 
At friends 27 
Homework club 0 
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Figure 3.13 Frequency chart – Do you get help with your homework from your 
parents/carers? 
 
 
Table 3.13 Frequency chart – Do you get help with your homework from your 
parents/carers? 
  Students 
Always 11 
Sometimes 67 
Never 17 
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Figure 3.14 Frequency chart – What happens if you don’t complete your 
homework? 
 
 
 
 
Table 3.14 Frequency chart – What happens if you don’t complete your 
homework? 
  Students 
Give another chance 53 
Complete in schools 6 
Complete in your own time 24 
Parents informed 18 
Reported to another teacher 0 
Detention 65 
Nothing happens 41 
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Figure 3.15 Frequency chart – Why do you think you are given homework? 
 
 
Table 3.15 Frequency chart – Why do you think you are given homework? 
  Students 
Reinforces what you have done in class 40 
Helps you learn more 47 
To finish off classwork 40 
Help you to work independently 20 
Preparation for next lesson 33 
Punishment 27 
Other 7 
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Figure 3.16 Frequency chart – How much time are you given to complete 
homework? 
 
 
Table 3.16 Frequency chart – How much time are you given to complete 
homework? 
  Students 
1 day 13 
2 days 13 
3 days 7 
4 days 7 
Up to a week 67 
A week 7 
Longer than a week 7 
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Figure 3.17 Frequency chart – How soon after you have handed homework in 
do you get feedback? 
 
 
Table 3.17 Frequency chart – How soon after you have handed homework in 
do you get feedback? 
  Students 
Within 24 hours 19 
Less than a week 38 
More than a week 31 
Never 19 
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Figure 3.18 Frequency chart – Does completing homework help you to 
improve your grades? 
 
 
Table 3.18 Frequency chart – Does completing homework help you to 
improve your grades? 
  Students 
Yes 44 
No 44 
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Appendix 19: Pilot Study Families Questionnaire Results 
 
Results Homework – Families 
 
 
 
Figure 3.19 Frequency chart – Opportunity to ask questions about the study 
 
 
 
Table 3.19 Frequency chart – Opportunity to ask questions about the study 
  Parents 
Yes 100 
No 0 
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Figure 3.20 Frequency chart – I have had my questions answered 
satisfactorily 
 
 
 
Table 3.20 Frequency chart – I have had my questions answered 
satisfactorily 
  Parents 
Yes  100 
No 0 
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Figure 3.21 Frequency chart – I have read and understood the information 
 
 
 
 
Table 3.21 Frequency chart – I have read and understood the information 
  Parents 
Yes  100 
No 0 
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Figure 3.22 Frequency chart – I consent to completing the questionnaire 
 
 
Table 3.22 Frequency chart – I consent to completing the questionnaire 
  Parents 
Yes  100 
No 0 
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Figure 3.23 Frequency chart – Gender 
 
 
 
Table 3.23 Frequency chart – Gender 
  Parents 
Male 40 
Female 60 
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Figure 3.24 Frequency chart – Ethnicity 
 
 
 
Table 3.24 Frequency chart – Ethnicity 
  Parents 
White British 100 
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Figure 3.25 Frequency chart – Gifted and talented 
 
 
Table 3.25 Frequency chart – Gifted and talented 
  Parents 
Yes 60 
No 20 
Don't know 20 
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Figure 3.26 Frequency chart – Extra support in English 
 
 
Table 3.26 Frequency chart – Extra support in English 
  Parents 
Yes 0 
No 100 
Don't know 0 
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Figure 3.27 Frequency chart – Is your child set homework in the following 
subjects? 
 
 
Table 3.27 Frequency chart – Is your child set homework in the following 
subjects? 
  Parents 
English 60 
Mathematics 80 
Science 60 
Languages 60 
Humanities 40 
Technology 0 
PE 0 
Business Studies 0 
H&SC 0 
L&T 0 
Media 80 
Drama 0 
Music 0 
ICT 0 
Art 20 
Psychology 0 
Sociology 0 
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Figure 3.28 Frequency chart – How much homework does your child get in 
English? 
 
 
Table 3.28 Frequency chart – How much homework does your child get in 
English? 
  Parents 
Too much 40 
About right 20 
Not enough 20 
None 20 
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Figure 3.29 Frequency chart – What sort of homework is set? 
 
 
Table 3.29 Frequency chart – What sort of homework is set? 
  Parents 
Finishing off classwork 80 
Coursework 40 
Revision 60 
Preparation for classwork 40 
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Figure 3.30 Frequency chart – Where does your child complete their 
homework? 
 
 
Table 3.30 Frequency chart – Where does your child complete their 
homework? 
 
Parents 
Home 80 
Library 20 
In class 20 
At friends 20 
Homework club 0 
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Figure 3.31 Frequency chart – Do you help with homework? 
 
 
Table 3.32 Frequency chart – Do you help with homework? 
 
Parents 
Always 0 
Sometimes 60 
Never 40 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
0 
20 
40 
60 
80 
100 
Always Sometimes Never 
% 
Responses 
Do you help with  
homework? 
Parents 
424 
 
 
 
 
Figure 3.32 Frequency chart – What happens if your chid does not complete 
their homework? 
 
 
Table 3.32 Frequency chart – What happens if your chid does not complete 
their homework? 
  Parents 
Give another chance 20 
Complete in schools 40 
Complete in their own time 40 
Parents informed 0 
Reported to another teacher 0 
Detention 40 
Nothing happens 40 
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Figure 3.33 Frequency chart – Why do you think your child is given 
homework? 
 
 
Table 3.33 Frequency chart – Why do you think your child is given 
homework? 
  Parents 
Reinforces what they have done in class 80 
Helps you learn more 20 
To finish off classwork 20 
Help them to work independently 0 
Preparation for next lesson 20 
Punishment 0 
Other 0 
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Figure 3.34 Frequency chart – Does completing homework help your child to 
improve their grades? 
 
 
Table 3.34 Frequency chart – Does completing homework help your child to 
improve their grades? 
  Parents 
Yes 60 
No 40 
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Appendix 20: Pilot Study Teacher  Questionnaire Results 
 
Results Homework – Teachers 
 
 
 
Figure 3.35 Frequency chart – Opportunity to ask questions about the study 
 
 
Table 3.35 Frequency chart – Opportunity to ask questions about the study 
  Teachers 
Yes 100 
No 0 
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Figure 3.36 Frequency chart – I have had my questions answered 
satisfactorily 
 
 
Table 3.36 Frequency chart – I have had my questions answered 
satisfactorily 
  Teachers 
Yes 100 
No 0 
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Figure 3.37 Frequency chart – I have read and understood the information 
 
 
 
Table 3.37 Frequency chart – I have read and understood the information 
  Teachers 
Yes 100 
No 0 
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Figure 3.38 Frequency chart – I consent to completing the questionnaire 
 
 
 
Table 3.38 Frequency chart – I consent to completing the questionnaire 
  Teachers 
Yes 100 
No 0 
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Figure 3.39 Frequency chart – What subject do you teach? 
 
 
Table 3.39 Frequency chart – What subject do you teach? 
  Teachers 
English 33 
Mathematics 33 
Science 0 
Languages 0 
Humanities 67 
Technology 0 
PE 33 
Business Studies 0 
H&SC 0 
L&T 0 
Media 0 
Drama 0 
Music 0 
ICT 0 
Art 33 
Psychology 0 
Sociology 0 
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Figure 3.40 Frequency chart – What sort of homework is set? 
 
 
 
Table 3.40 Frequency chart – What sort of homework is set? 
  Teachers 
Finishing off classwork 0 
Coursework 67 
Revision 67 
Preparation for classwork 0 
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Figure 3.42 Frequency chart – How long should the homework you set take to 
complete? 
 
 
Table 3.43 Frequency chart – How long should the homework you set take to 
complete? 
  Teachers 
Up to 30 minutes 67 
Up to 60 minutes 33 
Up to 90 minutes 0 
Over 90 minutes 0 
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Figure 3.42 Frequency chart – Do your students complete their homework? 
 
 
Table 3.42 Frequency chart – Do your students complete their homework? 
  Teachers 
Always 0 
Sometimes 100 
Rarely 0 
Never 0 
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Figure 3.43 Frequency chart – Are there any sanctions in place if your 
students do not complete homework? 
 
 
 
 
Table 3.43 Frequency chart – Are there any sanctions in place if your 
students do not complete homework? 
  Teachers 
Give another chance 100 
Complete in schools 33 
Complete in their own time 67 
Parents informed 33 
Reported to another teacher 33 
Detention 67 
No sanctions 0 
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Figure 3.44 Frequency chart – Why is homework set? 
 
 
 
Table 3.44 Frequency chart – Why is homework set? 
  Teachers 
Reinforces what they have done in class 67 
Helps the pupil learn more 67 
To finish off classwork 0 
Help them work independently 100 
Preparation for next lesson 33 
Punishment 0 
School Policy 0 
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Figure 3.45 Frequency chart – How is homework useful? 
 
 
 
 
Table 3.45 Frequency chart – How is homework useful? 
  Teachers 
Reinforces what they have done in class 67 
Helps the pupil learn more 67 
To finish off classwork 0 
Help them work independently 100 
Preparation for next lesson 0 
Punishment 0 
School Policy 0 
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Figure 3.46 Frequency chart – How much time do you give to complete 
homework? 
 
 
 
Table 3.46 Frequency chart – How much time do you give to complete 
homework? 
  Teachers 
1 day 0 
2 days 0 
3 days 0 
4 days 0 
Up to a week 0 
A week 100 
Longer than a week 0 
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Figure 3.47 Frequency chart – How soon after homework is completed do you 
give feedback? 
 
 
 
 
Table 3.47 Frequency chart – How soon after homework is completed do you 
give feedback? 
  Teachers 
Within 24 hours 0 
Less than a week 33 
More than a week 67 
Never 0 
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Figure 3.48 Frequency chart – What type of homework is most effective in 
improving academic performance? 
 
 
 
 
Table 3.48 Frequency chart – What type of homework is most effective in 
improving academic performance? 
  Teachers 
Finishing off classwork 0 
Coursework 100 
Revision 0 
Preparing for classwork 100 
Other 0 
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Appendix 21: Pilot Study Governor Questionnaire Results 
 
Results Homework – Governor 
 
 
 
Figure 3.49 Frequency chart – Opportunity to ask questions about the study 
 
 
 
Table 3.49 Frequency chart – Opportunity to ask questions about the study 
  Governors 
Yes 100 
No 0 
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Figure 3.50 Frequency chart – I have had my questions answered 
satisfactorily 
 
 
 
Table 3.50 Frequency chart – I have had my questions answered 
satisfactorily 
  Governors 
Yes 100 
No 0 
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Figure 3.51 Frequency chart – I have read and understood the information 
 
 
 
Table 3.51 Frequency chart – I have read and understood the information 
  Governors 
Yes 100 
No 0 
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Figure 3.52 Frequency chart – I consent to completing the questionnaire 
 
 
 
Table 3.52 Frequency chart – I consent to completing the questionnaire 
  Governors 
Yes 100 
No 0 
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Figure 3.53 Frequency chart – What category of governor are you? 
 
 
 
Table 3.53 Frequency chart – What category of governor are you? 
  Governor 
Staff 50 
Parent 0 
Local Authority 0 
Co-opted 0 
Foundation 0 
Partnership 0 
Sponsor 0 
Associate 0 
Community 50 
Other 0 
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Figure 3.54 Frequency chart – Is there a homework policy?  
 
 
 
 
Table 3.54 Frequency chart – Is there a homework policy?  
  Governors 
Yes 100 
No 0 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
0 
20 
40 
60 
80 
100 
Yes No 
% 
Responses 
Is there a homework policy? 
Governors 
447 
 
 
 
Figure 3.55 Frequency chart – Are you on the committee that reviews the 
homework policy? 
 
 
Table 3.55 Frequency chart – Are you on the committee that reviews the 
homework policy?  
  Governors 
Yes 0 
No 100 
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Figure 3.56 Frequency chart – Why is homework set? 
 
 
Table 3.56 Frequency chart – Why is homework set? 
  Governors 
Reinforces what they have done in class 100 
Helps the pupil learn more 50 
To finish off classwork 50 
Help them work independently 100 
Preparation for next lesson 50 
Punishment 0 
School Policy 50 
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Figure 3.57 Frequency chart – What type of homework do you think works 
best? 
 
 
Table 3.57 Frequency chart – What type of homework do you think works 
best? 
  Governors 
Reinforces what they have done in class 100 
Helps the pupil learn more 0 
To finish off classwork 0 
Help them work independently 50 
Preparation for next lesson 0 
Punishment 0 
School Policy 0 
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Figure 3.58 Frequency chart – Do you think homework improves grades? 
 
 
Table 3.58 Frequency chart – Do you think homework improves grades? 
  Governors 
Yes 50 
No 50 
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Figure 3.59 Frequency chart – Are there any sanctions in place if the students 
do not complete homework?  
 
 
 
Table 3.59 Frequency chart – Are there any sanctions in place if the students 
do not complete homework?  
  Governors 
Give another chance 100 
Complete in schools 100 
Complete in their own time 50 
Parents informed 100 
Reported to another teacher 50 
Detention 100 
No sanctions 0 
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Appendix 22: Pilot Study Questionnaire Findings 
 
 
Questionnaires 
Questionnaires were given to eighteen year ten students, fourteen governors, 
twenty members of staff and the families of all eighteen students involved in 
the study.  As the number of returned questions was low, therefore the 
sample size was small, all figures have been reported as raw figures.    
 
Governor Questionnaires 
The categories of governors taking part in the study were community and staff 
governors. Fourteen questionnaires were sent to governors but only two were 
returned. The governors were aware that the school had a homework policy 
however they were not on the committee responsibility for reviewing and 
implementing the policy.  Although they thought that homework was set for 
reinforcing class work, helping the students to learn, finishing off classwork, 
helping the students to work independently, preparing for the next lesson and 
because it was school policy.  They thought that the type of homework set 
should be reinforcing classwork and helping the students to work 
independently.  The governors were divided in their opinions that homework 
would improve grades.  The staff governor thought homework did improve 
grades whereas the community governor did not think it improved grades.  
Although they were aware that sanctions were in place for non-completion of 
homework they were not fully aware of what these were.  It is stated in the 
school homework policy that the governors were responsible for monitoring 
homework when they conduct their monitoring visit of the school.  They 
should see evidence that homework was set and assessed.  Although these 
governors were not on the committee monitoring the policy they would have 
been undertaking school visits.  
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Staff Questionnaires 
Questionnaires were given to twenty teachers at the school but only three 
were returned. The staff taking part in the study taught all year groups 
including year ten.  One teacher taught Art, the second taught Humanities 
and the third taught a range of subjects including English, Mathematics, 
Humanities and Physical Education.  When asked what sort of homework was 
set the member of staff teaching art set coursework and preparation for 
classwork, the humanities teacher set coursework and revision and the 
teacher who taught a number of subjects set revision and themed projects.  
They set homework to reinforce class work, to help students learn more and 
to help them work independently.  However, when asked what type of 
homework is most effective in improving academic performance, the art 
teacher indicated that the homework set did improve performance.  The other 
two teachers felt that independently learning and profiling or answering 
questions improved performance and not the type of homework they set.  
Two teachers set homework for up to thirty minutes while the art teacher set it 
for up to sixty minutes.  They all gave the students a week to complete their 
homework but it could be up to two weeks before the art and humanities 
teachers gave feedback.  They all felt that students usually completed their 
homework.  The sanctions they stated were in place were in line with those 
stated in the school policy, however they all indicated a range of different 
sanctions.  The school homework policy stated that homework should be 
differentiated, this is possibly achieved through the students completing their 
independent coursework.  Although the responses were in line with the 
school homework policy the teachers were not given further opportunity to 
comment on the policy.   
 
Family Questionnaires  
The eighteen students were asked to take a questionnaire to their families but 
only ten took a questionnaire and only five were returned.  The returned 
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questionnaires were all from families of white British origin, two were men and 
three women.  Three had children on the Gifted and Talented register, one 
parent did not know and one parent was not sure if their child was on the 
register.  Two families knew that their children were in set one for English and 
three indicated that their child was not in a set for English,  (there was only a 
set one and the rest were in mixed ability groups, and that they did not get 
additional support in the subject.  Subjects in which their children were set 
homework were identified as English, Mathematics, Science, Languages, 
Humanities, Media and Art but this depended on the subject studied at Key 
Stage Four.  Two families felt that the students were set too much homework 
with one stating about right, one not enough and one stating that their child 
did not get any homework.  The majority of families thought that their child 
was given homework to finish class work, revision, coursework or preparing 
for class work.  Families where asked where their child completed homework, 
the majority completed homework at home, the remainder completed 
homework in the library, in class or with friends.  This indicated that families 
may not easily be able to monitor if homework was completed.  Three families 
helped their child sometimes with homework and two did not help at all.  
Families are aware that sanctions are in place if homework is not completed 
but not fully aware of those identified in the school policy.  When asked why 
homework was set, families stated that it reinforces class work, helps the 
child learn, it finishes class work and prepares for the next lesson.  Families 
did feel that completing homework did help their child to improve grades in 
school.  
 
Although families in this study wanted to support their children, for many they 
found that some subjects posed more difficulty than others for them to give 
support.  From this study further questions can be asked and in particular of 
the parent whether they do the homework for their children and why they do 
it.  
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Student Questionnaires 
Eighteen year ten students were asked to complete the questionnaire.  The 
group was made up of twelve boys and six girls, seventeen were of white 
British origin and one refused to give the information.  Nine knew they were 
on the gifted and talented register, while five did not know if they were on it.  
Only one student was in set one for English with the rest in mixed ability 
groups.  The majority of them did not have additional support in this subject.  
They stated that they were set homework in English, Mathematics, Science, 
Humanities, Languages, Technology, Physical Education, Media and Art.   
The students were asked how much homework was set and this differed 
between subjects from ten minutes to ninety minutes.  Ten felt that they were 
set the right amount of homework in English, one felt they had too much and 
seven said that they were not set any homework.  The type of homework set 
was finishing class work, coursework, revision and preparing for class work.  
Most students complete their homework at home with others completing in 
the library, in class or with friends.  Some families help all the time with most 
students having occasional help and only a few not having any help.  The 
majority of students are given up to a week to complete homework but in 
some cases it can be between one day and longer than a week.  Seven 
students stated that nothing happens if they do not complete their homework, 
the rest said they were given another chance, completed it in school, 
completed it in their own time, their families were informed and they were 
given detention.  The students are the only group questioned who felt that 
homework was set as a punishment.  The students stated that feedback 
could be between twenty-four hours and more than a week and in some 
cases they did not get feedback.   
 
Discussion 
This study showed that there was a homework policy in place which was 
regularly reviewed by the curriculum governors committee who then report to 
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the full governors.  Teachers stated that they set homework which appeared 
to be line with school policy but when students were asked about the 
homework set it this was not the case and homework was at times not set 
and not for the recommended length of time.  The policy stated what 
sanctions were in place for not completing homework and although governors 
and teachers stated that sanctions were adhered to families and students 
stated that at times no sanctions were given.  Again there was a discrepancy 
between staff and students about the length of time they were given to 
complete homework and when feedback was given.  Students said that they 
could be given one or two days up to a week or longer to complete homework 
whereas teachers said that they are given a week to complete homework.  
Students stated that feedback could be anything from twenty-four hours to 
more than a week but in some cases they were never given feedback 
whereas teachers stated that they gave feedback.  The school policy stated 
that sixty to ninety minutes per subject per week should be set and at least 
two days to complete it and feedback should be given as soon as possible.  
Those questioned were fairly evenly split between those who thought 
homework improved grades and those who did not.  Three of the main 
stakeholders in the involvement of homework are the teachers, families and 
students and each had a differing outlook on the purpose of it. 
 
Implications of the study 
The intention of this study was to address the question of the purpose and 
relevance of homework in state secondary education from the point of view of 
all stakeholders.  It was found that all stakeholders should be involved in all 
aspects of homework.  The governors must have a policy in place which is 
relevant to the current curriculum and is regularly reviewed in light of new 
government policy and initiatives.  They must take responsibility for 
monitoring homework, not necessarily carrying this out themselves but 
through delegation.  They are responsible for the education of the students in 
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their school.  Schools should provide alternative space and setting for 
homework to be completed, not necessarily after school but during breaks in 
the school day.  Teachers must follow the school policy and set appropriate 
tasks, monitor homework is written down, give time for it to be completed, 
mark and give timely and formative feedback.  This should be monitored by 
the head of department or curriculum leader.  Data should be kept on who is 
not completing homework and for what reason so that appropriate action can 
be taken.  That could include changing the type of task given and when it is 
set.  Although a home-school agreement was in place and parents were 
consulted it should have been the case that students were also consulted and 
signed the agreement.  Parents must take responsibility for supporting the 
children by providing time and space and if this is not available, to ensure that 
the student attends a homework club at the school.  The student must take 
responsibility for their own learning and if the governors, teachers and 
families play their part it will give the student the opportunity to fulfil their part 
in the process. 
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Appendix 23: Main Study Students Questionnaire 
INFORMATION SHEET FOR YEAR 10 STUDENTS  
 
“Should Schools Set Homework?” 
 
Mrs Wendy Edwards is a student studying for her Doctorate in Education at the University of 
Bedfordshire.  She is currently carrying out a study looking at should schools set homework 
and if they do set homework what sort of homework should be set.   
 
Thank you for completing this short questionnaire which should only take around 15 minutes 
to complete.   Questionnaires are also being given to teachers, parents and governors.  All 
questionnaires are anonymous. Confidentiality will be maintained in relation to the names 
of all participants and their schools. This means that no names will be used in the evaluation 
report or any other publication connected with this project. Please note that you may 
withdraw your consent at any stage before and during the investigation. All data that is 
collected will be confidential and anonymised to protect the names of the schools and 
individuals.  It will be made available only to Mrs Edwards’ supervisors, will be kept in a 
password protected electronic file and will be destroyed at the end of the research project. 
 
Any report or publication will be shared with the participating schools.  The anticipated date 
for completion of the project is 2015 
 
Please feel free to contact us if you have any further questions.  
 
Investigator    Supervisor    Supervisor  
Wendy Edwards   Prof. Janice Wearmouth  Prof. Uvanney Maylor 
Dept. of Secondary Education  Dept of Education Studies  Dept of Education Studies 
University of Bedfordshire  University of Bedfordshire  University of Bedfordshire  
Polhill Avenue    Polhill Avenue    Polhill Avenue  
Bedford    Bedford    Bedford  
MK41 9EA    MK41 9EA    MK41 9EA  
01234 793047   01234 79 3153    01234 793378 
wendy.edwards@beds.ac.uk    janice.wearmouth@beds.ac.uk uvanney.maylor@beds.ac.uk  
* Required 
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1 I have been given the opportunity to ask questions about the study *  
 Yes                              No 
2 I have had my questions answered satisfactorily *  
 Yes                              No 
3 I have read and understood the information above *  
 Yes                               No 
4 I consent to completing the questionnaire. *  
 Yes                              No 
5 Are you male or female? *  
 Male                            Female 
6 What is your ethnic origin? *  
 White British 
 White Irish  
Other White Background 
 Black or Black British 
Caribbean 
 Black or Black British African 
 Other Black Background 
 Asian or Asian British Indian 
 Asian or Asian British Pakistani 
 Asian or Asian British 
Bangladeshi 
 Mixed - White and Black 
Caribbean 
 Mixed - White and Black African 
 Mixed - White and Asian 
 Chinese  
  Other Asian 
Background 
 Other Mixed 
Background 
 Other Ethnic 
Background 
 Information refused 
7 Are you on the Gifted and Talented Register? *  
 Yes                           No                                   Don't know 
8 What is your first language? 
English                           Other - please state                                  
9 Do you get additional support in English? *  
Yes                           No         
10 Which set are you in for English? *  
 Set 1              Set 2              Set 3              Set 4              Set 5              Not in a 
set 
 
Your View of the Value of Homework 
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11 Do you think homework should be set?  
 Yes                           No  
12 Why are you given homework?  
 Reinforces what you have done in class     Helps you learn more 
 To finish class work                                     Helps you to work independently 
 Preparation for next lesson                          Punishment                     
 Helps the teacher to cover all the work         Other - please state: 
 
13 Does completing homework help improve your grades?  
 Yes                           No                                    
14 Does completing homework help you understand your class work?  
Yes                           No                                    
15 Does homework help you learn?  
Yes                           No 
16 What sort of homework do you prefer? Tick as many boxes as you wish 
 Finishing off class work            Coursework                       Projects                      Revision 
 Preparation for classwork         Other - please state:  
17 What sort of homework is important?  Tick as many boxes as you wish 
 Finishing off class work            Coursework                       Projects                      Revision 
 Preparation for classwork         Other - please state:  
 
 
 
Completion of Homework 
 
18 How much homework do you get on average every night?   
 Less than 30 minutes                            30 minutes - 1 hour                            1 - 1½ hours                            
1½ - 2 hours                                          More than 2 hours                              None 
  
19 In your opinion is this amount of homework? 
 Too much                            About right                            Not enough                        None 
  
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20 How much time are you given to complete homework?  
 1 day            2 days            3 days            4 days            Up to a week     A 
week 
 Longer than a week 
  
21 How soon after you have handed homework in do you get feedback?  
 Within 24 hours            Less than a week            More than a week            Never 
  
22 What sort of homework do you find the most difficult to complete? 
 Finishing off class work            Coursework                       Projects                      Revision 
 Preparation for classwork         Other - please state:  
  
23 Which subject do find most difficult to complete homework in? 
Please state: 
 
 24 If you complete your homework at home when do you do it? 
 Earlier than 3pm      3pm - 5pm      5pm - 7pm      7pm - 9pm      Later than 9pm  
Before School          At the weekend    
                                 
25 Does homework cause you stress?  
Yes                           No         
                            
26 Does homework affect the activities you do at home with your family?  
Yes                           No                                    
 
Subject Specific Homework 
 
Are you set homework in the following subjects? Tick as many boxes as apply 
  
 27 Subject 
How long  
does each 
homework 
take  you in 
minutes 
 
 
 
What sort of homework is set? Tick as many boxes as you wish 
  
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 English 
  
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
state:  
  
  Mathematics 
  
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
state:  
 
 Science - 
Biology, Chemistry, 
Physics 
 
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
state:  
 
 Humanities - 
History, Geography, 
RE 
 
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
state:  
 
 Physical 
Education 
 
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
state:  
 
  Drama 
 
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
state:  
 
 Music 
  
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
state:  
 
 ICT 
  
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
state:  
 
 Business Studies  
  
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
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state:  
 
  Art 
  
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
state:  
 
 Languages 
  
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
state:  
 
 Design 
Technology 
  
  Finishing off class work   Coursework   Projects                      
Revision Preparation for classwork    Other - please 
state:  
 
 
Resources for Completing Homework 
 
28 Is there a Homework Club at school? 
 Yes                           No                                   Don't know 
29 Where do you complete your homework? Tick as many boxes as you wish 
 Home            Library            In class            At friends            Homework Club                                                     
  Other - please state: 
30 If you complete homework at home where do you work? 
 State which room -  
31 When you are completing your homework do you...?  Tick as many as you want 
 Work in the same room as other people          Work in the same room as the television                                    
Have the television on                                     Have music playing               Prefer to work 
quietly                       Prefer to work on your own 
32 Do you need help with your homework? 
 Always                       Sometimes                             Never 
33 Do you get help with homework from someone at home?  
 Always                       Sometimes                             Never 
34 If you do get help with homework from someone at home who helps you? 
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 35 What resources do you have at home to help you to complete your homework?  Tick as many as you 
want. 
 Computer                                      Television                                    Books from home 
 Worksheets from school               Books from school                       Other - please state: 
 
 
Punishments for Non-Completion of Homework 
 
36 What happens if you don't complete the homework? Tick as many boxes as you wish 
 Given another chance               Completed in school              Detention 
 Completed in your own time      Parents informed                   Reported to another teacher                           
 Nothing happens                        Other - please state: 
37 In your view do these punishments work?  
 Always                         Sometimes                         Rarely                         Never 
 
Homework Policy 
 
38 Do you record homework in a planner? 
 Yes                           No                             Don't know 
39 If yes who checks your planner? 
 Subject Teacher                                            Form Tutor                                        Parents      
 Someone else - Please state who 
40 Is there a Home-School Agreement?  
 Yes                           No                                   Don't know 
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Appendix 24: Main Study Families Questionnaire 
INFORMATION SHEET FOR FAMILIES OF YEAR 10 STUDENTS  
 
“Should Schools Set Homework?” 
 
Mrs Wendy Edwards is a student studying for her Doctorate in Education at the University of 
Bedfordshire.  She is currently carrying out a study looking at should schools set homework 
and if they do set homework what sort of homework should be set.   
 
Thank you for completing this short questionnaire which should only take around 15 minutes 
to complete.   Questionnaires are also being given to students, teachers and governors.  All 
questionnaires are anonymous. Confidentiality will be maintained in relation to the names 
of all participants and their schools. This means that no names will be used in the evaluation 
report or any other publication connected with this project. Please note that you may 
withdraw your consent at any stage before and during the investigation. All data that is 
collected will be confidential and anonymised to protect the names of the schools and 
individuals.  It will be made available only to Mrs Edwards’ supervisors, will be kept in a 
password protected electronic file and will be destroyed at the end of the research project. 
 
Any report or publication will be shared with the participating schools.  The anticipated date 
for completion of the project is 2015 
 
Please feel free to contact us if you have any further questions.  
 
Investigator    Supervisor    Supervisor  
Wendy Edwards   Prof. Janice Wearmouth  Prof. Uvanney Maylor 
Dept. of Secondary Education  Dept of Education Studies  Dept of Education Studies 
University of Bedfordshire  University of Bedfordshire  University of Bedfordshire  
Polhill Avenue    Polhill Avenue    Polhill Avenue  
Bedford    Bedford    Bedford  
MK41 9EA    MK41 9EA    MK41 9EA  
01234 793047   01234 793153    01234 793378 
wendy.edwards@beds.ac.uk    janice.wearmouth@beds.ac.uk uvanney.maylor@beds.ac.uk  
 
* Required 
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1 I have been given the opportunity to ask questions about the study *  
 Yes                              No 
2 I have had my questions answered satisfactorily *  
 Yes                              No 
3 I have read and understood the information above *  
 Yes                               No 
4 I consent to completing the questionnaire. *  
 Yes                              No 
5 Are you male or female? *  
 Male                            Female 
6 What is your ethnic origin? *  
 White British 
 White Irish  
Other White Background 
 Black or Black British 
Caribbean 
 Black or Black British African 
 Other Black Background 
 Asian or Asian British Indian 
 Asian or Asian British Pakistani 
 Asian or Asian British 
Bangladeshi 
 Mixed - White and Black 
Caribbean 
 Mixed - White and Black African 
 Mixed - White and Asian 
 Chinese  
  Other Asian Background 
 Other Mixed Background 
 Other Ethnic Background 
 Information refused 
7 What is your first language? * 
English                           Other - please state 
 
8 Is your year 10 child on the Gifted and Talented Register?  
 Yes                              No                                Don't know 
  
9 Does your year 10 child get additional support in English?  
 Yes                              No                                Don't know 
  
10 Which set is your year 10 child  in for English?  
 Set 1         Set 2         Set 3         Set 4         Set 5         Not in a set         
Don't know 
  
11 Is your year 10 child set homework in the following subjects? Tick as many boxes as applicable  
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 English 
 Science (Biology, Chemistry, 
Physics) 
 Humanities (History, Geography, 
RE) 
 Physical Education 
 Mathematics 
 
 Drama 
 Music 
 ICT 
 Business Studies 
 Art 
 Languages 
 Design Technology 
 Don't know 
 Other - please state: 
  
  
Your View of the Value of Homework 
  
12 Should homework be set?  
 Yes                              No                                Don't know 
13 What sort of homework is set? Tick as many boxes as applicable  
 Finishing off class work            Coursework                       Projects                      Revision 
 Preparation for classwork         Other - please state:  
  
14 Why do you think your year 10 child is given homework?  
 Reinforces what they have done in class                          Helps them learn more 
 To finish class work                                                           Helps them to work independently 
 Preparation for next lesson                                                Punishment 
 Helps the teacher to cover all the work                              Don't know 
 Other - please state where 
 
15 Is homework a valuable aid to learning?  
 Yes                              No                                Don't know 
  
16 Do you think completing homework helps your year 10 child improve their grades?  
 Yes                              No                                Don't know 
  
17 Does completing homework help your year 10 child understand their class work?  
 Yes                              No                                Don't know   
                               
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Completion of Homework 
 
18 How much homework does your year 10 child get on average every night?  
 Less then 30 minutes                            30 minutes – 1 hour                            1 - 1½ hours                            
1½ hours-2 hours                                   More than 2 hours                              None 
  
19 In your opinion is this amount of homework? 
 Too much                            About right                            Not enough                            
None 
 
20 Does homework cause stress to your year 10 child?  
Yes                           No   
                                  
21 Does homework affect the activities your year 10 child does at home with the family?  
Yes                           No                   If yes please say how:                              
 
 
Resources for Completing Homework 
 
22 Is there a Homework Club? 
Yes                           No                                   Don't know 
 
23 Where does your year 10 child complete their homework? Tick as many boxes as applicable  
 Home            Library            In class            At friends            Homework Club                                                     
  Other - please state: 
  
24 If your year 10 child completes homework at home where do they work? 
 State which room -  
 
 25 What resources do you have at home to help your year 10 child complete their homework?  Tick as many 
as applicable. 
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 Computer                                      Television                                    Books from home 
 Worksheets from school               Books from school                       Other - please state: 
 
26 Do you help your year child 10 with homework?  
 Always                       Sometimes                             Never 
  
27 Do you have time to help your year 10 child with their homework? 
 Always                       Sometimes                             Never 
 
28 Should you be expected to help your year 10 child with their homework? 
 Always                       Sometimes                             Never 
 
29 Are you confident in helping your year 10 child with their homework? 
 Yes                           No 
 
30 If no - could the school support you in helping your year 10 child with their homework? 
 Yes                           No 
If yes - how could the school support you in helping your year 10 child with their homework? 
 
 
 
Punishments for non-completion of Homework 
 
31 What happens if your year 10 child does not complete their homework? Tick as many boxes as applicable  
 Given another chance               Completed in school              Detention 
 Completed in your own time      Parents informed                   Reported to another teacher                           
 Nothing happens                        Other - please state: 
  
                                                        
32 Do punishments work?  
 Always                         Sometimes                         Rarely                         Never 
 
 
470 
 
Homework Policy 
 
33 Is there a Homework Club? 
Yes                           No                                   Don't know 
 
34 Is homework recorded in a planner? 
 Yes                           No                                   Don't know 
  
35 If yes who checks the planner? 
 Subject Teacher          Form Tutor                       Parents                                Don't know         
 Someone else - Please state who 
 
36 Is there a Homework Policy?  
 Yes                           No                                   Don't know 
  
37 Is there a Home-School Agreement?   
Yes                           No                                   Don't know 
 
38 If yes do you know what is in the agreement? 
Yes                           No                                    
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Appendix 25: Main Study Teachers Questionnaire 
INFORMATION SHEET FOR TEACHERS OF YEAR 10 STUDENTS ONLY 
 
“Should Schools Set Homework?” 
 
Mrs Wendy Edwards is a student studying for her Doctorate in Education at the University of 
Bedfordshire.  She is currently carrying out a study looking at should schools set homework 
and if they do set homework what sort of homework should be set.   
 
Thank you for completing this short questionnaire which should only take around 15 minutes 
to complete.   Questionnaires are also being given to students, parents and governors.   All 
questionnaires are anonymous. Confidentiality will be maintained in relation to the names 
of all participants and their schools. This means that no names will be used in the evaluation 
report or any other publication connected with this project. Please note that you may 
withdraw your consent at any stage before and during the investigation. All data that is 
collected will be confidential and anonymised to protect the names of the schools and 
individuals.  It will be made available only to Mrs Edwards’ supervisors, will be kept in a 
password protected electronic file and will be destroyed at the end of the research project. 
 
Any report or publication will be shared with the participating schools.  The anticipated date 
for completion of the project is 2014 
 
Please feel free to contact us if you have any further questions.  
Investigator    Supervisor    Supervisor  
Wendy Edwards   Prof. Janice Wearmouth  Prof. Uvanney Maylor 
Dept. of Secondary Education  Dept of Education Studies  Dept of Education Studies 
University of Bedfordshire  University of Bedfordshire  University of Bedfordshire  
Polhill Avenue    Polhill Avenue    Polhill Avenue  
Bedford    Bedford    Bedford  
MK41 9EA    MK41 9EA    MK41 9EA  
01234 793047   01234 79 3153    01234 793378 
wendy.edwards@beds.ac.uk    janice.wearmouth@beds.ac.uk uvanney.maylor@beds.ac.uk  
 
 
* Required 
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1 I have been given the opportunity to ask questions about the study *  
 Yes                              No 
2 I have had my questions answered satisfactorily *  
 Yes                              No 
3 I have read and understood the information above *  
 Yes                               No 
4 I consent to completing the questionnaire. *  
 Yes                              No 
5 Are you male or female? *  
 Male                            Female 
6 How long have you been teaching? * 
_______________years 
7 What Higher Educational qualifications do you have? * 
 PGCE   PgCE   QTS only   Certificate of Education   MA   MEd   PhD   
EdD 
8 What is your ethnic origin? *  
 White British 
 White Irish  
Other White Background 
 Black or Black British 
Caribbean 
 Black or Black British African 
 Other Black Background 
 Asian or Asian British Indian 
 Asian or Asian British Pakistani 
 Asian or Asian British Bangladeshi 
 Mixed - White and Black Caribbean 
 Mixed - White and Black African 
 Mixed - White and Asian 
 Chinese  
  Other Asian 
Background 
 Other Mixed 
Background 
 Other Ethnic 
Background 
 Information refused 
9 Do you teach your year 10 students in sets? 
 Yes                                       No 
10 Do you set homework to your year 10 students? 
 Yes                             No 
11 What is the main subject you set homework in year 10?   
 Please state:  
 
Your View of the Value of Homework 
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12 In your opinion should homework be set?  
 Yes                             No 
13 Why do you set homework to your year 10 students? Tick as many boxes as applicable  
 
 Reinforces what students have done in class                   Helps students learn more 
 To finish class work                                                                Helps students  to work independently 
 Preparation for class work                                                    Punishment 
Helps you to cover all the work                                          Other - please state: 
 
14 Does completing homework help your year 10 students understand class work?  
Yes                                       No 
15How is homework useful to your year 10 students? Please rank order with 1 the most useful. 
 Reinforces what they have done in class                       Helps them learn more 
 To finish class work                                                           Helps them  to work independently 
 Preparation for class work                                                Punishment 
 Helps you to cover all the work                                       Other - please state: 
16 Does completing homework help your year 10 students improve grades?  
 Yes                                       No 
17 If yes - What type of homework is most effective in improving the academic performance of your year 10 
students? Tick as many boxes as applicable  
 Finishing off class work               Coursework                Projects              Revision 
 Preparation for classwork              Other - please state: 
  
18 How do you know that it is homework that improves grades? 
 
 
Resources for Completing Homework 
 
19 Does the homework you set your year 10 students require internet access? 
 Yes                                       No 
20 If yes do you know if your year 10 students have internet access at home? 
Yes                           No                                   Don't know 
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21 Does the homework you set your year 10 students require computer access? 
 Yes                                       No 
22 If yes do you know if your year 10 students have computer access at home? 
Yes                           No                                   Don't know 
23 Is there a homework club at the school? 
Yes                           No                                   Don't know 
24 If there is a homework club is it part of your work load? 
Yes                            No 
25 Does the homework timetable match the availability of subject specific support at the homework club? 
Yes                           No                                   Don't know 
 
Planning Homework 
 
26 Do set your year 10 students differentiated homework?  
 Always                  Sometimes                  Rarely                   Never 
27 If yes how do you differentiate? 
By task   By time   With resources   Other - please state  
28 Do you include homework in your lesson planning?  
 Always                  Sometimes                  Rarely                   Never 
 
29 Is homework a valuable aid to learning?  
Yes                            No 
30 How long do you expect the homework you set your year 10 students take to complete?  
Top Set 
Up to 30 minutes     
 Up to 60 minutes 
Up to 90 minutes  
Over 90 minutes                                     
Middle Set 
Up to 30 minutes     
 Up to 60 minutes 
Up to 90 minutes  
Over 90 minutes                                     
Lower Set 
Up to 30 minutes     
 Up to 60 minutes 
Up to 90 minutes  
Over 90 minutes                                    
31 How much time do you give your year 10 students to complete homework?  
 1 day                                    2 days                           3 days                  4 days                                   
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 Up to a week                        A week                         Longer than a week  
32 How soon after homework is completed do you give your year 10 students feedback?  
 Within 24 hours                   Less than a week           More than a week 
 
Completion of Homework 
 
33 Do your year 10 students complete their homework?  
 Top Set 
 Always         Sometimes 
 Usually        Never 
 Middle Set 
 Always         Sometimes 
 Usually        Never 
 Lower Set  
 Always         
Sometimes 
 Usually        Never 
34 Does homework cause a stress to your year 10 students?  
Yes                           No    
 
35 If yes to which pupils? 
 Boys      Girls      EAL           Pupil Premium      New arrivals          High Mobility         
 New arrivals       SEN      Gifted and Talented          Others - Please state who    
                                 
36 Are you aware which of your year 10 students  have difficulty completing homework at home? 
Yes                           No    
37 If yes -   Do you make allowances for this?  
Yes                           No    
38 If so what allowances? Please specify 
 
 
 39 Which of your year 10 students would have difficulty completing homework at home? 
 Boys      Girls      EAL           Pupil Premium      New arrivals          High Mobility        
New arrivals       SEN      Gifted and Talented          Others - Please state who 
  
 
Punishments for non-completion of Homework 
 
40 Are there any punishments in place if your year 10 students do not complete homework? Tick as many 
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boxes as applicable  
 Given another chance                Completed in school          Detention 
 Completed in their own time      Parents informed               Reported to another teacher        
Nothing happens                        Other - please state: 
41 In your experience do punishments work?  
 Always                  Sometimes                  Rarely                   Never 
 
42 Which punishments (if any) have the most effective? Please specify 
 
 
Homework Policy 
 
43 Does anyone monitor you setting homework?  If so who? 
Head of Department              Senior Teacher               Other - please state: 
 
44 Do your year 10 students record homework in a planner? 
 Yes                           No                                   Don't know 
  
45 If yes who checks the planner? 
 Subject Teacher      Form Tutor                      Parents               
 Someone else - Please state who 
 
46 Is homework part of a whole school strategy?  
Yes                           No                                   Don't know 
47 Is there a Homework Policy?  
 Yes                           No                                   Don't know 
48 Is there a Home-School Agreement?   
Yes                           No                                   Don't know 
49 Were you involved in developing the Home School Agreement?  
Yes                           No          
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Appendix 26: Main Study Governors Questionnaire 
INFORMATION SHEET FOR GOVERNORS  
 
“Should Schools Set Homework?” 
 
Mrs Wendy Edwards is a student studying for her Doctorate in Education at the University of 
Bedfordshire.  She is currently carrying out a study looking at should schools set homework 
and if they do set homework what sort of homework should be set.   
 
Thank you for completing this short questionnaire which should only take around 10 minutes 
to complete.   Questionnaires are also being given to students, parents and teachers.  All 
questionnaires are anonymous. Confidentiality will be maintained in relation to the names 
of all participants and their schools. This means that no names will be used in the evaluation 
report or any other publication connected with this project. Please note that you may 
withdraw your consent at any stage before and during the investigation. All data that is 
collected will be confidential and anonymised to protect the names of the schools and 
individuals.  It will be made available only to Mrs Edwards’ supervisors, will be kept in a 
password protected electronic file and will be destroyed at the end of the research project. 
  
Any report or publication will be shared with the participating schools.  The anticipated date 
for completion of the project is 2015 
 
Please feel free to contact us if you have any further questions.  
Investigator    Supervisor    Supervisor  
Wendy Edwards   Prof. Janice Wearmouth  Prof. Uvanney Maylor 
Dept. of Secondary Education  Dept of Education Studies  Dept of Education Studies 
University of Bedfordshire  University of Bedfordshire  University of Bedfordshire  
Polhill Avenue    Polhill Avenue    Polhill Avenue  
Bedford    Bedford    Bedford  
MK41 9EA    MK41 9EA    MK41 9EA  
01234 793047   01234 79 3153    01234 793378 
wendy.edwards@beds.ac.uk    janice.wearmouth@beds.ac.uk uvanney.maylor@beds.ac.uk 
 
* Required 
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1 I have been given the opportunity to ask questions about the study *  
 Yes                              No 
2 I have had my questions answered satisfactorily *  
 Yes                              No 
3 I have read and understood the information above *  
 Yes                               No 
4 I consent to completing the questionnaire. *  
 Yes                              No 
5 Are you male or female? *  
 Male                            Female 
6 What is your ethnic origin? *  
 White British 
 White Irish  
Other White Background 
 Black or Black British 
Caribbean 
 Black or Black British African 
 Other Black Background 
 Asian or Asian British Indian 
 Asian or Asian British Pakistani 
 Asian or Asian British 
Bangladeshi 
 Mixed - White and Black 
Caribbean 
 Mixed - White and Black African 
 Mixed - White and Asian 
 Chinese  
  Other Asian 
Background 
 Other Mixed 
Background 
 Other Ethnic 
Background 
 Information refused 
7 What category of Governor are you? * 
 Staff                            Parent                        Local Authority            Co-opted 
 Foundation                  Partnership                Sponsor                      Associate 
  Other - please state: 
 
Your View on the Value of Homework 
 
8 In your view should homework be set?  
 Yes                           No         
9 Is homework a valuable aid to learning?  
Yes                                       No                                Don't Know 
10 Why does the school set homework set?  
 Reinforces what they have done in class                          Helps them learn more 
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 To finish class work                                                           Helps them  to work independently 
 Preparation for class work                                                 Punishment 
 Helps the teacher to cover all the work                              Don't Know 
  Other - please state: 
11 Do you think completing homework helps year 10 students improve their grades?  
 Yes                                       No                                      Don't Know 
  
12 If yes - What type of homework do you think is most effective in improving the academic performance of 
year 10 students? Tick as many boxes as applicable  
 Finishing off class work              Coursework                      Projects         Revision 
 Preparation for classwork          Don't Know                       Other - please state: 
  
13 How do you know that it is homework that improves grades? 
 
  
 
Punishments for non-completion of Homework 
 
14 Are there any punishments in place in the school if the students do not complete homework? Tick as 
many boxes as applicable  
 Given another chance               Completed in school          Detention 
 Completed in their own time      Parents informed               Reported to another teacher        
Nothing happens                        Other - please state:         Don't know 
  
15 In your experience do punishments work?  
 Always               Sometimes                Rarely                Never                Don't 
Know 
 
 
Resources for Completing Homework 
 
16 Is there a Homework Club in the school? 
Yes                           No                    Don't know 
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17 If yes who runs the homework club? 
 
 
18 Should teachers take account of home circumstances when setting homework?  
Yes                           No                    Don't know 
 
19 If yes how should they take account of home circumstances when setting homework? 
 
 
 
Homework Policy 
 
20 Who monitors homework? 
Head of Department         Senior Teacher         Other - please state:  
Don't Know 
 
 
21 Is homework part of a whole school strategy?  
Yes                           No                    Don't know 
 
 
22 Is there a homework policy?  
 Yes                               No                          Don't know  
  
23 Are you on the committee that reviews the homework policy?  
 Yes                               No 
 
24 Is there a Home-School Agreement?  
 Yes                           No                    Don't know 
 
25 Were you involved in writing the Home School Agreement?  
Yes                           No          
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Appendix 27: Main Study Senior Teachers Questions 
Questions for Senior Teachers 
  
How is homework organised? 
 
Is there a homework policy? 
 
Is there a homework timetable? 
 
Is there a homework Club? 
 
Is there is a homework club who is there to support the pupils? 
 
Why is homework set? 
 
What sanctions are in place if a pupil does not complete homework? 
 
Has your school thought of not setting homework? 
 
What type of homework works best? 
 
Is homework differentiated? 
 
What resources are pupils expected to have access to in order to complete 
homework? 
 
Does completing homework improve grades? 
 
Does completing homework increase motivation? 
 
Does completing homework develop learning skills? 
 
Is the homework set based on work the pupils have covered in class or to 
prepare them for the next lesson? 
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Questions for Senior Teachers  
 
Comments show where evidence supports Chapter 5 
Findings school documents and interviews - comparison by 
theme and Hallam's four factors affecting homework 
 
Questions for Senior Teachers – School A 
 
 
Setting homework 
 
Why is homework set? 
 
What type of homework works best? 
The school is looking at creative ways of setting homework to 
inspire work.  ICT is having an impact on what homework is 
set.  Some teachers are not as comfortable is using ICT so 
the school will support them in developing their skills. 
 
Does completing homework improve grades? 
It is a case of sustainability of working towards achievement.  
It extends what is covered at school and show parents what 
the pupils are doing in class. 
 
Does completing homework increase motivation? 
Increase in grades does motivate 
 
Does completing homework develop learning skills? 
It develops independent learning skills.  However pupils are 
spoon-fed to improve grades 
 
Is the homework set based on work the pupils have 
covered in class or to prepare them for the next lesson? 
It is down to the individual teacher.  KS4 pupils are supported 
in revision skills 
 
Completing homework 
 
What sanctions are in place if a pupil does not complete 
homework? 
Sanctions are subject and teacher based although they do try 
not to set too many sanctions and homework may be 
completed after school. 
 
Is homework differentiated? 
Individual teachers will differentiate by task and by outcome 
and use all most some. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Type 
Future of homework 
ICT 
 
 
 
Educational  
Social 
 
 
 
Educational 
 
 
Economic 
Educational 
 
 
 
Educational 
 
 
 
 
 
 
Sanctions 
 
 
 
 
Differentiation 
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What resources are pupils expected to have access to in 
order to complete homework? 
Pupils are given the opportunity to use ICT facilities at 
school.  All 6th formers are given an ipad and next year this 
will be rolled out over the rest of the school 
 
 
The Management of homework 
 
How is homework organised? 
The school uses survey monkey and moodle to support their 
homework.  There is flexibility over the type of homework set.  
KS3 have a planner.  KS4 have electronic access to 
homework when they log on they are able to show their 
parents. 
 
Is there a homework policy? 
There is a homework and it is available on the website. 
 
Is there a homework timetable? 
For KS3 there is a timetable.  No books are sent homework 
so alternatives have to be used eg worksheets.  KS4 are 
more flexible and are sets projects. 
 
Is there a homework Club? 
Yes in the library until 4.30 supervised by two members of 
staff.  Those with additional needs have a homework club at 
lunchtime supervised by teaching staff 
 
If there is a homework club who is there to support the 
pupils? 
Departments run homework clubs run by teaching staff.  This 
extends the school day until 5pm 
 
Has your school thought of not setting homework? 
The school is looking into alternative ways of setting 
homework. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
ICT 
 
 
 
 
 
 
 
ICT 
Social 
Equity 
Home environment 
 
 
 
Documentation 
Political 
 
 
 
 
 
 
Equity 
Educational 
 
 
 
 
Equity 
Educational 
 
 
Future of homework 
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Questions for Senior Teachers – School B 
  
 
Setting homework 
 
Why is homework set? 
It is to promote independent learning. 
 
What type of homework works best? 
Short sharp consolidation of the classroom learning with 
opportunity to practice exam questions. In some subjects 
research works well. 
 
Does completing homework improve grades? 
Yes because they are doing additional work as long as the 
work is beneficial and relevant especially at KS4.  Those 
students that do homework in KS4 work harder and do get 
better grades. 
 
Does completing homework increase motivation? 
No, students who do homework well are already motivated to 
do it. Students lose motivation if homework is set but not 
collected or marked. 
 
Does completing homework develop learning skills? 
Yes 
 
Does it improve individual learning skills or are pupils 
spoon fed work to make sure grades are maintained? 
Can do but probably does not really benefit learning skills as 
the right sort of homework is not set. 
 
Is the homework set based on work the pupils have 
covered in class or to prepare them for the next lesson? 
Mainly yes 
 
Completing Homework 
 
What sanctions are in place if a pupil does not complete 
homework? 
Break, lunch and after school detentions plus phone calls 
and letters home.  Day time detentions subject teachers and 
depts. after school detentions HODs and SLT. 
 
 
Is homework differentiated? 
Again not consistent in some subjects yes.  Opportunity for 
 
 
 
 
 
 
 
Economic 
Purpose 
 
 
Educational  
Type 
 
 
 
 
Educational 
 
 
 
 
 
 
 
 
Educational 
Economic 
 
 
 
Educational 
 
 
 
 
Educational 
 
 
 
 
 
 
 
Sanctions 
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this is via research projects so they can answer a question or 
research an issue in any medium they like e.g. song, video, 
story etc. 
 
What resources are pupils expected to have access to in 
order to complete homework? 
Computer, either at home or at school. 
 
 
The Management of Homework 
 
How is homework organised? 
All students have a hardcopy planner and are expected to 
enter homework in it.  It is not available online 
 
Is there a homework policy? 
Every parent in year 7 signs a home school agreement that 
includes supporting homework. Homework is incorporated in 
our learning and teaching policy and staff handbook.  This is 
available online 
 
Is there a homework timetable? 
Homework timetable is organised by SLT but homework 
content is set by department.  Each year group has their own 
homework timetable. 
 
Is there a homework Club? 
There is a homework club for SEN and students can access 
the library before and after school. 
 
If there is a homework club who is there to support the 
pupils? 
Yes SEN homework club supported by non-teaching staff 
 
Has your school thought of not setting homework? 
Yes it has and they are in the process of revamping 
homework and who sets it, when, how much etc. 
 
 
 
 
 
 
 
 
 
 
 
 
Differentiation 
 
 
 
 
 
Home Environment 
 
 
 
 
 
 
Social 
 
 
 
ICT 
Documentation 
 
 
 
 
 
 
 
 
 
Equity 
Educational 
 
 
Equity 
Educational 
 
 
Future of homework 
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Questions for Senior Teachers – School C 
  
 
Setting homework 
 
Why is homework set? 
Homework is set to enrich what is learnt in class.  It is 
designed to be as engaging and challenging as classwork.  It 
enables pupils to work independently and to shape their own 
learning.  There is a statement in the independent learning 
policy. 
 
What type of homework works best? 
Project based homework has been tried over 6 weeks but it 
didn’t work.  Pupils left it until the last minute and teachers 
found it impossible to track and monitor progress.  As far as 
possible the style is open so that pupils can select the 
approach that works best for them.   
 
Does completing homework improve grades?   
It does if parents support learning at home.  If supported then 
pupils have access to quality learning at home.  If pupils 
conduct wider research and consolidate in class learning 
then it will make a difference. 
 
Does completing homework increase motivation?  
It depends on if pupils see the relevance of the homework 
that is set. 
 
Does completing homework develop learning skills?  
If the right type of homework is set then it can consolidate 
knowledge and skills.  It is a really good opportunity to 
develop new skills especially independence, resilience and 
contextual knowledge 
 
Is the homework set based on work the pupils have 
covered in class or to prepare them for the next lesson? 
A mixture of both 
 
 
Completing Homework 
 
What sanctions are in place if a pupil does not complete 
homework?   
Staged approach – one chance, call/email home, subject 
detention and whole school detention.  Staged approach 
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from class teacher, HOD, Year Leader 
 
Is homework differentiated?   
Yes, it follows 3 pathways which are graded.  It varies – 
sometimes by task, sometimes by open style.  Directed 
choice enables differentiation. 
 
What resources are pupils expected to have access to in 
order to complete homework? 
Learning platform has stuck sheets, weblinks, suggested 
reading links, exemplar materials.  Pupils are not always 
expected to have access to a computer at home but they can 
access them in the library   
 
 
The Management of Homework 
 
How is homework organised? 
All students in years 7-13 are issued with a planner at the 
start of the academic year.  It is not electronic but one of the 
year 9 students has written an app which is available from 
the apple store.  It is being trialled with a group of year 8 
students and will be rolled out next year.  It will automatically 
send an email summary to parents as well.  Some 
departments set it centrally, others leave it to individual 
teachers.  Some departments set a bank of tasks from which 
teachers can select activities. 
 
Is there a homework policy? 
Both the policy and home-school agreement are available 
online 
 
Is there a homework timetable?  
There is a timetable for each year group 7-11.  Year 12 and 
13 should expect homework each lesson. 
 
Is there a homework Club? 
Pupils can complete homework independently in the library 
after school until 5.30 each night.  There is supported 
homework club in the Learning Support base (LSAs) and 
Maths offer a homework club after school on a 
Thursday.(Maths teachers) 
 
Has your school thought of not setting homework? 
No, homework is needed to cover the content and skills 
within the curriculum. 
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Questions for Senior Teachers - School D 
 
Setting homework 
Why is homework set? 
 to consolidate learning 
 extend learning 
 reinforce learning 
 apply learning to new situations 
 develop skills 
 develop independence 
 support learning 
 
What type of homework works best? 
 Short concise 
 Engaging 
 varies between subjects 
 promote flipped learning 
 booklets 
 
Does completing homework improve grades? 
 For some it does 
 It does when students are engaged in the task 
 
Does completing homework increase motivation? 
 For some students it does 
 Yes when they see progress and feel confident about 
their learning 
 
Does completing homework develop learning skills? 
 It can improve the organisational skills of the student 
if they believe or see the teacher will follow up if it is 
not completed.  They then don't take the risk so 
complete work set and organise their time to do so.  It 
depends on the task 
 
Is the homework set based on work the pupils have 
covered in class or to prepare them for the next lesson? 
 This can be dependent on year group or key stage.  
Based on work in class - often finishing off.  Much 
better if it is flipped learning. 
 
Completing Homework 
What sanctions are in place if a pupil does not complete 
homework? 
 Detentions 
 Behaviour for learning policy 
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 Reminder 
 Extension of time 
 Letter home 
 Call home 
 
Is homework differentiated? 
 It should be but not across all subjects by task or time 
 
What resources are pupils expected to have access to in 
order to complete homework? 
 Computer and internet access 
 worksheets 
 
The Management of Homework 
How is homework organised? 
By the class teacher with reference to the homework 
timetable.  SoW for cohort and by team.   The timetables 
have time recommendations for each year group.  Student 
planner records homework. 
 
Is there a homework policy? 
Yes although not widely referenced and is due for review July 
2014 
 
Is there a homework timetable? 
Yes for each year group and based on as closest match as 
possible to lesson times and balancing the work load 
 
Is there a homework Club? 
There is a homework club for each year group .   
1 SEN students have a club 
2 Student services run a weekly club in the library 
3 Sessions are run for students to complete homework in 
subjects 
 
If there is a homework club who is there to support the 
pupils? 
1 SFL (support for learning) staff - TAs/SEN teacher/SENCO 
2 Subject teachers/LT/TL (teaching leaders) 
3 Student services advisor/IAG (Information Advice and 
Guidance)   
 
Has your school thought of not setting homework? 
It has been discussed in the past 
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Questions for Senior Teachers - School E 
  
 
Setting homework 
 
Why is homework set? 
Online statement - Homework is important. It consolidates 
learning and helps to create good study habits 
 
What type of homework works best? 
When students are given a choice of how to complete eg 
through interview, PowerPoint or essay 
 
Does completing homework improve grades? 
The maths dept thinks it does 
 
Does completing homework increase motivation? 
No 
 
Does completing homework develop learning skills? 
Students are spoon-fed too much in order to get grades up 
rather than develop independent learning skills however this 
will be change as the school is taking on board "learning to 
learn" developed by Cramlington Learning Village 
 
Is the homework set based on work the pupils have 
covered in class or to prepare them for the next lesson? 
Varies 
 
 
Completing Homework 
 
What sanctions are in place if a pupil does not complete 
homework? 
A class teacher would give a second chance and then a 
detention.  On average 60% of homework is completed. 
 
Is homework differentiated? 
Only through task 
 
What resources are pupils expected to have access to in 
order to complete homework? 
It is down to the individual teacher 
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The Management of Homework 
 
How is homework organised? 
Each student receives a planner at the start of the school 
year into which they are expected to write the homework 
tasks as they are given to them, including when they are to 
be handed in by. A homework timetable is created to ensure 
that subject homework is spread sensibly across the week.  
Through accessing www.plannerLive.com, students and 
parents can read the full details of the current homework 
tasks or any previously set homework tasks. 
 
Is there a homework policy? 
There is homework guidance available to staff, students and 
parents.  There is a home school agreement 
 
Is there a homework timetable? 
Each hall has a timetable for each year group.  As a broad 
guide Year 7 students can expect four hours a week, rising to 
ten hours a week by Year 11. Homework from PE and 
Performing Arts could include asking you to attend extra-
curricular clubs at lunchtime or after school. 
 
Is there a homework Club? 
Yes in the library until 4.30 supervised by two members of 
staff.  Those with additional needs have a homework club at 
lunchtime supervised by teaching staff 
 
If there is a homework club who is there to support the 
pupils? 
At lunchtime for those with additional needs. 
 
Has your school thought of not setting homework? 
It is being considered 
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Questions for Senior Teachers - School F 
  
 
Setting homework 
 
Why is homework set? 
 helping students to understand what they learn in the 
classroom 
 to gain confidence in tackling the next level 
 preparing to work independently  
 gives students the important opportunity to share with 
parents what they are learning in school 
 
 
What type of homework works best? 
This differs between subjects 
 
Does completing homework improve grades? 
It does in languages.  Revision tasks will help before tests. 
 
 
Does completing homework increase motivation? 
It increases motivation through rewards and success and 
having pride in feedback. 
 
Does completing homework develop learning skills? 
Depending on the type of homework it can develop 
organisational and presentation skills 
 
Is the homework set based on work the pupils have 
covered in class or to prepare them for the next lesson? 
This is different between subjects. 
 
 
Completing Homework 
 
What sanctions are in place if a pupil does not complete 
homework? 
No detentions are set for homework.  Teachers give learning 
opportunities which pupils complete.  These are assessed by 
the subject teacher who gives feedback.  This is tracked and 
if homework is not completed then home will be contacted. 
 
Is homework differentiated? 
Varies by subject and teacher. 
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What resources are pupils expected to have access to in 
order to complete homework? 
Computers either at home, library or ILA.  Homework 
booklets are given by subject teachers.  Different subject will 
require different equipment eg art folders, dictionaries and 
geometry equipment.  Some equipment is given to those 
pupils on free school meals. 
 
 
The Management of Homework 
 
How is homework organised? 
Each year group has a timetable.  Homework is organised by 
subject and different subjects organise it in different way 
linking it to the SoW. 
 
Is there a homework policy? 
This has recently been updated 
 
Is there a homework timetable? 
Each year group has a homework timetable. 
 
Is there a homework Club? 
Enrichment sessions are organised for the school and 
homework clubs are included in this.  Information about these 
sessions is given to students and parents and is available on 
the school website 
 
If there is a homework club who is there to support the 
pupils? 
Homework clubs are based on subjects and specific subject 
support is given.  Generic support with work is given through 
the Individual Learning Area 
 
Has your school thought of not setting homework? 
No 
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Appendix 28: Main Study Questionnaire Results 
 
 
Figure 6.1: Frequency chart - Why is homework set? 
 
Table 6.2:Frequency of responses - Why is homework set? 
 
Teachers Students Families Governors 
 n % n % n % n % 
Reinforces what 
students have done in 
class 45 28 63 23 44 22 11 23 
Helps students learn 
more 23 14 47 17 30 15 8 17 
To finish classwork  15 9 49 18 35 17 3 6 
Helps students to work 
independently 37 23 41 15 37 18 13 27 
Preparation for 
classwork 29 18 30 11 29 14 9 19 
Punishment 1 1 23 8 6 3 0 0 
Helps you cover all the 
work  12 7 23 8 20 10 4 8 
Other 0 0 0 0 0 0 0 0 
 162 100 276 100 201 100 48 100 
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Figure 6.2: Frequency chart - Should homework be set? 
 
 
Table 6.3: Frequency chart - Should homework be set? 
  Teachers Students Families Governors 
 n % n % n % n % 
Yes 43 90 56 38 29 42 16 100 
No 5 10 82 62 40 58 0 0 
  48 100 138 100 69 100 16 100 
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Figure 6.3: Frequency chart - Should homework be set?  
 
 
 
Table 6.4: Frequency chart - Should homework be set?  
 
Students Families Teachers Governors 
 
n % n % n % n % 
School A 1 5 3 14 2 100 n/a n/a 
School B 15 31 8 66 9 100 7 100 
School C 3 60 2 40 5 83 n/a n/a 
School D 16 57 10 55 11 100 5 100 
School E 14 61 2 28 6 60 3 100 
School F 7 23 4 66 10 100 1 100 
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Figure 6.4: Frequency chart - Does homework improve grades? 
 
 
Table 6.5: Frequency chart - Does homework improve grades? 
  Teachers Students Families Governors 
 n % n % n % n % 
Yes 42 85 67 51 42 63 15 94 
No 7 15 65 49 16 24 0 0 
Don't know 0 0 0 0 9 13 1 6 
  49 100 132 100 67 100 16 100 
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Figure 6.5: Frequency chart - Does homework improve grades?  
 
 
Table 6.6: Frequency chart - Does homework improve grades?  
 
Students Families Teachers Governors 
 
n % n % n % n % 
School A 5 26 8 42 1 100 n/a n/a 
School B 24 86 10 83 9 100 7 100 
School C 3 60 5 100 6 86 n/a n/a 
School D 17 63 12 67 9 90 4 80 
School E 11 46 4 57 6 55 3 100 
School F 7 24 3 75 11 100 1 100 
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Figure 6.6: Frequency chart - What difference does homework make? 
 
 
Table 6.7: Frequency chart - What difference does homework make? 
 
Teachers 
 
n % 
Improved grades 10 36 
Improved independent work 5 19 
Improved classwork  4 15 
Improved memory  4 15 
Improved study skills 4 15 
  27 100 
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Figure 6.7: Frequency chart - Is homework a valuable aid to learning? 
 
 
Table 6.8: Frequency chart - Is homework a valuable aid to learning? 
  Teachers Students Families Governors 
 n % n % n % n % 
Yes 38 83 84 63 46 66 13 94 
No 8 17 50 37 14 21 0 0 
Don't know 0 0 0 0 9 13 1 6 
  46 100 134 100 69 100 14 100 
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Figure 6.8: Frequency chart - Is homework a valuable aid to learning?  
 
 
 
Table 6.9: Frequency chart - Is homework a valuable aid to learning?  
 
Students Families Teachers Governors 
 
n % n % n % n % 
School A 6 38 7 35 1 100 n/a n/a 
School B 22 79 11 92 8 100 7 100 
School C 4 80 5 83 4 67 n/a n/a 
School D 19 68 15 83 9 100 5 80 
School E 17 71 4 57 5 45 2 66 
School F 16 53 4 80 11 100 1 100 
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Figure 6.9: Frequency chart - Does completing homework help to understand 
classwork? 
 
 
Table 6.10: Frequency chart - Does completing homework help to understand 
classwork? 
  Teachers Students Families 
 
n % n % n % 
Yes 44 88 76 58 36 54 
No 6 12 56 42 15 22 
Don't know 0 0 0 0 16 24 
  50 100 132 100 67 100 
 
Table 6.11: Frequency chart - Positive responses to questions related to 
whether homework should be set 
 Students Families Teachers Governors 
Should homework be set? 
 
38% 42% 90% 100% 
Does homework improve 
grades? 
51% 63% 85% 94% 
Is homework a valuable 
aid to learning? 
63% 66% 83% 94% 
Does completing 
homework help to 
understand classwork? 
58% 54% 88% n/a 
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Figure 6.10: Frequency chart - How is homework useful to your year 10 
students? 
 
 
Table 6.12: Frequency chart - How is homework useful to your year 10 
students? 
Type of homework n % 
Reinforces what the students have done in class 29 63 
Helps students to work independently 7 15 
Helps students learn more 5 11 
To finish classwork  2 4 
Preparation for classwork 2 4 
Helps you cover all the work 1 2 
Punishment 0 0 
Other 0 0 
 46 100 
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Figure 6.11 Frequency chart - How is homework useful to your year 10 
students?  
 
Table 6.13: Frequency chart - How is homework useful to your year 10 
students?  
 School A School B School C School D School E School F 
 n % n % n % n % n % n % 
Reinforces what 
the students 
have done in 
class 
2 100 8 89 3 43 3 30 5 63 8 67 
Helps students 
learn more 
0 0 0 0 2 28 2 20 1 13 0 0 
To finish 
classwork 
0 0 0 0 0 0 0 0 1 13 1 8 
Helps students 
to work 
independently 
0 0 0 0 0 0 3 30 1 13 3 25 
Preparation for 
classwork 
0 0 1 11 1 14 0 0 0 0 0 0 
Punishment 0 0 0 0 0 0 0 0 0 0 0 0 
Helps you cover 
all the work 
0 0 0 0 0 0 1 10 0 0 0 0 
Other 0 0 0 0 1 14 1 10 0 0 0 0 
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Figure 6.12: Frequency chart - What sort of work in subjects is given as 
homework? 
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Table 6.14: Frequency chart - What sort of work in subjects is given as 
homework? 
  
  
F
in
is
h
in
g
 o
ff
 
c
la
s
s
w
o
rk
 
C
o
u
rs
e
w
o
rk
 
P
ro
je
c
ts
 
R
e
v
is
io
n
 
P
re
p
 f
o
r 
c
la
s
s
w
o
rk
 
W
o
rk
s
h
e
e
ts
 
O
th
e
r 
T
o
ta
l 
English 
n 91 25 11 28 63 0 0 218 
% 42 11 5 13 29 0 0 100 
Mathematics 
n 56 16 11 81 52 4 0 220 
% 25 7 5 37 24 2 0 100 
Science 
n 60 40 15 76 50 0 0 241 
% 25 17 6 31 21 0 0 100 
Humanities 
n 57 27 9 44 43 0 0 180 
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Education 
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Business 
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% 28 18 8 23 23 0 0 100 
Art 
n 24 22 21 8 14 0 0 89 
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Languages 
n 24 9 4 27 23 0 0 87 
% 28 10 5 31 26 0 0 100 
Design 
n 34 28 19 23 24 0 0 128 
% 27 22 15 18 19 0 0 100 
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Figure 6.13: Frequency chart - What sort of work is given as homework? 
 
 
Table 6.15: Frequency chart - What sort of work is given as homework? 
 
Students 
 
n % 
Finishing off classwork 442 28 
Revision 362 23 
Preparation for classwork 344 22 
Coursework 273 18 
Projects 121 8 
Worksheets 4 1 
Other 0 0 
 
1546 100 
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Figure 6.14: Frequency chart - What is the most effective type of homework? 
 
 
Table 6.16: Frequency chart - What is the most effective type of homework? 
 
Teachers Students Governors 
 
n % n % n % 
Finishing off classwork    8 10 7 3 4 11 
Coursework   14 17 88 36 6 17 
Projects 13 15 30 12 7 19 
Revision 33 39 88 36 13 36 
Preparation for classwork   16 19 32 13 6 17 
Other 0 0 0 0 0 0 
 84 100 245 100 36 100 
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Figure 6.15: Frequency chart - Does homework affect family activities? 
 
 
Table 6.17: Frequency chart - Does homework affect family activities? 
  Students Families 
 
n % n % 
Yes 99 75 37 55 
No 33 25 30 45 
Don't know 0 0 0 0 
  132 100 67 100 
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Figure 6.16: Frequency chart - Does homework affect family activities?  
 
  
Table 6.18 Frequency chart - Does homework affect family activities?  
  Students Families 
  n % n % 
School A 10 53 10 48 
School B 22 79 8 66 
School C 4 80 4 80 
School D 23 79 10 55 
School E 15 60 0 0 
School F 25 80 5 83 
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Figure 6.17: Frequency chart - Where is homework completed? 
 
 
Table 6.19: Frequency chart - Where is homework completed? 
  Students Families 
 
n % n % 
Home 120 61 61 64 
Library 27 14 17 18 
In class 23 12 5 5 
At friends 15 8 6 6 
Homework Club 6 5 6 6 
Bus 1 1 0 0 
Other 3 0 0 0 
  195 100 95 100 
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Figure 6.18: Frequency chart - Where is homework completed? Student 
responses  
 
 
Table 6.20: Frequency chart - Where is homework completed? Student 
responses  
  
Home Library 
In 
class 
At 
friends 
Home
work 
Club 
Other 
  n % n % n % n % n % n % 
School A 19 100 5 26 5 26 3 16 3 16 1 5 
School B 25 89 8 29 6 21 2 7 1 4 2 7 
School C 3 60 0 0 1 20 0 0 0 0 0 0 
School D 23 82 4 14 4 14 3 11 1 4 0 0 
School E 23 92 5 20 3 12 4 16 1 4 0 0 
School F 27 90 5 17 4 13 3 10 0 0 0 0 
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Figure 6.19: Frequency chart - Where at home is homework completed? 
 
 
Table 6.21: Frequency chart - Where at home is homework completed? 
 
Students Families 
 
n % n % 
Bedroom 65 54 39 49 
Dining room 10 8 9 11 
Study 10 8 8 10 
Living room 20 16 13 16 
Kitchen 14 12 11 14 
Conservatory 2 2 0 0 
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Figure 6.20: Frequency chart - Where at home is homework completed? 
Student responses  
 
 
Table 6.22: Frequency chart - Where at home is homework completed? 
Student responses  
  
 
School 
A 
School 
B 
School 
C 
School 
D 
School 
E 
School 
F 
Bedroom 
n 6 14 1 14 11 19 
% 32 50 20 50 44 63 
Dining room 
n 0 2 0 2 3 3 
% 0 7 0 7 12 10 
Study 
n 2 5 0 2 0 1 
% 11 18 0 7 0 3 
Living room 
n 1 3 1 1 8 6 
% 5 11 20 4 32 20 
Kitchen 
n 1 3 0 2 5 3 
% 5 11 0 7 20 10 
Conservator
y 
n 0 0 0 1 1 0 
% 0 0 0 4 4 0 
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Figure 6.21: Frequency chart - When do you complete your homework? 
 
 
 
Table 6.23: Frequency chart - When do you complete your homework? 
  Students 
 
n % 
Earlier than 3pm 1 1 
3pm - 5pm 25 19 
5pm - 7pm 39 30 
7pm - 9pm 31 24 
Later than 9pm 16 12 
Before School 4 3 
At the weekend 13 10 
 
129 100 
 
0 
20 
40 
60 
80 
100 
Ea
rl
ie
r 
th
an
 3
p
m
 
3
p
m
 -
 5
p
m
 
5
p
m
 -
 7
p
m
 
7
p
m
 -
 9
p
m
 
La
te
r 
th
an
 9
p
m
 
B
ef
o
re
 S
ch
o
o
l 
A
t 
th
e 
w
ee
ke
n
d
 
% 
Time 
When do you complete your 
homework? 
Students 
516 
 
 
Figure 6.22: Frequency chart - Does homework cause stress? 
 
 
Table 6.24: Frequency chart - Does homework cause stress? 
  Teachers Students Families 
 
n % n % n % 
Yes 29 57 111 84 43 65 
No 22 43 21 16 23 35 
  51 100 132 100 66 100 
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Figure 6.23: Frequency chart - Does homework cause stress?  
 
 
Table 6.25: Frequency chart - Does homework cause stress?  
  Students Families Teachers 
  n % n % n % 
School A 15 74 14 67 1 50 
School B 26 93 6 50 6 67 
School C 4 80 4 80 3 43 
School D 26 93 10 56 5 42 
School E 14 56 4 57 6 55 
School F 26 87 5 83 8 80 
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Figure 6.24: Frequency chart - Which of your students are stressed by 
homework? 
 
 
Table 6.26: Frequency chart - Which of your students are stressed by 
homework? 
 
Students 
 
n % 
Boys 16 23 
Girls 14 20 
SEN 12 17 
EAL 8 11 
Pupil Premium 7 10 
Gifted and Talented 6 9 
High Mobility 4 6 
New arrivals 3 4 
Other  0 0 
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Figure 6.25: Frequency chart - Which students have difficulty completing 
homework at home? 
 
 
Table 6.27: Frequency chart - Which students have difficulty completing 
homework at home? 
 
Students 
 
n % 
SEN 22 24 
Boys 20 22 
EAL 17 18 
Pupil Premium 13 14 
Girls 8 9 
New arrivals 6 6 
Gifted and Talented 4 4 
High Mobility 3 3 
Other 0 0 
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Figure 6.26: Frequency chart - Are you aware which your year 10 students 
have difficulty completing homework at home? 
 
 
Table 6.28: Frequency chart - Are you aware which your year 10 students 
have difficulty completing homework at home? 
 
Teachers 
 
n % 
Yes 39 80 
No 10 20 
 
49 100 
 
 
 
 
 
 
 
 
 
0 
20 
40 
60 
80 
100 
Yes No 
% 
Responses 
Are you aware which of your year 
10 students have difficulty 
completing homework at home? 
Teachers 
521 
 
 
 
Figure 6.27: Frequency chart - Are you aware which of your year 10 students 
have difficulty completing homework at home?  
 
 
Table 6.29: Frequency chart - Are you aware which of your year 10 students 
have difficulty completing homework at home?  
 
Teachers 
 
Yes No 
 
n % n % 
School A 1 100 0 0 
School B 7 78 2 22 
School C 7 100 0 0 
School D 8 73 3 27 
School E 8 80 2 20 
School F 8 73 3 27 
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Figure 6.28: Frequency chart - Do you make allowances for those students 
who have difficulty completing homework at home? 
 
 
Table 6.30: Frequency chart - Do you make allowances for those students 
who have difficulty completing homework at home? 
 
Teachers 
 
n % 
Yes 32 65 
No 7 14 
 
49 100 
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Figure 6.29: Frequency chart - Do you make allowances for those students 
who have difficulty completing homework at home?  
 
 
Table 6.31: Frequency chart - Do you make allowances for those students 
who have difficulty completing homework at home?  
  Yes No 
  n % n % 
School A 1 100 0 0 
School B 6 88 1 13 
School C 7 100 0 0 
School D 7 100 0 0 
School E 5 63 3 38 
School F 6 67 3 33 
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Figure 6.30: Frequency chart - What allowances do you make for those 
students who have difficulty completing homework at home? 
 
 
Table 6.32: Frequency chart - What allowances do you make for those 
students who have difficulty completing homework at home? 
 
Teachers 
 
n % 
Complete in school with support 14 54 
Extra time 10 38 
Extra Resources 1 4 
Teacher's email 1 4 
 
26 100 
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Figure 6.31: Frequency chart - What allowances so you make for those 
students who have difficulty completing homework at home?  
 
 
Table 6.33: Frequency chart - What allowances so you make for those 
students who have difficulty completing homework at home?  
  
Complete in 
school with 
support 
Extra time 
Extra 
resources 
Email 
  n % n % n % n % 
School A 0 0 0 0 0 0 0 0 
School B 4 66 0 0 1 17 1 17 
School C 4 57 3 43 0 0 0 0 
School D 2 33 4 67 0 0 0 0 
School E 1 100 0 0 0 0 0 0 
School F 3 40 3 50 0 0 0 0 
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Figure 6.32: Frequency chart - Should teachers take account of home 
circumstances when setting homework? 
 
 
Table 6.34: Frequency chart - Should teachers take account of home 
circumstances when setting homework? 
 
Governors 
 
n % 
Yes 6 38 
No 7 44 
Don't know 3 19 
  16 100 
 
Table 6.35: Frequency chart - Positive responses to questions related to the 
difficulty students have in completing homework at home 
 Teachers 
Are you aware which of your year 10 students have 
difficulty completing homework at home? 
 
80% 
Do you make allowances for those students who have 
difficulty completing homework at home? 
65% 
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Figure 6.33: Frequency chart - Do you need help with your homework? 
 
 
Table 6.36: Frequency chart - Do you need help with your homework? 
 
Students 
 
n % 
Always 27 22 
Sometimes 76 60 
Never 23 18 
 
126 100 
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Figure 6.34: Frequency chart - Do you need help with your homework?  
 
 
Table 6.37: Frequency chart - Do you need help with your homework?  
  Always Sometimes Never 
  n % n % n % 
School A 
0 0 11 92 1 8 
School B 
23 88 3 12 0 0 
School C 
1 25 2 50 1 25 
School D 
2 7 17 61 9 32 
School E 
0 0 19 76 6 24 
School F 
1 3 24 77 6 20 
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Figure 6.35: Frequency chart - Who helps you with your homework? 
 
 
Table 6.38: Frequency chart - Who helps you with your homework? 
 
Students 
 
n % 
Mother 38 42 
Father 24 27 
Brother 14 16 
Sister 11 12 
Grandfather 1 1 
Aunt 1 1 
Cousin 1 1 
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Figure 6.36: Frequency chart - Help with homework at home 
 
 
Table 6.39: Frequency chart - Help with homework at home 
  Students Families 
 
n % n % 
Always 27 12 3 4 
Sometimes 76 61 51 75 
Never 24 27 14 21 
  126 100 68 100 
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Figure 6.37: Frequency chart - Help with homework at home.  
 
 
Table 6.40: Frequency chart - Help with homework at home.  
  Students Families 
  Always Sometimes Never Always Sometimes Never 
  n % n % n % n % n % n % 
School A 0 0 11 92 2 8 2 10 11 55 7 35 
School B 23 88 3 12 0 0 0 0 11 92 1 8 
School C 1 25 2 50 2 25 0 0 2 40 3 60 
School D 2 7 17 61 9 32 0 0 16 89 2 11 
School E 0 0 19 76 6 24 1 14 3 43 3 43 
School F 1 3 24 77 6 20 0 0 5 83 1 17 
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Figure 6.38: Frequency chart – Needing and receiving help with homework at 
home.  
 
 
Table 6.41: Frequency chart - Needing and receiving help with homework at 
home.  
 
Students 
 
Needing help Receiving help 
  Always Sometimes Never Always Sometimes Never 
  n % n % n % n % n % n % 
School A 0 0 11 92 1 8 1 9 8 73 2 18 
School B 23 88 3 12 0 0 5 20 16 64 4 16 
School C 1 25 2 50 1 25 0 0 2 40 3 60 
School D 2 7 17 61 9 32 2 7 17 61 9 32 
School E 0 0 19 76 6 24 2 8 15 60 8 32 
School F 1 3 24 77 6 20 5 17 18 60 7 23 
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Figure 6.39: Frequency chart - Do you have time to help your child with their 
homework? 
 
 
Table 6.42: Frequency chart - Do you have time to help your child with their 
homework? 
 
Families 
 
n % 
Always 18 27 
Sometimes 42 63 
Never 7 10 
 
67 100 
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Figure 6.40: Frequency chart - Do you have time to help your child with their 
homework?  
 
 
Table 6.43: Frequency chart - Do you have time to help your child with their 
homework?  
  Families 
  Always Sometimes  Never 
  n % n % n % 
School A 1 5 14 74 4 21 
School B 5 42 7 58 0 0 
School C 2 40 3 60 0 0 
School D 7 39 10 56 1 6 
School E 1 14 5 71 1 14 
School F 2 33 3 50 1 17 
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Figure 6.41: Frequency chart - Should you be expected to help your child with 
their homework? 
 
 
Table 6.44: Frequency chart - Should you be expected to help your child with 
their homework? 
 
Families 
 
n % 
Always 11 17 
Sometimes 40 60 
Never 15 23 
 
66 100 
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Figure 6.42: Frequency chart - Should you be expected to help your child with 
their homework?  
 
 
Table 6.45: Frequency chart - Should you be expected to help your child with 
their homework?  
Families 
  Always Sometimes  Never 
  n % n % n % 
School A 3 16 12 63 4 21 
School B 0 0 7 70 3 30 
School C 2 25 2 50 1 25 
School D 3 11 11 61 5 28 
School E 3 43 3 43 1 14 
School F 0 0 5 83 1 17 
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Figure 6.43: Frequency chart - Do you feel confident to help your child with 
their homework? 
 
 
Table 6.46: Frequency chart - Do you feel confident to help your child with 
their homework? 
 
Families 
 
n % 
Yes 31 47 
No 35 53 
 
66 100 
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Figure 6.44: Frequency chart - Do you feel confident to help your child with 
their homework?  
 
Table 6.47: Frequency chart - Do you feel confident to help your child with 
their homework?  
Families 
  Yes No 
  n % n % 
School A 8 38 13 62 
School B 3 33 6 67 
School C 3 60 2 40 
School D 7 39 11 61 
School E 5 71 2 29 
School F 5 83 1 17 
 
Table 6.48: Frequency chart - Responses to questions related to families 
helping with homework 
 Families 
 Always Sometimes Never 
Do you help with homework? 
 
4% 75% 21% 
Do you have time to help your 
child with their homework? 
27% 63% 10% 
Should you be expected to help 
your child with their homework? 
17% 61% 23% 
Do you feel confident to help 
your child with their homework?  
Yes 
47% 
No 
53% 
n/a 
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Figure 6.45: Frequency chart - How much homework each night? 
 
 
Table 6.49: Frequency chart - How much homework each night? 
 
Families Students 
 
n % n % 
None 5 8 19 17 
Less than 30 minutes 16 26 14 13 
30 minutes – 1 hour 22 36 45 40 
1 - 1½ hours 10 16 14 13 
1½ hours-2 hours 6 10 13 12 
More than 2 hours 7 11 6 5 
 
61 100 111 100 
 
0 
20 
40 
60 
80 
100 
None Less than 
30 
minutes 
30 
minutes 
– 1 hour   
1 - 1½ 
hours  
1½ 
hours-2 
hours 
More 
than 2 
hours  
% 
Time 
How much homework each night? 
Families 
Students 
540 
 
 
Figure 6.46: Frequency chart - How much homework each night? Student 
responses  
 
 
Table 6.50: Frequency chart - How much homework each night? Student 
responses  
 
School  
A 
School  
B School C 
School  
D 
School  
E School F 
  n % n % n % n % n % n % 
None 11 61 0 0 1 20 4 14 3 12 0 0 
Less than  
30 minutes 4 22 2 7 0 0 6 21 2 8 0 0 
30 minutes –  
1 hour   3 17 14 50 0 0 11 39 14 56 3 34 
1 - 1½ hours  0 0 5 18 2 40 3 11 4 16 0 0 
1½ hours -  
2 hours 0 0 7 25 0 0 3 11 1 4 2 33 
More than 2 hours 0 0 0 0 2 40 1 4 1 4 2 33 
  18 100 28 100 5 100 28 100 25 100 7 100 
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Figure 6.47: Frequency chart - How long does it take to complete each 
subject? 
 
 
Table 6.51: Frequency chart - How long does it take to complete each 
subject? 
  Students Teachers Difference 
 
Minutes 
English 44 60 16 
Mathematics 40 30 -10 
Science 53 60 7 
Humanities 43 60 17 
Physical Education 40 45 5 
Drama 86 90 4 
Music 24 60 36 
ICT 55 60 5 
Business Studies 36 30 -6 
Art 80 60 -20 
Languages 46 60 14 
Design Technology 54 60 6 
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Figure 6.48: Frequency chart - Is this the right amount of homework? 
 
 
Table 6.52: Frequency chart - Is this the right amount of homework? 
  Families Students 
 
n % n % 
Too much 14 23 46 39 
About right 36 60 67 56 
Not enough 10 17 6 5 
  60 100 119 100 
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Figure 6.49: Frequency chart - Is this the right amount of homework?  
 
 
Table 6.53: Frequency chart - Is this the right amount of homework?  
    
School 
A 
School 
B 
School 
C 
School 
D 
School 
E 
School 
F 
Students 
Too 
much 
n 4 13 3 5 5 16 
% 22 52 60 18 22 55 
About 
right 
n 5 12 1 19 17 13 
% 28 48 20 68 74 45 
Not 
enough 
n 2 0 1 2 1 0 
% 11 0 20 7 4 0 
None 
n 7 0 0 2 0 0 
% 39 0 0 7 0 0 
Families 
Too 
much 
n 6 2 2 1 1 2 
% 30 20 40 6 14 33 
About 
right 
n 8 8 2 12 2 4 
% 40 80 40 75 29 67 
Not 
enough 
n 1 0 1 4 4 0 
% 5 0 20 25 57 0 
None 
n 5 0 0 1 0 0 
% 25 0 0 6 0 0 
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Figure 6.50: Frequency chart - Do your students complete their homework? 
 
 
Table 6.54: Frequency chart - Do your students complete their homework? 
 
Teachers 
 
n % 
Always 12 11 
Usually 47 45 
Sometimes 45 43 
Never 1 1 
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Figure 6.51: Frequency chart - Do your students complete their homework?  
 
 
Table 6.55: Frequency chart - Do your students complete their homework?  
 
Teachers 
 
Always Usually Sometimes Never 
 
n % n % n % n % 
School A 1 33 1 33 1 33 0 0 
School B 5 42 6 50 1 8 0 0 
School C 1 6 7 41 9 53 0 0 
School D 3 11 13 46 12 43 0 0 
School E 0 0 13 52 11 44 1 4 
School F 2 10 7 35 11 55 0 0 
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Figure 6.52: Frequency chart - Time given to complete homework? 
 
 
Table 6.56: Frequency chart - Time given to complete homework? 
  Teachers Students 
 
n % n % 
1 day             0 0 4 3 
2 days             3 6 8 7 
3 days 3 6 24 20 
4 days 4 8 10 8 
Up to a week      24 49 60 50 
A week 15 31 14 11 
Longer than a week 0 0 1 1 
  49 100 121 100 
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Figure 6.53: Frequency chart - Time given to complete homework?  
 
Table 6.57: Frequency chart - Time given to complete homework?  
  
 
School 
A 
School 
B 
School 
C 
School 
D 
School 
E 
School 
F 
I day Students 
n 3 0 0 0 0 1 
% 18 0 0 0 0 3 
I day Teachers 
n 0 0 0 0 0 0 
% 0 0 0 0 0 0 
2 day Students 
n 1 4 0 0 0 3 
% 6 15 0 0 0 10 
2 day Teachers 
n 0 1 0 0 0 2 
% 0 11 0 0 0 18 
3 day Students 
n 2 8 1 4 0 9 
% 13 30 20 22 0 30 
3 day Teachers 
n 1 1 0 1 0 0 
% 100 11 0 8 0 0 
4 day Students 
n 0 5 0 2 1 2 
% 0 18 0 11 4 7 
4 day Teachers 
n 0 1 0 1 1 1 
% 0 11 0 8 11 9 
Up to a week Students 
n 8 10 2 8 17 15 
% 50 37 40 44 71 50 
Up to a week Teachers 
n 0 5 3 5 5 6 
% 0 56 50 42 56 55 
A week Students 
n 2 0 2 3 6 0 
% 13 0 40 17 25 0 
A week Teachers 
n 0 1 3 5 3 2 
% 0 11 50 42 33 18 
Longer than a week 
Students 
n 0 0 0 1 0 0 
% 0 0 0 6 0 0 
Longer than a week 
Teachers 
n 0 0 0 0 0 0 
% 0 0 0 0 0 0 
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Figure 6.54: Frequency chart - When is feedback given? 
 
 
Table 6.58: Frequency chart - When is feedback given? 
  Teachers Students 
 
n % n % 
Within 24 hours 4 8 3 2 
Less than a week 31 64 44 35 
One week 2 4 0 0 
More than a week 11 24 39 31 
Never 0 0 40 31 
  48 100 126 100 
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Figure 6.55: Frequency chart - When is feedback given?  
 
Table 6.59: Frequency chart - When is feedback given?  
    
School 
A 
School 
B 
School 
C 
School 
D 
School 
E 
School 
F 
Within 24 hours 
Students 
n 1 1 0 0 1 0 
% 6 4 0 0 4 0 
Within 24 hours 
Teachers 
n 1 0 0 1 0 2 
% 100 0 0 8 0 18 
Less than a 
week Students 
n 4 14 1 11 3 11 
% 24 56 20 41 13 39 
Less than a 
week Teachers 
n 0 9 4 5 5 8 
% 0 100 67 42 56 73 
One week 
Students 
n 0 0 0 0 0 0 
% 0 0 0 0 0 0 
One week 
Teachers 
n 0 0 0 1 1 0 
% 0 0 0 8 11 0 
More than a 
week Students 
n 3 7 2 12 5 10 
% 17 28 40 44 21 36 
More than a 
week Teachers 
n 0 0 2 5 3 1 
% 0 0 33 42 33 9 
Never Students 
n 9 3 2 4 15 7 
% 53 12 40 15 62 25 
Never Teachers 
n 0 0 0 0 0 0 
% 0 0 0 0 0 0 
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Figure 6.56: Frequency chart - Do teachers set differentiated homework? 
 
 
Table 6.60: Frequency chart - Do teachers set differentiated homework? 
  Teachers 
 
n % 
Always 8 16 
Sometimes 25 49 
Rarely 13 25 
Never 5 10 
  51 100 
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Figure 6.57: Frequency chart - Do teachers set differentiated homework?  
 
 
Table 6.61: Frequency chart - Do teachers set differentiated homework?  
  Always Sometimes Rarely Never 
  n % n % n % n % 
School A 1 100 0 0 0 0 0 0 
School B 2 22 6 67 1 11 0 0 
School C 1 14 3 42 2 28 1 14 
School D 1 8 10 84 1 8 0 0 
School E 2 18 4 36 1 9 4 36 
School F 1 9 2 18 8 72 0 0 
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Figure 6.58: Frequency chart - How is homework differentiated? 
 
 
Table 6.62: Frequency chart - How is homework differentiated? 
  Teachers 
 
n % 
By task 32 64 
With resources 16 32 
By outcome 1 2 
Amount of work completed 1 2 
Other 0 0 
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Figure 6.59: Frequency chart - How is homework differentiated?  
 
 
Table 6.63: Frequency chart - How is homework differentiated?  
  By task By time With resources Other 
  n % n % n % n % 
School A 1 100 0 0 0 0 0 0 
School B 6 67 0 0 2 22 1 13 
School C 2 33 0 0 3 50 1 17 
School D 10 83 0 0 2 17 0 0 
School E 4 50 0 0 4 50 0 0 
School F 9 64 0 0 5 36 0 0 
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Figure 6.60: Frequency chart - Is homework included in lesson plans? 
 
 
Table 6.64: Frequency chart - Is homework included in lesson plans? 
  Teachers 
 
n % 
Always 22 43 
Sometimes 26 51 
Rarely 3 6 
Never 0 0 
  51 100 
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Figure 6.61: Frequency chart - Is homework included in lesson plans?  
 
 
Table 6.65: Frequency chart - Is homework included in lesson plans?  
  Always Sometimes Rarely Never 
  n % n % n % n % 
School A 1 100 0 0 0 0 0 0 
School B 6 67 3 33 0 0 0 0 
School C 5 71 2 29 0 0 0 0 
School D 3 25 8 67 1 8 0 0 
School E 2 18 8 36 1 9 0 0 
School F 5 45 5 45 1 10 0 0 
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Figure 6.62: Frequency chart - What resources are used at home? 
 
 
Table 6.66: Frequency chart - What resources are used at home? 
 
Students Families 
 
n % n % 
Computer 110 30 64 31 
Television 44 12 31 15 
Book from home 57 16 39 20 
Worksheets from school 81 22 38 18 
Books from school 69 20 34 16 
Other 0 0 0 0 
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Figure 6.63: Frequency chart - What resources are used at home?  
 
 
Table 6.67: Frequency chart - What resources are used at home?  
 
Students 
  
Computer Television 
Books 
from 
home 
Worksheets 
from school 
Books 
from 
school 
  n % n % n % n % n % 
School A 8 42 5 26 3 16 7 37 6 32 
School B 24 86 11 39 8 29 11 39 11 39 
School C 5 100 2 40 2 40 3 60 3 60 
School D 25 89 11 39 17 61 21 75 16 57 
School E 22 88 3 12 14 56 17 68 12 48 
School F 26 87 12 40 13 43 22 73 21 70 
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Figure 6.64: Frequency chart - Do your students need computer and internet 
access in order to complete homework? 
 
 
Table 6.68: Frequency chart - Do your students need computer and internet 
access in order to complete homework? 
  Yes No Sometimes 
 
n % n % n % 
Computer access 32 64 14 28 4 8 
Internet Access 32 64 12 23 7 13 
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Figure 6.65: Frequency chart - Do you know if your students have computer 
access? 
 
 
Table 6.69: Frequency chart - Do you know if your students have computer 
access? 
 
Teachers 
 
n % 
Yes 23 59 
No 3 8 
Don’t know 13 33 
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Figure 6.66: Frequency chart - Do you know if your students have computer 
access?  
 
 
Table 6.70: Frequency chart - Do you know if your students have computer 
access?  
  Teachers 
  
Does the homework 
you set require 
computer access? 
Do you know if your 
students have 
computer access at 
home? 
  n % n % 
School A 1 50 1 50 
School B 6 67 5 56 
School C 5 71 4 57 
School D 5 42 4 33 
School E 7 64 4 36 
School F 8 73 5 45 
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Figure 6.67: Frequency chart - Do you know if your students have internet 
access? 
 
 
Table 6.71: Frequency chart - Do you know if your students have internet 
access? 
 
Teachers 
 
n % 
Yes 27 64 
No 3 7 
Don’t know 12 29 
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Figure 6.68: Frequency chart - Do you know if your students have internet 
access?  
 
Table 6.72: Frequency chart - Do you know if your students have internet 
access?  
 
Teachers 
 
Does the homework 
you set require internet 
access? 
Do you know if your 
students have internet 
access at home? 
 
n % n % 
School A 1 50 1 50 
School B 6 67 6 67 
School C 5 71 4 57 
School D 5 42 6 50 
School E 7 64 4 36 
School F 8 73 6 55 
 
Table 6.73: Frequency chart - Positive responses to questions related to 
computer and internet access in order to complete homework at home 
 Teachers 
Do your students need computer and internet access in 
order to complete homework? 
50% 
Do you know if your students have internet access? 
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Figure 6.69: Frequency chart - Which subject is most difficult to complete 
homework in? 
 
 
Table 6.74: Frequency chart - Which subject is most difficult to complete 
homework in? 
 
Students 
 
n % 
Mathematics 35 29 
Science 30 25 
English 15 12 
Art 6 6 
PE 5 5 
History 4 4 
Languages 4 4 
ICT 4 4 
Geography 3 2 
Sociology 3 2 
RE 3 2 
Drama 3 2 
Business 3 2 
Graphics 1 1 
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Figure 6.70: Frequency chart - What sort of homework is most difficult to 
complete? 
 
 
Table 6.75: Frequency chart - What sort of homework is most difficult to 
complete? 
  Students 
 
n % 
Projects 
73 36 
Coursework 
51 25 
Preparation for classwork 
36 17 
Revision 
22 11 
Finishing off classwork 
23 11 
Other 
0 0 
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Figure 6.71: Frequency chart - What sort of homework is most difficult to 
complete?  
 
 
Table 6.76: Frequency chart - What sort of homework is most difficult to 
complete?  
  
Finishing 
off 
classwork    Coursework   Projects Revision 
Preparation 
for 
classwork   
  n % n % n % n % n % 
School A 2 10 5 25 5 25 3 15 5 25 
School B 1 2 1 2 34 76 3 7 6 13 
School C 2 22 2 22 2 22 2 22 1 11 
School D 2 5 18 42 13 30 4 9 6 14 
School E 4 12 9 27 9 27 3 9 8 24 
School F 12 22 16 29 10 18 7 13 10 18 
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Figure 6.72: Frequency chart - What sort of homework do you prefer? 
 
 
Table 6.77: Frequency chart - What sort of homework do you prefer? 
  Students 
 
n % 
Revision 68 33 
Finishing off classwork 56 27 
Coursework 36 17 
Projects 34 16 
Preparation for classwork 15 7 
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Figure 6.73: Frequency chart - When completing homework students prefer 
to… 
 
 
Table 6.78: Frequency chart - When completing homework students prefer 
to… 
 
Students 
 
n % 
Have music playing 87 32 
Prefer to work on your own 57 20 
Work in the same room as other people 43 16 
Have the television on 38 14 
Work in the same room as the television 31 11 
Prefer to work quietly 18 7 
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Figure 6.74: Frequency chart - Sanctions for not completing homework? 
 
 
Table 6.79: Frequency chart - Sanctions for not completing homework? 
 
Teachers Students Families 
Governor
s 
 
n % n % n % n % 
Given another 
chance 
31 22 83 26 27 23 4 16 
Completed in 
school 
19 13 32 10 15 13 5 19 
Detention 40 28 101 31 38 33 5 19 
Completed in 
your own time  
9 6 39 12 10 8 5 19 
Parents 
informed 
35 24 39 12 16 14 6 23 
Reported to 
another teacher  
8 6 6 2 3 3 0 0 
Nothing 
happens 
2 1 22 7 7 6 1 4 
Other 0 0 0 0 0 0 0 0 
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Figure 6.75: Frequency chart - Which punishments have the most effect? 
 
 
Table 6.80: Frequency chart - Which punishments have the most effect? 
  Teachers 
 
n % 
Parents informed   17 42 
Detention 15 37 
Inform another teacher 3 7 
Given another chance 3 7 
Talking with student 3 7 
  41 100 
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Figure 6.76: Frequency chart - Do punishments work? 
 
 
Table 6.81: Frequency chart - Do punishments work? 
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  Teachers Students Families Governors 
 
n % n % n % n % 
Always 4 8 8 7 2 3 1 6 
Sometimes 33 66 44 37 35 56 10 63 
Rarely 10 20 51 43 15 24 2 13 
Never 3 6 15 13 11 17 1 6 
Don't know 0 0 0 0 0 0 2 13 
  50 100 118 100 63 100 16 100 
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Figure 6.77: Frequency chart - Is homework recorded in a planner? 
 
 
Table 6.82: Frequency chart - Is homework recorded in a planner? 
  Teachers Students Families 
 
n % n % n % 
Yes 47 94 92 75 45 64 
No 3 6 27 22 14 20 
Don't know 0 0 4 3 11 16 
  50 100 123 100 70 100 
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Figure 6.78: Frequency chart - Is homework recorded in a planner?  
 
 
Table 6.83: Frequency chart - Is homework recorded in a planner?  
  
 
Students 
 
Families 
 
Teachers 
  n % n % n % 
School A 1 10 1 5 1 100 
School B 25 100 16 94 9 100 
School C 5 100 5 100 7 100 
School D 17 61 14 78 11 100 
School E 16 64 4 67 8 73 
School F 28 93 5 83 11 100 
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Figure 6.79: Frequency chart - Who checks the planner? 
 
 
 
Table 6.84: Frequency chart - Who checks the planner? 
 
Teachers Students Families 
 
n  % n % n % 
Form Tutor 43 53 71 52 37 45 
Subject Teacher 18 22 31 22 5 6 
Parents 18 22 36 26 28 34 
Don't know 2 3 0 0 12 15 
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Figure 6.80: Frequency chart - Who monitors homework? 
 
 
Table 6.85: Frequency chart - Who monitors homework? 
  Teachers Governors 
 
n % n % 
Head of Department 27 63 4 27 
Senior Teacher 11 26 3 20 
Don't know 0 0 8 53 
No one 5 12 0 0 
  43 100 15 100 
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Figure 6.81: Frequency chart - Is there a homework club? 
 
 
Table 6.86: Frequency chart - Is there a homework club? 
  Teachers Students Families Governors 
 
n % n % n % n % 
Yes 43 83 74 58 32 50 10 63 
No 5 10 9 7 8 12 0 0 
Don't know 4 8 44 35 25 38 6 38 
  52 100 127 100 65 100 16 100 
 
 
 
0 
20 
40 
60 
80 
100 
Teachers Students Families Governors 
%
 
Respondents 
Is there a homework club? 
Yes 
No 
Don't know 
576 
 
 
 
Figure 6.82: Frequency chart - Is there a homework club?  
 
 
Table 6.87: Frequency chart - Is there a homework club?  
  Students Families Teachers Governors 
  n % n % n % n % 
School A 7 50 8 42 1 50 0 0 
School B 19 73 6 50 8 89 5 71 
School C 3 60 3 60 6 86 0 0 
School D 18 64 10 77 10 83 4 80 
School E 13 52 2 29 8 73 1 33 
School F 14 70 3 50 10 91 0 0 
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Figure 6.83: Frequency chart - Does the homework timetable match the 
availability of subject specific support at the homework club? 
 
 
Table 6.88: Frequency chart - Does the homework timetable match the 
availability of subject specific support at the homework club? 
  Teachers 
 
n % 
Yes 16 31 
No 10 19 
Don't know 26 50 
  52 100 
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Figure 6.84: Frequency chart - Does the homework timetable match the 
availability of subject specific support at the homework club?  
 
 
Table 6.89: Frequency chart - Does the homework timetable match the 
availability of subject specific support at the homework club?  
  Yes No Don't know 
  n % No % n % 
School A 1 50 0 0 1 50 
School B 3 33 0  o 6 67 
School C 1 14 1 14 5 72 
School D 3 25 2 17 7 58 
School E 1 9 6 55 4 36 
School F 7 64 1 9 3 27 
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Figure 6.85: Frequency chart - Is homework club part of your work load? 
 
 
Table 6.90: Frequency chart - Is homework club part of your work load? 
  Teachers 
 
n % 
Yes 13 26 
No 37 74 
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Figure 6.86: Frequency chart - Is homework club part of your work load?  
 
 
Table 6.91: Frequency chart - Is homework club part of your work load?  
  Yes No 
  n % n % 
School A 1 100 0 0 
School B 1 11 8 89 
School C 2 29 5 71 
School D 3 37 8 73 
School E 1 9 10 91 
School F 5 45 6 56 
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Figure 6.87: Frequency chart - Is there a home-school agreement? 
 
 
Table 6.92: Frequency chart - Is there a home-school agreement? 
  Teachers Students Families Governors 
 
n % n % n % n % 
Yes 37 74 24 20 25 39 13 81 
No 1 2 23 19 6 9 0 0 
Don't know 12 24 75 61 33 52 3 19 
  50 100 122 100 64 100 16 100 
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Figure 6.88: Frequency chart - Is there a home-school agreement?  
 
 
Table 6.93: Frequency chart - Is there a home-school agreement?  
  Students Families Teachers Governors 
  n % n % n % n % 
School A 0 0 4 19 1 50 n/a n/a 
School B 5 18 6 50 6 67 7 100 
School C 0 0 4 80 3 43 n/a n/a 
School D 1 4 8 44 10 83 4 80 
School E 10 40 3 43 9 91 2 66 
School F 8 27 0 0 8 89 0 100 
 
 
0 
20 
40 
60 
80 
100 
School A School B School C School D School E School F 
% 
Schools 
Is there a home-school agreement? 
Students 
Families 
Teachers 
Governors 
583 
 
 
Figure 6.89: Frequency chart - Is there a homework policy? 
 
 
Table 6.94: Frequency chart - Is there a homework policy? 
  Governors Teachers Families 
 
n % n % n % 
Yes 13 81 47 96 17 26 
No 1 6 0 0 10 15 
Don't know 2 13 2 4 38 58 
  16 100 49 100 65 100 
 
 
 
 
 
0 
20 
40 
60 
80 
100 
Governors Teachers Families 
% 
Respondents 
Is there a homework policy? 
Yes 
No 
Don't know 
584 
 
 
Figure 6.90: Frequency chart - Is there a homework policy?  
 
Table 6.95: Frequency chart - Is there a homework policy?  
  Families Teachers Governors 
  n % n % n % 
School A 4 24 2 100 n/a n/a 
School B 4 33 9 100 5 83 
School C 1 20 7 100 n/a n/a 
School D 2 11 9 75 4 80 
School E 3 43 9 82 3 100 
School F 3 50 11 100 1 100 
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Figure 6.91: Frequency chart - Is homework part of a whole school strategy? 
 
 
Table 6.96: Frequency chart -  Is homework part of a whole school strategy? 
  Teachers Governors 
 
n % n % 
Yes 49 98 15 100 
No 0 0 0 0 
Don't know 1 2 0 0 
  50 100 15 100 
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Figure 6.92: Frequency chart - Is homework part of a whole school strategy?  
 
 
Table 6.97: Frequency chart - Is homework part of a whole school strategy?  
  Teachers Governors 
  n % n % 
School A 2 100 n/a n/a 
School B 9 100 6 86 
School C 7 100 n/a n/a 
School D 10 83 5 100 
School E 10 91 3 100 
School F 11 100 1 100 
 
 
Table 6.98: Frequency chart - Positive responses to questions related to 
home-school agreement, school policy and whole school strategy 
 Students Families Teachers Governors 
Is there a home-school 
agreement? 
20% 39% 74% 81% 
Is there a homework policy n/a 26% 96% 81% 
Is homework part of a 
whole school strategy? 
n/a n/a 98% 100% 
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